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We are Cambridge Assessment English. Part of the University of 
Cambridge, we help millions of people learn English and prove their 
skills to the world. 

For us, learning English is more than just exams and grades. It’s 
about having the confidence to communicate and access a lifetime 
of enriching experiences and opportunities. 

We deliver qualifications and tests in over 130 countries to over  
5.5 million people every year.
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About Cambridge Assessment English

The world’s most valuable range of  
English qualifications

Cambridge English Qualifications are in-depth exams that make 
learning English enjoyable, effective and rewarding.

Our unique approach encourages continuous progression with a 
clear path to improving language skills. Each of our qualifications 
focuses on a level of the Common European Framework of 
Reference (CEFR), enabling learners to develop and build speaking, 
writing, reading and listening skills. 

To find out more about Cambridge English Qualifications and the 
CEFR, go to cambridgeenglish.org/cefr

Cambridge English teaching qualifications

We provide a comprehensive range of industry-leading 
qualifications, professional development and resources for 
teachers, wherever they are in their professional journey.

Supporting teachers

All our teaching qualifications are mapped to the Cambridge 
English Teaching Framework, which helps teachers identify where 
they are in their career development, where they want to be, and 
how to get there.

Proven quality

Our commitment to providing assessment of the highest possible 
quality is underpinned by an extensive programme of research 
and evaluation, and by continuous monitoring of the marking 
and grading of all Cambridge English Qualifications. Of particular 
importance are the rigorous procedures which are used in the 
production and pretesting of question papers.  

All systems and processes for designing, developing and delivering 
exams and assessment services are certified as meeting the 
internationally recognised ISO 9001:2008 standard for quality 
management and are designed around five essential principles:

•	 Validity – are our exams an authentic test of real-life English or 
teaching knowledge?

•	 Reliability – do our exams behave consistently and fairly?

•	 Impact – does our assessment have a positive effect on 
teaching and learning?

•	 Practicality – does our assessment meet candidates’ needs 
within available resources?

•	 Quality – how we plan, deliver and check that we provide 
excellence in all of these fields.

How these qualities are brought together is outlined in our 
publication Principles of Good Practice, which can be downloaded 
free from cambridgeenglish.org/principles

Cambridge Assessment 
International Education

Prepares school students for life, helping 
them develop an informed curiosity and 
a lasting passion for learning.

The largest assessment research capability of its kind in Europe

Cambridge Assessment English 

We help millions of people learn 
English and prove their skills to the 
world.  

OCR: Oxford Cambridge and RSA 
Examinations

A leading UK awarding body.

Departments of the University

Departments (exam boards)

One of the top universities in the world 

Oxford Cambridge and RSA

http://www.cambridgeenglish.org/cefr
http://www.cambridgeenglish.org/principles
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Cambridge English teaching qualifications –  
an overview 

DELTA Module Three

DELTA Module Two

DELTA Module One
Diploma in Teaching English to 
Speakers of Other Languages

CELTA
Certificate in Teaching English to 
Speakers of Other Languages

TKT: Young Learners

TKT: CLIL
(Content and Language 
Integrated Learning)

TKT: Modules 1, 2 and 3
Teaching Knowledge Test
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Not essential

Not essential

Not essential

Te
ac

hi
ng

 
ex

pe
rie

nc
e

Candidate requirements

Initial teaching 
qualification

Initial teaching 
qualification

Initial teaching 
qualification

Qualifications 
allowing access  
to higher education

Not required
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The following courses and qualifications are available to teachers through institutions and educational authorities:

The following qualifications are available to teachers through Cambridge English teaching qualification centres:

Language for Teaching – B2 

Language for Teaching – B1 

Language for Teaching – A2 

Certificate in EMI Skills 
English as a Medium of Instruction

Train the Trainer

CELT-S
Certificate in English Language 
Teaching – Secondary

CELT-P
Certificate in English Language 
Teaching – Primary

N/A

N/A

N/A

Required

Required

Required

Required
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Candidate requirements

B1 level English

A2 level English

A1 level English

Local requirements 
apply

Teaching 
qualification

Local requirements 
for teachers apply

Local requirements 
for teachers apply
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Cambridge English Teaching Framework 

We developed the Cambridge English Teaching Framework:

•	 to help teachers identify where they are in their professional career

•	 �to help teachers and their employers think about where they want to go next and identify development activities to get there.

See the full version of the framework for detailed competency statements: cambridgeenglish.org/teaching-framework

Stages Foundation Developing Proficient Expert

Learning and  
the learner

•	Has a basic understanding of some  
language-learning concepts.

•	Demonstrates a little of this understanding when 
planning and teaching.

•	Has a reasonable understanding of many  
language-learning concepts.

•	Demonstrates some of this understanding when  
planning and teaching.

•	Has a good understanding of many  
language-learning concepts.

•	Frequently demonstrates this understanding when  
planning and teaching.

•	Has a sophisticated understanding of  
language-learning concepts.

•	Consistently demonstrates this understanding when 
planning and teaching.

Teaching,  
learning and  
assessment

•	Has a basic understanding of some key principles of 
teaching, learning and assessment. 

•	Can plan and deliver simple lessons with a basic 
awareness of learners’ needs, using core  
teaching techniques.

•	Can use available tests and basic assessment  
procedures to support and promote learning.

•	Has a reasonable understanding of many key principles 
of teaching, learning and assessment. 

•	Can plan and deliver lessons with some awareness  
of learners’ needs, using a number of different 
teaching techniques.

•	Can design simple tests and use some assessment 
procedures to support and promote learning.

•	Has a good understanding of key principles of teaching, 
learning and assessment.

•	Can plan and deliver detailed lessons with good  
awareness of learners’ needs, using a wide range of 
teaching techniques.

•	Can design effective tests and use a range of assessment  
procedures to support and promote learning.

