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Make the most of
your handbook

The best way to get the most from your handbook is to use the digital version. The digital version is

updated more regularly.

The digital version contains links which take you straight to related pages if you want to find out more. For example, you can
read about Part 1of the Reading and Use of English paper in the Tasks section, then click on the link to take you straight to a
sample Part 1task. There are also links which take you to useful websites and resources.

Tasks

The Tasks pages give information about the exam format
and what is tested in each part of the paper.

Preparing learners

The Preparing learners pages give information and advice
about what teachers can do to prepare their learners for
the exam. There are also links to useful websites to find
additional materials. You'll find suggested exam strategies
to help learners perform to the best of their ability on the
day.
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Advice by task

The Advice by task sections include advice and tips on how
to prepare for each task, as well as example screenshots
from the digital sample tests. To access the complete Digital
Exam, please go to camengli.sh/47JFkmT

Sample paper and assessment

The Sample paper and assessment section includes two
sample papers for each of the four components as well

as answer keys for the Reading and Use of English and
Listening components. For the Writing and Speaking papers
there is information about the assessment criteria, and for
Writing there are example answers for you to refer to or use
with your learners.
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About Cambridge

To learn Engllish is to enjoy and experience a language that
opens up opportunities across the world.

Together with teachers and our partners, we're here to
engage and inspire millions of people throughout their
entire learning journey. We help them confidently prove
their skills to the world.

We believe that language is at the heart of being human,
and English can unlock a lifetime of experiences. We help
individuals everywhere connect, communicate and come
closer together.

Where your world grows.

* 5.5 million assessments taken every year

°  Accepted by over 25,000 organisations worldwide
° 2,800 exam centres in 130 countries

¢ Over 50,000 preparation centres

cambridge.org/éxams

Cambridge

Cambridge

English Qualifications

Cambridge English Qualifications are in-depth exams that
make learning English enjoyable, effective and rewarding.

Our unique approach encourages continuous progression
with a clear path to improving language skills. Each of our
qualifications focuses on a level of the Common European
Framework of Reference (CEFR), enabling learners to
develop and build speaking, writing, reading and listening
skills.

Our qualifications are based on research into effective
teaching and learning. They motivate people of all ages
and abilities to learn English and develop practical skills for
the real world.

We have Cambridge English Qualifications for:

® Schools

¢ General and higher education

Whether learners are planning to live, work or study in their
own country or abroad, our qualifications prove they have
the English language skills to succeed.

To find out more about Cambridge English Qualifications
and the CEFR, go to cambridgeenglish.org/cefr
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C2 Proficiency — an overview

C2 Proficiency was originally offered in 1913 and is a high-
level qualification that is officially recognised by universities,
employers and governments around the world. It proves
that a candidate has an extremely high level of English for
use in academic or professional settings.

Exam formats

C2 Proficiency can be taken as either a digital or paper-
based exam.

Who is the exam for?

C2 Proficiency is aimed at learners who have achieved an
extremely high level of skill in the English language, who
want to show they can:

° study demanding subjects at the highest levels,
including postgraduate and PhD programmes

° actively engage in academic life by participating
confidently in tutorials and seminars

¢ lead on complex and challenging research projects

° negotiate and persuade effectively at senior
management level in international business settings.

Who recognises the exam?

The C2 Proficiency certificate is recognised around the
world as proof of an extremely high level of skill in the
English language. It is also accepted by a wide range of
educational institutions for study purposes.

Cambridge English Qualifications are accepted and
trusted by thousands of organisations worldwide. For more
information about recognition go to cambridgeenglish.
org/recognition

What level is the exam?

C2 Proficiency is targeted at Level C2 on the CEFR.
Achieving a certificate at this level proves that a candidate
has reached a highly advanced level of English required in a
wide range of academic and professional settings.