•	Has a sophisticated understanding of key principles of 
teaching, learning and assessment. 

•	Can plan and deliver detailed and sophisticated lessons 
with a thorough understanding of learners’ needs, using a 
comprehensive range of teaching techniques. 

•	Can design a range of effective tests and use individualised 
assessment procedures consistently to support and  
promote learning.

Language  
ability

•	Provides accurate examples of language points  
taught at A1 and A2 levels.

•	Uses basic classroom language which is mostly accurate.

•	Provides accurate examples of language points taught at 
A1, A2 and B1 levels.

•	Uses classroom language which is mostly accurate.

•	Provides accurate examples of language points taught at  
A1, A2, B1 and B2 levels.

•	Uses classroom language which is consistently accurate 
throughout the lesson.

•	Provides accurate examples of language points taught at  
A1–C2 levels.

•	Uses a wide range of classroom language which is 
consistently accurate throughout the lesson.

Language  
knowledge  
and 
awareness

•	 Is aware of some key terms for describing language. 

•	Can answer simple learner questions with the help of 
reference materials.

•	Has reasonable knowledge of many key terms for  
describing language. 

•	Can answer most learner questions with the help of 
reference materials.

•	Has good knowledge of key terms for describing language.

•	Can answer most learner questions with minimal use of  
reference materials.

•	Has sophisticated knowledge of key terms for  
describing language.

•	Can answer most learner questions in detail with minimal 
use of reference materials.

Professional  
development  
and values

•	Can reflect on a lesson with guidance and learn  
from feedback.

•	Requires guidance in self-assessing own needs.

•	Can reflect on a lesson without guidance and respond 
positively to feedback.

•	Can self-assess own needs and identify some areas  
for improvement.

•	Can reflect critically and actively seeks feedback.

•	Can identify own strengths and weaknesses as a teacher, 
and can support other teachers.

•	Consistently reflects critically, observes other colleagues  
and is highly committed to professional development.

•	 Is highly aware of own strengths and weaknesses, and 
actively supports the development of other teachers.

http://cambridgeenglish.org/teaching-framework
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Stages Foundation Developing Proficient Expert

Learning and  
the learner

•	Has a basic understanding of some  
language-learning concepts.

•	Demonstrates a little of this understanding when 
planning and teaching.

•	Has a reasonable understanding of many  
language-learning concepts.

•	Demonstrates some of this understanding when  
planning and teaching.

•	Has a good understanding of many  
language-learning concepts.

•	Frequently demonstrates this understanding when  
planning and teaching.

•	Has a sophisticated understanding of  
language-learning concepts.

•	Consistently demonstrates this understanding when 
planning and teaching.

Teaching,  
learning and  
assessment

•	Has a basic understanding of some key principles of 
teaching, learning and assessment. 

•	Can plan and deliver simple lessons with a basic 
awareness of learners’ needs, using core  
teaching techniques.

•	Can use available tests and basic assessment  
procedures to support and promote learning.

•	Has a reasonable understanding of many key principles 
of teaching, learning and assessment. 

•	Can plan and deliver lessons with some awareness  
of learners’ needs, using a number of different 
teaching techniques.

•	Can design simple tests and use some assessment 
procedures to support and promote learning.

•	Has a good understanding of key principles of teaching, 
learning and assessment.

•	Can plan and deliver detailed lessons with good  
awareness of learners’ needs, using a wide range of 
teaching techniques.

•	Can design effective tests and use a range of assessment  
procedures to support and promote learning.

•	Has a sophisticated understanding of key principles of 
teaching, learning and assessment. 

•	Can plan and deliver detailed and sophisticated lessons 
with a thorough understanding of learners’ needs, using a 
comprehensive range of teaching techniques. 

•	Can design a range of effective tests and use individualised 
assessment procedures consistently to support and  
promote learning.

Language  
ability

•	Provides accurate examples of language points  
taught at A1 and A2 levels.

•	Uses basic classroom language which is mostly accurate.

•	Provides accurate examples of language points taught at 
A1, A2 and B1 levels.

•	Uses classroom language which is mostly accurate.

•	Provides accurate examples of language points taught at  
A1, A2, B1 and B2 levels.

•	Uses classroom language which is consistently accurate 
throughout the lesson.

•	Provides accurate examples of language points taught at  
A1–C2 levels.

•	Uses a wide range of classroom language which is 
consistently accurate throughout the lesson.

Language  
knowledge  
and 
awareness

•	 Is aware of some key terms for describing language. 

•	Can answer simple learner questions with the help of 
reference materials.

•	Has reasonable knowledge of many key terms for  
describing language. 

•	Can answer most learner questions with the help of 
reference materials.

•	Has good knowledge of key terms for describing language.

•	Can answer most learner questions with minimal use of  
reference materials.

•	Has sophisticated knowledge of key terms for  
describing language.

•	Can answer most learner questions in detail with minimal 
use of reference materials.

Professional  
development  
and values

•	Can reflect on a lesson with guidance and learn  
from feedback.

•	Requires guidance in self-assessing own needs.

•	Can reflect on a lesson without guidance and respond 
positively to feedback.

•	Can self-assess own needs and identify some areas  
for improvement.

•	Can reflect critically and actively seeks feedback.

•	Can identify own strengths and weaknesses as a teacher, 
and can support other teachers.

•	Consistently reflects critically, observes other colleagues  
and is highly committed to professional development.

•	 Is highly aware of own strengths and weaknesses, and 
actively supports the development of other teachers.
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TKT tests knowledge about English language teaching. The 
tests are designed to encourage teachers in their professional 
development and provide a step in their progression on the 
Cambridge English Teaching Framework. Candidates can also use 
TKT to access further training and enhance career opportunities.

TKT – an overview
TKT is divided into separate modules. Candidates can take them 
all, or choose the modules that meet their needs. A certificate is 
received for each module completed.

The core modules are designed to provide a foundation in the 
principles and practice of English language teaching:

•	 TKT: Module 1 – Language and background to language 
learning and teaching

•	 TKT: Module 2 – Lesson planning and use of resources for 
language teaching

•	 TKT: Module 3 – Managing the teaching and learning process.

Teaching knowledge is assessed by means of objective-format 
tests, which are simple to administer and to take.

There are further specialist modules, which can be taken 
separately or added to the core modules:

•	 TKT: CLIL (Content and Language Integrated Learning)

•	 TKT: Young Learners.

The aims of the modular format

The format is designed to be accessible and offer candidates 
maximum flexibility, and therefore does not include a compulsory 
course component. However, it is likely that centres and other 
institutions will wish to offer courses for TKT preparation.

TKT: Modules 1–3: an overview

Who are TKT: Modules 1–3 suitable for?

TKT: Modules 1, 2 and 3 test knowledge of concepts related to 
language, language use and the background to and practice of 
language teaching and learning.

TKT is suitable for teachers of English in primary, secondary or 
adult teaching contexts.

TKT: Modules 1, 2 and 3 may be taken by:

•	 pre-service teachers

•	 teachers who wish to refresh and extend their  
teaching knowledge

•	 teachers who are moving to teaching English after teaching 
another subject.

Entry criteria and language requirements

Candidates are not required to fulfil any specific entry criteria 
for TKT: Modules 1, 2 and 3 and there are no formal English 
language requirements; however, candidates are expected to 
be familiar with language relating to the practice of English 
language teaching. A non-exhaustive list of teaching terminology 
and definitions is provided in the TKT Glossary, which can be 
downloaded from cambridgeenglish.org/tkt

What can successful candidates do with TKT?

TKT increases teachers’ confidence and enables them to progress 
to other Cambridge English teaching qualifications.

TKT is recognised as an English language teaching qualification by 
many organisations and institutions around the world.

Test structure

All three modules include a focus on theory and practice. Each 
module consists of a timed pencil-and-paper test featuring 80 
multiple-choice questions.

TKT: Modules 1, 2 and 3 test candidates’ knowledge of concepts 
related to language teaching and learning, rather than their 
proficiency in the English language, or their performance in 
classroom situations.

Approaches to teaching and learning

A range of approaches to teaching and learning may be covered 
in the test material. Materials are carefully selected so that they 
are fair to candidates from all backgrounds and teaching contexts. 
Knowledge of communicative and other approaches to teaching 
is expected, as is familiarity with the common terminology of 
English language teaching (a non-exhaustive list of teaching 
terminology and definitions is provided in the TKT Glossary).

Sources and text types used in TKT: Modules 1–3

Extracts, original or adapted, from the following sources may 
feature in TKT: Modules 1, 2 and 3:

•	 English language teaching coursebooks or supplementary 
materials

•	 handbooks on English language teaching and learning

•	 English language teaching journals and magazines

•	 testing materials

•	 grammar books and dictionaries, including phonemic 
transcription (IPA – International Phonetic Alphabet)

•	 diagrams or other visuals

•	 transcriptions of classroom talk

•	 descriptions of classroom situations

•	 examples of learners’ writing.

Introduction to TKT 

https://www.cambridgeenglish.org/teaching-english/teaching-qualifications/tkt/prepare-for-tkt/
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Support for candidates and  
course providers
Support and general information for TKT, including a 
downloadable version of this handbook, can be found at 
cambridgeenglish.org/tkt

Preparing to take TKT: Modules 1–3

It is not necessary to complete a course to enter for TKT: Modules 
1, 2 and 3. Candidates can prepare for their exam independently, 
or can if they prefer, follow a course provided by an exam or 
teaching qualification centre.

Official Cambridge English preparation materials for TKT: Modules 
1, 2 and 3, including books and an online course, have been jointly 
developed by Cambridge English and Cambridge University Press 
and can be found at cambridge.org/cambridgeenglish

Materials for course providers

For course providers, teacher training session plans and  
other trainer resources can be found at 
cambridgeenglish.org/resources-for-teachers

We also run free seminars and webinars for teachers, with replays 
available on Cambridge English TV:

Webinars for teachers: 
cambridgeenglish.org/webinars

Seminars and events: 
cambridgeenglish.org/events

Cambridge English TV: 
youtube.com/cambridgeenglishtv

Pretesting

Pretesting of TKT test material provides us with valuable 
information about candidates’ performance on particular tasks. 
Pretesting is also useful for centres or institutions, as it gives 
candidates the opportunity to familiarise themselves with TKT 
task types under test conditions and to receive feedback on areas 
of strength and weakness.

If your centre or institution would like to be involved in TKT 
pretesting, find out more at  
cambridgeenglish.org/about-pretesting

Further information

Contact your local authorised exam centre or teaching 
qualification centre, or our helpdesk at
cambridgeenglish.org/helpdesk for:

•	 current fees

•	 details of exam sessions

•	 more information about TKT and other Cambridge English 
teaching qualifications and exams.

TKT: Modules 1–3 administration

Entry procedure

Candidates must enter through an authorised Cambridge English 
examination or teaching qualification centre. For a list of centres, 
go to cambridgeenglish.org/teachingcentresearch

TKT tests are available throughout the year and examination 
centres select their own test dates. Entries must be made at least 
six weeks in advance of a test date.

Please note that more notice may be necessary if candidates have 
special requirements and therefore need special arrangements 
(see section on Special Circumstances).

For copies of the Regulations and more details on entry 
procedure, current fees and further information about this and 
our other examinations, contact your local examination centre.

Results

Candidates receive a certificate for each module taken. Candidate 
performance is reported using four bands.

A full set of band descriptors for each module can be found on 
page 40.

Notification of results

TKT results are issued to centres approximately two weeks after 
we receive the answer sheets in Cambridge.