Statements of Results

The Statement of Results shows the candidate’s:

° score on the Cambridge English Scale for their
performance in each of the four skills and Use of
English

° score on the Cambridge English Scale for their
overall performance in the exam. This overall score is
the average of the separate scores given for each of
the four skills and Use of English

° grade - thisis based on the candidate’s overall score

* level on the CEFR - this is also based on the overall
score.

Certificates

The certificate shows the candidate’s:
° score on the Cambridge English Scale for each of the
four skills and Use of English
¢ overall score on the Cambridge English Scale
° grade
° levelonthe CEFR

* level on the UK National Qualifications Framework
(NQF).
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This is to certify that

First Name Last Name

has been awarded

Grade C
in the

Certificate of Proficiency in English

Cambridge English Level 3 Certificate in ESOL International (Proficiency)*

Council of Europe Level

Overall Score

Reading 197

Use of English 200

Writing 205

Listening 200

Speaking 197

Date of Examination Place of Entry Centre Reference
13 AUGUST 2021 TEST123 GB599 0003
Verification Number Accreditation Number

A9712262 500/2429/2

“This level refers to the Regulated Quaiifcations Framework (RQF) in England and Northern Ireland.
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Global Managing Director — English
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Date of Issue: 12/11/2021
Certficate Number: A9712213
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Special requirements

Cambridge English Qualifications are designed to be

fair to all test takers. For more information about special
circumstances, go to cambridgeenglish.org/help/special-
requirements/

C2 Proficiency — an overview
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Exam support

Official Cambridge English Qualification
preparation materials

To support teachers and help learners prepare for their
exams, we have developed a range of official support
materials including coursebooks and practice tests. These
official materials are available in both digital and print
formats.

cambridgeenglish.org/exam-preparation

Find our digital and paper-based sample tests on the C2
Proficiency preparation page.

Support for teachers

The exam preparation pages for each level provide user-
friendly, free resources for all teachers preparing for our
exams. They include:

General information — handbooks for teachers,
sample papers.

Detailed exam information - format, timing, number of
questions, task types, mark scheme of each paper.

Exam tutorial videos - a step by step guide to
completing the digital exams.

Teaching tips for the Cambridge English Qualifications
Digital — a booklet with teaching tips to help you prepare
students for the Cambridge English Qualifications Digital.

Cambridge English Qualifications Digital FAQs - here
you can find answers to the most important questions
about Cambridge English Qualifications Digital.

Adyvice for teachers - developing students’ skills and
preparing them for the exam.

Downloadable lessons — a lesson for every part of
every paper.

Teaching qualifications - a comprehensive range of
quadlifications for new teachers and career development
for more experienced teachers.

Webinars - a wide range of exam-specific webinars for
both new and experienced teachers.

Teacher development - resources to support teachers
in their Continuing Professional Development.

camengli.sh/47JFkmT

Facebook for teachers

Teachers can join our community on Facebook for free
resources, activities and tips to help prepare learners for
Cambridge English Qualifications.

facebook.com/CambridgeEnglishTeaching
Free support for candidates

We provide learners with a wealth of exam resources and
preparation materials throughout our website, including
exam advice, sample papers, candidate guides, games and
online learning resources.

cambridgeenglish.org/learning-english
Facebook for learners

Learners joining our lively Facebook community can
get tips, take part in quizzes and talk to other English
language learners and support and preparation for
students taking the digital test.

facebook.com/CambridgeEnglish
Registering candidates for an exam

Exam entries must be made through an authorised
Cambridge English examination centre.

Centre staff have all the latest information about our
exams, and can provide you with:

* details of entry procedures

° copies of the exam regulations

° examdates

° current fees

° more information about C2 Proficiency and other

Cambridge English Qualifications.

We have more than 2,800 centres in over 130 countries
- all are required to meet our high standards of exam
administration, integrity, security and customer service.
Find your nearest centre at cambridgeenglish.org/
centresearch

Further information

If your local authorised exam centre is unable to answer
your question, please contact our helpdesk:

cambridgeenglish.org/help
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About the exam

C2 Proficiency is a rigorous and thorough test of English at Marks and results

Level C2. It covers all four language skills — reading, writing,

listening and speaking — and includes a fifth element C2 Proficiency gives detailed, meaningful results.
focusing on the candidate’s understanding of the structure

of the language.