Please note that despatch of candidates’ results will be delayed if 
they need special consideration or if malpractice is suspected (see 
section on Special Circumstances).

Enquiries on results must be made through the candidate’s centre.

Appeals procedure

We provide a service to enable centres to appeal, on behalf of 
candidates, against assessment decisions that affect grades 
awarded to candidates, e.g. decisions relating to results and 
decisions relating to irregular conduct.

Candidates should first contact their centre for advice. 

For more information about the appeals procedure, go to 
cambridgeenglish.org/help/enquiries-and-appeals

http://cambridgeenglish.org/tkt
http://cambridge.org/cambridgeenglish
http://www.cambridgeenglish.org/resources-for-teachers
http://www.cambridgeenglish.org/webinars
http://www.cambridgeenglish.org/events
http://youtube.com/cambridgeenglishtv
http://cambridgeenglish.org/about-pretesting
http://cambridgeenglish.org/helpdesk
http://cambridgeenglish.org/teachingcentresearch
http://www.cambridgeenglish.org/help/enquiries-and-appeals
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Special Circumstances
Cambridge English exams are designed to be fair to all test takers. 
This commitment to fairness covers:

•	 Special arrangements 
These are available for candidates with a permanent or  
long-term disability. Consult your Centre Exams Manager  
(CEM) for more details.

•	 Special consideration 
We will give special consideration to candidates affected 
by adverse circumstances such as illness or bereavement 
immediately before or during an exam. Applications for special 
consideration must be made through the centre no later than  
10 working days after the exam date.

•	 Malpractice 
We will investigate all cases where candidates are suspected 
of copying, collusion or breaking the exam regulations in 
some other way. Results may be withheld while they are being 
investigated, or because we have found an infringement of 
regulations. Centres are notified if a candidate’s results have 
been investigated.

For more information about special circumstances go to 
cambridgeenglish.org/help

http://cambridgeenglish.org/help
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Module 1 
Language and background to  
language learning and teaching

1 hour 20 mins

Paper
Number  
of tasks

Number  
of marks

Task types Answer format

1 80 80 Objective tasks, such as matching 
and multiple choice.

Candidates indicate their answers by 
shading the correct boxes on their  
answer sheets.

Candidates should use a pencil. 
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Syllabus
This module tests candidates’ knowledge of terms and concepts 
common in English language teaching. It also focuses on the 
factors underpinning the learning of English and knowledge of the 
range and functions of the pedagogic choices the teacher has at 
their disposal to cater for these learning factors.

Title
Areas of teaching 
knowledge

Task types 
and format

Describing 
language and 
language skills

Concepts and terminology for 
describing language: grammar, 
lexis, phonology and functions

Concepts and terminology for 
describing language skills and 
subskills, e.g. reading for gist, 
scanning

6 tasks 
consisting of  
40 questions

Tasks include 
matching and 
multiple choice.

Background 
to language 
learning

Factors in the language-
learning process, e.g.

•	 motivation
•	 exposure to language and 

focus on form
•	 the role of error differences 

between L1 and L2 learning
•	 learner characteristics, e.g. 

•	 learning strategies
•	 learning preferences
•	 maturity
•	 past language-learning 

experience
•	 learner needs

3 tasks 
consisting of  
15 questions

Tasks include 
matching and 
multiple choice.

Background 
to language 
teaching

The range of methods, tasks 
and activities available to the 
language teacher, e.g. 

•	 presentation techniques and 
introductory activities

•	 practice activities and tasks 
for language and skills 
development 

•	 assessment types and tasks
•	 appropriate terminology to 

describe the above

4 tasks 
consisting of  
25 questions

Tasks include 
matching and 
multiple choice.

Describing language and language skills

This part of Module 1 tests candidates’ knowledge of the terms 
and concepts common in English language teaching that are used 
to describe language and its use, and language skills.

Candidates need to demonstrate an understanding of concepts 
and terminology related to:

Syllabus area Example testing focus

Grammar
•	 parts of speech
•	 the forms and use of grammatical structures

Lexis

•	 types of meaning
•	 word formation, e.g. prefixes, suffixes, 

compounds
•	 word groupings, e.g. synonyms, antonyms, 

lexical sets, homophones, collocation
•	 register

Phonology

•	 symbols from the International Phonetic 
Alphabet (IPA)

•	 phonemes 
•	 word stress, sentence stress
•	 intonation 
•	 connected speech

Functions

•	 context
•	 levels of formality
•	 appropriacy
•	 a range of functions and their typical exponents

Language  
skills

•	 reading, listening, speaking, writing and  
their subskills

•	 features of spoken and written texts,  
e.g. layout, organisation, accuracy,  
fluency, authenticity
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Module 1

Background to language learning

This part of Module 1 tests candidates’ knowledge of factors 
underpinning the learning of English by speakers of other 
languages. It focuses on those learner characteristics which 
distinguish one learner or group of learners from another in terms 
of their learning and those which affect both what and how a 
teacher chooses to teach a class or an individual learner. It also 
tests candidates’ knowledge of aspects of the language-learning 
process and their impact on teaching.

Candidates need to demonstrate an understanding of concepts 
and terminology related to the following and their implications 
for the L2 classroom:

Syllabus area Example testing focus

Motivation
•	 influences on motivation
•	 the importance of motivation
•	 measures that can increase motivation

Exposure to 
language and  
focus on form

•	 acquisition
•	 silent period
•	 L2 learners’ need for interaction and focus on 

form as complements of exposure

The role of error
•	 errors and slips
•	 interference and developmental errors
•	 interlanguage

The differences 
between L1  
and L2 learning

•	 differences in age
•	 differences in the context of learning
•	 differences in ways of learning

Learner 
characteristics

•	 common learning preferences
•	 common learning strategies
•	 maturity
•	 past language-learning experiences
•	 how learner characteristics affect learning

Learner needs
•	 the personal, learning and (future) 

professional needs of learners

Background to language teaching

This part of Module 1 tests candidates’ knowledge of the 
pedagogic choices the teacher has at their disposal to cater for 
learner characteristics, learning processes and the differences 
between L1 and L2 learning. This part also tests knowledge of 
concepts and terms related to teaching and learning procedures 
and activities, including assessment.