A thorough test of all areas of language

abilit . .
4 C2 Proficiency
There are four papers: Reading and Use of English, Writing,
Listening and Speaking. The overall performance is Reading
calculated by averaging the scores achieved in Reading, and Use 1hour 30 mins 7 52
Writing, Listening, Speaking and Use of English. The of English
weighting of each of the four skills and Use of English is
equal. Writing 1hour 30 mins 2 2
Detailed information on each test paper is provided later Li . .
t 40 4 30
in this handbook but the overall focus of each test is as Stening | approx 4% mins
follows: Speaking | 16 mins 3 -

Reading and Use of English: 1 hour 30 minutes

approx
Candidates need to be able to understand texts from 3 hours 56 mins
publications such as fiction and non-fiction books,

journals, newspapers and magazines. Candidates’ use of
English is tested by tasks which show how well they can
control thier grammar and vocabulary.

All candidates receive a Statement of Results. Candidates
whose performance ranges between CEFR Levels C1and C2
(Cambridge English Scale scores of 180-230) also receive a
Writing: 1 hour 30 minutes certificate.

Candidates have to show that they can produce two
different pieces of writing: a compulsory essay in Part 1,
and one from a choice of four tasks in Part 2.

Listening: 40 minutes (approximately)

Candidates need to show they can understand the
meaning of a range of spoken material, including
conversations, lectures, seminars, broadcasts and talks.

Speaking: 16 minutes

Candidates take the Speaking test with another
candidate or in a group of three, and are tested on
their ability to take part in different types of interaction:
with the examiner, with the other candidate and by
themselves.

Grade A, B or C: Cambridge English Scale scores of
200-230

If a candidate achieves a Grade A, B or Cin their exam,
they will receive the Certificate of Proficiency in English
at Level C2.

CEFR Level C1: Cambridge English Scale scores of 180~
199

If a candidate’s performance is below Level C2, but falls
within Level C1, they will receive a Cambridge English
certificate stating that they demonstrated ability at
Level C1.

Each of the four test components contributes to a profile
which defines the candidate’s overall communicative
language ability at this level.

Digital vs paper-based: Same task, different formats

R The exam tasks are exactly the same, but

- they look different as one is from the digital
— exam and one is from the paper-based
exam.

e B Paper-based exam

About the exam 5



Can Do summary

What can candidates do at Level C2?

The Association of Language Testers in Europe (ALTE) has researched what language learners can typically do at each CEFR
level. They have described each level of ability using Can Do statements, with examples taken from everyday life. Cambridge
English, as one of the founding members of ALTE, uses this framework to ensure its exams reflect real-life language skills.

CAN understand documents, correspondence and
reports, including the finer points of

Overall complex texts. CAN advise on or talk about sensitive issues,
general ) ) understanding colloquial references and
ability CAN write letters on any subject and full notes dealing confidently with hostile questions.

of meetings or seminars with good expression and

accuracy.

CAN (for example, when looking for accommodation)

understand a tenancy agreement in detail, including its
Social and main implications. CAN talk about complex or sensitive issues
Tourist without awkwardness.

CAN write letters on any subject with good expression

and accuracy.

CAN understand reports and articles likely to be ) )

encountered during his/her work, including complex CAN advise on/handle complex, delicate or
Work ideas expressed in complex language. contentious issues, such as legal or financial

matters, to the extent that he/she has the

CAN make full and accurate notes and continue to necessary specialist knowledge.

participate in a meeting or seminar.

CAN access all sources of information quickly and

reliably. CAN understand colloquial asides and
Study

CAN make accurate and complete notes during the
course of alecture, seminar or tutorial.

cultural allusions.

Preparation materials =k

EM PROFICIENCY

C1
Advanced

Learn more




Paper 1.

Reading and Use of English tasks

1 hour 30 mins

The paper contains eight parts. The Reading section consists of Parts 1, 5, 6, 7 and 8 of the paper. The Use of English section

consists of Parts 2, 3 and 4.

The main focus is on

- A single text with eight gaps.
. vocabulary, e.g. idioms, 9
Multiple- . ; Candidates must choose one
. collocations, fixed phrases,
choice cloze . word or phrase from a set of four
complementation, phrasal :
. . to fill each gap.
verbs, semantic precision.
The main focus is on A modified cloze test consisting
2 8 8 awareness and control of of a text with eight gaps.
Open cloze . . .
grammar with some focus Candidates think of the word
on vocabulary. which best fits each gap.
The main focus is on A text containing eight gaps.
vocabulary, in particular Each gap corresponds to a word.
3 8 8 Word the use of affixation, The stems of the missing words
formation internal changes and are given beside the text and
compounding in word must be changed to form the
formation. missing word.
Six discrete items with a lead-
. in senten n
Key word The focus is on grammar, sentence and a gop.ped
. . response to complete in 3-8
transformation | vocabulary and collocation. . . . o
words including a given key
word.
The focus is on the
understanding of detail,
opinion, attitude, tone,
5 6 12 Multiple purpose, main ideq, gist, A text followed by six 4-option
choice meaning from context, multiple-choice questions.
implication and text
organisation features
(exemplification, reference).
A text from which paragraphs
The focus is on the have been removed and placed
understanding of cohesion, | injumbled order after the text.
Gapped text . .
coherence, text structure Candidates must decide from
and global meaning. where in the text the sentences
have been removed.
A text, or several short texts,
Multiole Understanding of detail, preceded by multiple-matching
7 10 10 P opinion, attitude and questions. Candidates must
matching

53

72

specific information.

match a prompt to elements in
the text.

Reading and Use of English



v Regular and effective use of an advanced

monolingual English dictionary is essential, not only to
clarify the meaning of new words but also to extend
knowledge of collocations, fixed phrases, and features
of lexico-grammar such as dependent prepositions.
However, students should also be aware of alternative
techniques for coping with unfamiliar vocabulary, such
as the use of contextual clues.

For all parts of the Use of English section, students
need to analyse language at both sentence and
paragraph level, and to read texts critically in order to
develop sensitivity to, for example, word combinations,
collocations and idioms. They also need to increase
their awareness of appropriacy in the selection

of language and to be able to analyse the use of
modality and tenses. Encouraging students to read a
wide variety of text types will help them develop their
ability to understand the language system and how
this system can be manipulated.

There are three texts in the Use of English section,
which are largely contemporary and taken from
journalistic, academic and literary sources. The titles
are meant to give candidates an early idea of what
to expect from the text, and to help them use their
predictive reading skills. Encourage candidates to
read through the whole of any text in the Use of
English section to gain a clear idea of what it is about
before they begin to answer any of the questions.

Candidates may think that, for certain questions in
the Use of English section, more than one answer is
possible. However, they should not give more than one
answer as they will lose marks if they do.

In the Use of English section all spellings must be
correct as this is an important aspect of accuracy.

For the Reading section, both in class and at home,
students need to read as widely as possible. This will
enable them to become familiar with a wide range of
language. The Reading section includes a range of
text types, so students should aim to read a variety

of authentic texts including modern fiction, short
stories, non-fiction books such as biographies and
articles from newspapers and magazines. The internet
provides access to news and feature articles from the
press of the UK and other English-speaking countries.
Students should be encouraged to follow their own
interests while reading outside the classroom, e.g.
looking on the internet for articles in English on work,
technology, music etc. Extensive reading can be
supported by asking students to provide verbal or
written feedback on their reading, or by using it as the
basis for classroom discussion. Students can also be
encouraged to share texts and information on good
text sources between themselves.