Candidates need to demonstrate an understanding of methods, 
tasks, activities and terminology related to: 

Syllabus area Example testing focus

Presentation 
techniques and 
introductory  
activities

•	 introductory activities such as warmers and 
lead-ins

•	 common ways of presenting language

Types of activities 
and tasks 
for language 
and skills 
development

•	 the design and purpose of a range  
of common comprehension and production 
tasks and activities

•	 teaching terms, e.g. prompting, eliciting, 
drilling

•	 frameworks for activities and tasks
•	 Presentation, Practice and Production (PPP)
•	 Task-based Learning (TBL)
•	 Total Physical Response (TPR)
•	 the Lexical Approach
•	 Grammar-Translation
•	 test–teach–test
•	 guided discovery

Assessment 
types  
and tasks

•	 purposes for assessment, e.g. diagnostic, 
placement, achievement, formative, 
progress, proficiency 

•	 methods of assessment, e.g. self, peer, 
portfolio, informal and formal

•	 the design and purpose of a range of 
assessment tasks and activities
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Module 2 
Lesson planning and use of  
resources for language teaching

1 hour 20 mins

Paper
Number  
of tasks

Number  
of marks

Task types Answer format

1 80 80 Objective tasks, such as matching 
and multiple choice.

Candidates indicate their answers by 
shading the correct boxes on their  
answer sheets.

Candidates should use a pencil. 
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Syllabus
This module focuses on what teachers consider and do while 
planning their teaching of a lesson or series of lessons. Teaching 
in this context is intended also to refer to assessment. It focuses 
too on the linguistic and methodological reference resources that 
are available to guide teachers in their lesson planning as well 
as on the range and function of materials and teaching aids that 
teachers could consider making use of in their lessons. Knowledge 
of any particular book is not required. 

Title
Areas of teaching 
knowledge

Task types 
and format

Planning and 
preparing 
a lesson or 
sequence of 
lessons

Lesson planning

•	 identifying and selecting 
aims appropriate to learners, 
the stage of learning and 
lesson types

•	 identifying the different 
components of a lesson plan

•	 planning an individual lesson 
(or a sequence of lessons) 
by choosing and sequencing 
activities appropriate to 
learners and aims

•	 choosing assessment 
activities appropriate to 
learners, aims and stages  
of learning

6 tasks 
consisting of  
40 questions

Tasks include 
matching and 
multiple choice.

Selection 
and use of 
resources

Consulting reference resources 
to help in lesson preparation

Selection and use of:

•	 coursebook materials 
•	 supplementary materials  

and activities
•	 teaching aids
appropriate to learners  
and aims

6 tasks 
consisting of  
40 questions

Tasks include 
matching and 
multiple choice.

Planning and preparing a lesson or sequence  
of lessons

This part of Module 2 tests candidates’ knowledge of the 
relationship between activities and aims. It also tests knowledge 
of ways of sequencing activities within and across lessons in 
a manner appropriate to particular groups of learners, and of 
selecting appropriate assessment activities to build into (a series 
of) lessons.

Candidates need to demonstrate an understanding of concepts 
and terminology related to:

Syllabus area Example testing focus

Identifying and 
selecting lesson 
aims

•	 main, subsidiary and personal aims
•	 specification of aims
•	 factors influencing the choice of aims

Identifying 
the different 
components of 
a lesson plan

•	 the standard components of a lesson plan: 
aims, procedures, stages, timing, aids, 
anticipated problems, assumptions, interaction 
patterns, timetable fit

Planning an 
individual 
lesson or 
sequence of 
lessons

•	 common sequences, e.g. structures, skills, 
topic, project

Choosing 
assessment 
activities

•	 informal or formal assessment and related 
tasks and activities

Selection and use of resources

This part of Module 2 tests candidates’ knowledge of how to make 
use of resources, materials and aids in their lesson planning.

Candidates need to demonstrate an understanding of concepts 
and terminology related to the following and their implications 
for the L2 classroom:

Syllabus area Example testing focus

Using reference resources 
for lesson preparation

•	 the range of resources available  
and teachers’ reasons for  
consulting them

The selection and use of  
teaching aids

•	 types of aids and their  
teaching functions

The selection and use of 
coursebook materials

•	 criteria for selection 
•	 ways of adapting materials

The selection and use  
of supplementary 
materials and activities

•	 types of supplementary materials 
and activities

•	 reasons for use
•	 how to select and adapt
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Module 3 
Managing the teaching and  
learning process

1 hour 20 mins

Paper
Number  
of tasks

Number  
of marks

Task types Answer format

1 80 80 Objective tasks, such as matching 
and multiple choice.

Candidates indicate their answers by 
shading the correct boxes on their  
answer sheets.

Candidates should use a pencil. 
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Syllabus
This module tests candidates’ knowledge of what happens in 
the classroom in terms of the language used by the teacher or 
learners, the roles the teacher can fulfil and the ways in which the 
teacher can manage and exploit classroom events and interaction.

Title
Areas of teaching 
knowledge

Task types 
and format

Teachers’ 
and learners’ 
language in  
the classroom

•	 using language 
appropriately, including 
use of L1/L2, for a range 
of classroom functions, 
e.g. instructing, prompting 
learners, eliciting, conveying 
meaning of new language

•	 sequencing of instructions
•	 identifying the functions of 

learners’ language
•	 categorising learners’ 

mistakes

6 tasks 
consisting of  
40 questions

Tasks include 
matching and 
multiple choice.

Classroom 
management

Options available to the 
teacher for managing learners 
and their classroom in order to 
promote learning, e.g.

•	 classroom management
•	 teacher roles
•	 grouping learners
•	 correcting learners
•	 giving feedback 
appropriate to the learners 
and aims

6 tasks 
consisting of  
40 questions

Tasks include 
matching and 
multiple choice.

Teachers’ and learners’ language in the classroom

This part of Module 3 tests candidates’ knowledge of the functions 
of classroom language, and how to adapt teacher language 
according to its audience and purpose. It also tests candidates’ 
knowledge of the appropriacy of teachers’ classroom language, how 
to analyse learners’ language and categorise learners’ errors.

Candidates need to demonstrate an understanding of concepts 
and terminology related to:

Syllabus area Example testing focus

The functions commonly 
used by the teacher in the 
classroom

•	 identification of a range of 
classroom functions and typical 
exponents

•	 appropriacy of use, e.g. degrees 
of simplicity of language, 
appropriateness of sequencing, 
degrees of formality, use of L1

Identifying the functions of 
language used by learners 
in the classroom (tasks may 
involve analysis of learner 
language which is not 
completely accurate) 

•	 identification of common 
functions and typical exponents

•	 identification of communicative 
purpose

•	 appropriacy of use

Categorising learners’ 
mistakes

•	 categorising types of mistakes, 
e.g. spelling, wrong verb form, 
subject–verb agreement

Classroom management

This part of Module 3 tests candidates’ knowledge of the range 
and function of strategies available to a teacher for managing 
classes in ways appropriate to learners and to teaching and 
learning aims. These include variety of activity and pace, ways of 
grouping learners, techniques for correcting learners’ mistakes 
and the roles a teacher can fulfil at different stages of the lesson.

Candidates need to demonstrate an understanding of concepts 
and terminology related to the following and their implications 
for the L2 classroom:

Syllabus area Example testing focus

The roles of  
the teacher

•	 common teacher roles, e.g. manager, 
diagnostician, planner

Classroom 
management

•	 managing the teaching space, establishing 
systems for praise and reward, establishing 
rules, routines and procedures; analysing 
learners’ needs; building variety into lessons, 
planning lessons to meet learners’ needs

Grouping  
learners

•	 common classroom interaction patterns and 
their uses

•	 grouping of learners and reasons for this

Correcting 
learners

•	 methods of correction and their  
appropriacy of use

Giving feedback
•	 the focus and purpose of feedback
•	 ways of giving feedback
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1 B 21 C 41 E 61 B

2 A 22 A 42 B 62 B 

3 C 23 C 43 F 63 F

4 A 24 A 44 A 64 A

5 B 25 B 45 D 65 G

6 B 26 C 46 C 66 D

7 B 27 B 47 B 67 E

8 F 28 A 48 A 68 C

9 E 29 C 49 A 69 B

10 A 30 B 50 C 70 B

11 C 31 B 51 C 71 C

12 B 32 A 52 A 72 C

13 D 33 C 53 B 73 A

14 C 34 B 54 C 74 A

15 A 35 C 55 A 75 C

16 C 36 D 56 B 76 A

17 B 37 H 57 C 77 B

18 A 38 F 58 A 78 A

19 A 39 E 59 A 79 C

20 B 40 A 60 C 80 A

1 B 21 H 41 A 61 A

2 C 22 G 42 B 62 B

3 A 23 B 43 A 63 D

4 A 24 E 44 C 64 E

5 B 25 C 45 A 65 G

6 C 26 A 46 C 66 F

7 G 27 D 47 B 67 A

8 F 28 G 48 A 68 C

9 E 29 C 49 B 69 A

10 H 30 A 50 B 70 B

11 D 31 B 51 A 71 B

12 B 32 H 52 A 72 A

13 C 33 E 53 C 73 C

14 E 34 D 54 B 74 B

15 F 35 F 55 C 75 B

16 C 36 E 56 A 76 C

17 A 37 B 57 B 77 A

18 D 38 A 58 C 78 B

19 B 39 G 59 B 79 C

20 D 40 H 60 A 80 A

1 B 21 A 41 A 61 E

2 E 22 A 42 C 62 D 

3 A 23 B 43 B 63 H

4 C 24 C 44 A 64 F

5 D 25 B 45 C 65 A

6 F 26 C 46 B 66 C

7 B 27 B 47 C 67 G

8 C 28 D 48 A 68 E

9 C 29 B 49 E 69 F

10 A 30 E 50 H 70 A

11 A 31 A 51 D 71 C

12 C 32 F 52 F 72 D

13 G 33 C 53 B 73 B

14 H 34 C 54 C 74 C

15 E 35 C 55 C 75 A

16 A 36 B 56 F 76 C

17 D 37 A 57 A 77 B

18 F 38 C 58 E 78 A

19 C 39 B 59 B 79 B

20 C 40 A 60 G 80 A

Module 1 Module 2

Module 3

Answer keys
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OFFICE USE ONLY - DO NOT WRITE OR MAKE ANY MARK ABOVE THIS LINE Page 1 of 2

OFFICE USE ONLY - DO NOT WRITE OR MAKE ANY MARK BELOW THIS LINE Page 1 of 2

Teaching Knowledge Test Candidate Answer Sheet
Instructions
Use a PENCIL (B or HB).
Rub out any answer you want to change with an eraser.

For Parts 1, 2, 3, 4 and 5:
Mark ONE letter for each answer.
For example: If you think A is the right answer to
the question, mark your answer sheet like this:

Candidate
Name

Centre
Number

Candidate
Number

Centre
Name

Assessment
Date

Examination
Details

Examination
Title

Candidate
Signature

Supervisor: If the candidate is ABSENT or has WITHDRAWN shade here

1 A B C D E F G H I

2 A B C D E F G H I

3 A B C D E F G H I

4 A B C D E F G H I

5 A B C D E F G H I

6 A B C D E F G H I

7 A B C D E F G H I

8 A B C D E F G H I

9 A B C D E F G H I

10 A B C D E F G H I

13 A B C D E F G H I

14 A B C D E F G H I

15 A B C D E F G H I

16 A B C D E F G H I

17 A B C D E F G H I

18 A B C D E F G H I

19 A B C D E F G H I

20 A B C D E F G H I

21 A B C D E F G H I

22 A B C D E F G H I

11 A B C D E F G H I

12 A B C D E F G H I
23 A B C D E F G H I

24 A B C D E F G H I

28694

28694

Answer  
sheet
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OFFICE USE ONLY - DO NOT WRITE OR MAKE ANY MARK ABOVE THIS LINE Page 2 of 2

OFFICE USE ONLY - DO NOT WRITE OR MAKE ANY MARK BELOW THIS LINE Page 2 of 2

25 A B C D E F G H I

26 A B C D E F G H I

27 A B C D E F G H I

28 A B C D E F G H I

29 A B C D E F G H I

30 A B C D E F G H I

31 A B C D E F G H I

32 A B C D E F G H I

33 A B C D E F G H I

34 A B C D E F G H I

35 A B C D E F G H I

36 A B C D E F G H I

37 A B C D E F G H I

38 A B C D E F G H I

39 A B C D E F G H I

40 A B C D E F G H I

41 A B C D E F G H I

42 A B C D E F G H I

43 A B C D E F G H I

44 A B C D E F G H I

45 A B C D E F G H I

46 A B C D E F G H I

47 A B C D E F G H I

48 A B C D E F G H I

49 A B C D E F G H I

50 A B C D E F G H I

51 A B C D E F G H I

52 A B C D E F G H I

53 A B C D E F G H I

54 A B C D E F G H I

55 A B C D E F G H I

56 A B C D E F G H I

57 A B C D E F G H I

58 A B C D E F G H I

59 A B C D E F G H I

60 A B C D E F G H I

61 A B C D E F G H I

62 A B C D E F G H I

63 A B C D E F G H I

64 A B C D E F G H I

65 A B C D E F G H I

66 A B C D E F G H I

67 A B C D E F G H I

68 A B C D E F G H I

69 A B C D E F G H I

70 A B C D E F G H I

71 A B C D E F G H I

72 A B C D E F G H I

73 A B C D E F G H I

74 A B C D E F G H I

75 A B C D E F G H I

76 A B C D E F G H I

77 A B C D E F G H I

78 A B C D E F G H I

79 A B C D E F G H I

80 A B C D E F G H I

28694

28694



Module 1:
Language and background to 
language learning and teaching

Module 2:
Lesson planning and use of 
resources for language teaching

Module 3:
Managing the teaching and 
learning process

Band 4

The candidate demonstrates 
comprehensive and accurate knowledge 
of all areas on the TKT: Module 1 syllabus, 
i.e. language systems and background 
to language learning and teaching. He/
she shows familiarity with the full range 
of concepts, terminology, practices and 
processes tested in TKT: Module 1, which 
relate to describing language and language 
skills, factors in the language-learning 
process and the range of methods, tasks 
and activities available to the language 
teacher. The candidate is able to relate 
existing knowledge to both familiar and 
unfamiliar classroom situations.

The candidate demonstrates comprehensive 
and extensive knowledge of all areas on the 
TKT: Module 2 syllabus, i.e. lesson planning 
and use of resources for language teaching. 
He/she shows familiarity with the full range 
of concepts, terminology, practices and 
processes tested in TKT: Module 2, which 
relate to general practice in lesson planning 
and materials use, reasons for carrying out 
particular activities in the classroom, and 
for using particular resources and materials. 
The candidate is able to relate existing 
knowledge to both familiar and unfamiliar 
classroom situations.

The candidate demonstrates 
comprehensive and extensive knowledge 
of all areas on the TKT: Module 3 syllabus, 
i.e. managing the teaching and learning 
process. He/she shows familiarity with 
the full range of concepts, terminology, 
practices and processes tested in TKT: 
Module 3, which relate to teachers’ 
and learners’ language in the classroom 
and options available for classroom 
management in order to promote 
learning. The candidate is able to relate 
existing knowledge to both familiar and 
unfamiliar classroom situations.   

Band 3

The candidate generally demonstrates 
comprehensive and accurate knowledge 
of areas on the TKT: Module 1 syllabus, 
i.e. language systems and background 
to language learning and teaching. He/
she shows familiarity with most of the 
concepts, terminology, practices and 
processes tested in TKT: Module 1, which 
relate to describing language and language 
skills, factors in the language-learning 
process and the range of methods, tasks 
and activities available to the language 
teacher. The candidate is generally able to 
relate existing knowledge to both familiar 
and unfamiliar classroom situations.  

The candidate generally demonstrates 
comprehensive and extensive knowledge 
of areas on the TKT: Module 2 syllabus, i.e. 
lesson planning and use of resources for 
language teaching. He/she shows familiarity 
with most of the concepts, terminology, 
practices and processes tested in TKT: 
Module 2, which relate to general practice in 
lesson planning and materials use, reasons 
for carrying out particular activities in the 
classroom, and for using particular resources 
and materials. The candidate is generally able 
to relate existing knowledge to both familiar 
and unfamiliar classroom situations.

The candidate generally demonstrates 
comprehensive and extensive knowledge 
of areas on the TKT: Module 3 syllabus, 
i.e. managing the teaching and learning 
process. He/she shows familiarity with 
most of the concepts, terminology, 
practices and processes tested in  
TKT: Module 3, which relate to teachers’ 
and learners’ language in the classroom 
and options available for classroom 
management in order to promote 
learning. The candidate is generally  
able to relate existing knowledge to  
both familiar and unfamiliar  
classroom situations. 

Band 2

The candidate demonstrates basic 
knowledge of areas on the TKT: Module 1 
syllabus, i.e. language systems and 
background to language learning and 
teaching. He/she shows familiarity with 
some of the concepts, terminology, 
practices and processes tested in TKT: 
Module 1, which relate to describing 
language and language skills, factors in the 
language-learning process and the range of 
methods, tasks and activities available to 
the language teacher. The candidate is able 
to relate existing knowledge to familiar 
classroom situations, and occasionally to 
unfamiliar ones.

The candidate demonstrates basic 
knowledge of areas on the TKT: Module 
2 syllabus, i.e. lesson planning and use of 
resources for language teaching. He/she 
shows familiarity with some of the concepts, 
terminology, practices and processes tested 
in TKT: Module 2, which relate to general 
practice in lesson planning and materials use, 
reasons for carrying out particular activities 
in the classroom, and for using particular 
resources and materials. The candidate is 
able to relate existing knowledge to familiar 
classroom situations, and occasionally to 
unfamiliar ones.

The candidate demonstrates basic 
knowledge of areas on the TKT: Module 
3 syllabus, i.e. managing the teaching 
and learning process. He/she shows 
familiarity with some of the concepts, 
terminology, practices and processes 
tested in TKT: Module 3, which relate 
to teachers’ and learners’ language in 
the classroom and options available 
for classroom management in order to 
promote learning. The candidate is able 
to relate existing knowledge to familiar 
classroom situations, and occasionally to 
unfamiliar ones.

Band 1

The candidate demonstrates restricted 
knowledge of areas on the TKT: Module 
1 syllabus, i.e. language systems and 
background to language learning and 
teaching. He/she shows familiarity with a 
limited range of the concepts, terminology, 
practices and processes tested in TKT: 
Module 1, which relate to describing 
language and language skills, factors in the 
language-learning process and the range 
of methods, tasks and activities available 
to the language teacher. The candidate is 
able to relate existing knowledge to familiar 
classroom situations only. 

The candidate demonstrates restricted 
knowledge of areas on the TKT: Module 
2 syllabus, i.e. lesson planning and use of 
resources for language teaching. He/she 
shows familiarity with a limited range of 
the concepts, terminology, practices and 
processes tested in TKT: Module 2, which 
relate to general practice in lesson planning 
and materials use, reasons for carrying 
out particular activities in the classroom, 
and for using particular resources and 
materials. The candidate is able to relate 
existing knowledge to familiar classroom 
situations only.

The candidate demonstrates restricted 
knowledge of areas on the TKT: Module 
3 syllabus, i.e. managing the teaching 
and learning process. He/she shows 
familiarity with a limited range of the 
concepts, terminology, practices and 
processes tested in TKT: Module 3, which 
relate to teachers’ and learners’ language 
in the classroom and options available 
for classroom management in order to 
promote learning. The candidate is able 
to relate existing knowledge to familiar 
classroom situations only.

TKT band descriptors
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More Cambridge English teaching 
qualifications and courses
We offer a number of practical, flexible courses and qualifications 
for new or experienced English language teachers:

CELTA (Certificate in Teaching English to Speakers 
of Other Languages)

CELTA is an initial qualification for people with little or no 
previous teaching experience, or who have experience but no 
qualification. The CELTA course focuses on the principles of 
effective teaching and a range of practical skills for teaching 
English to adult learners. The course includes hands-on teaching 
practice and an alternative blended learning delivery option.

DELTA (Diploma in Teaching English to Speakers of 
Other Languages)

DELTA is a flexible way for experienced English language teachers 
to progress further in their careers. DELTA can be taken at any 
stage in a teacher’s career and is ideal for those wanting to 
develop/extend their teaching knowledge and improve their 
teaching practice. It is made up of three independent modules 
which can be taken in any order and over any time period. 
Candidates receive a certificate for each module passed. On 
completion of all three modules, teachers can request the 
over-arching DELTA certificate. There are both face-to-face and 
blended/online delivery options.

The following courses and qualifications are available to teachers 
through institutions and educational authorities:

CELT-P (Certificate in English Language  
Teaching – Primary)

This qualification is for English language teachers working in 
primary education (6–12 year olds). Teachers learn how to 
improve their classroom performance through a combination of 
online study and observed teaching practice.

CELT-S (Certificate in English Language  
Teaching – Secondary)

This qualification is for English language teachers working in 
secondary education (11–18 year olds). Teachers improve their 
classroom performance through a combination of online study 
and observed teaching practice.

Language for Teaching courses

The three Language for Teaching courses are for English language 
teachers working in primary and secondary education. They give 
teachers the language they need to teach English with confidence. 
Teachers improve their general English, as well as learn the 
professional language they need for effective communication in 
English, both inside and outside the classroom. Each Language 
for Teaching course covers one level of the Common European 
Framework of Reference for Languages (CEFR), so the three 
courses combined take teachers from CEFR Level A1 to B2. On 
completion, teachers can consider taking a Cambridge English 
language exam. 

Certificate in EMI Skills

The Certificate in EMI Skills is for higher education teaching staff 
whose first language is not English, but who use English as the 
Medium of Instruction to deliver their subject. It helps institutions 
to enhance teaching quality by improving the English skills of 
their faculty. 

Train the Trainer 

This course is for experienced teachers who would like to develop 
the knowledge and skills to become teacher trainers. It combines 
the development of generic training skills with course-specific 
familiarisation. The course will enable experienced teachers to 
provide training on the CELT-P and CELT-S courses.

For more information about Cambridge English teaching  
qualifications, visit: 
cambridgeenglish.org/teaching-qualifications
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Cambridge Assessment English  
The Triangle Building 
Shaftesbury Road 
Cambridge 
CB2 8EA 
United Kingdom
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