Tips for preparing learners for the Reading and Use of English paper

V' Aswellas practising intensive reading skills focusing

on detail, students should be encouraged to discuss
the main points of longer texts and summarise
paragraphs, concentrating on overall understanding
and progression of ideas within the argument or
narrative.

Students should be aware of the different reading
strategies required by different types of question, and
it is also useful for them to experiment with alternative
ways of dealing with texts so that they can decide
which ones suit them best.

Timing is also important. The Reading section requires
processing large quantities of text in a defined

time scale and students therefore need practice in
planning and using their time properly.



Completing the digital test
(digital test only)

All answers are typed directly onto the computer.

Candidates may take pens and pencils and water
in a clear, see-through bottle into the exam room,
but nothing else (including bags and anything
electronic).

Candidates should listen carefully to the instructions
which the invigilator gives and follow the instructions
on the computer screen.

There is a timer on the screen which tells candidates
how much time they have left.

Candidates may make notes on paper during the
exam. They must leave these notes on their desk at
the end of the exam.

Sometimes candidates may decide that the answer
they have written is wrong and wish to change it. This
can easily be done in all parts of the test by clicking
on a different option or by deleting and rewriting the
answer.

Give your students practice in reading and
manipulating (highlighting, adding notes etc) texts
on screen. There is a guide with advice and activities
click here teaching-tips-for-computer-based-
cambridge-english-qualifications.pdf or scan the
QR code below

Give your students practice in using the digital
platform so they are familiar with the different
features before exam day.

The questions they have answered or left are
indicated at the bottom of the screen so they can
easily go back and complete unanswered questions.

Completing the answer sheet
(paper-based test only)

All answers must go on an answer sheet.

Candidates can complete the various parts of the
test in any order, but it is probably better to do
them in the order of the question paper to avoid the
possibility of putting answers in the wrong sections
of the answer sheets.

Students should be familiar with the technique of
filling in lozenges on the separate answer sheet

so that they can do this quickly and accurately.

(They may write on the question paper during the
examination, but their notes will not be marked.)
Some students prefer to transfer their answers at
the end of each task rather than wait until they have
completed the whole paper, but either way they
must complete the transfer of answers within the
time allowed for the whole paper. The answer sheets
are scanned by an Optical Mark Reader. If a question
is left blank, or if a candidate fills in more than one
lozenge for a question, the answer sheet is rejected
and checked manually. Candidates should always
check that they have written the answer next to the
appropriate question number.

Candidates should write in a soft pencil (B or HB) on
the answer sheets. If they wish to change a word
answer in the Use of English section, they should rub
it out using an eraser and write the correct answer
instead. If candidates cross out an answer instead
of rubbing it out, they should do this clearly. It is not
a good idea to alter the word itself, as this will make
it unclear. Candidates should not put the word in
brackets, as this may appear to be an alternative
answer and they will lose marks.

Reading and Use of English Preparing learners

9
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Advice by task

This section shows example screenshots from the C2 Proficiency Digital exam. To access the complete
digital sample test, please scan the QR code, or go to camengli.sh/47JFkmT

See these tasks in full from page 17.

Reading and Use of English Part 1

Soap operas

19305, The word soas

10 hese programmes in order o escape fom relly

oxporonces thomsatves

There has been 2 sgnifcant il i atudes wih many soaps now 7 mors!and social ssues. The characters and stustans

HOW TO APPROACH THE TASK

THE TASK

Part 1requires candidates to complete eight
gaps in a text by selecting the correct word
(or phrase in the case of whole phrasal verbs
or linkers) from a set of four options.

Candidates choose the answer that correctly
fits the meaning within a phrase or sentence,
and may also have to take into account the
broader context of the previous or following
sentences or the whole text. Some questions
focus on the meaning of individual words in
context. Others focus more on fixed language
such as fixed phrases, collocations and
idioms. Lexico-grammar is also tested through
phrasal verbs and linkers. A grammatical
element may also be present in the choice

of the correct option; the answer may be
correct because, for example, it agrees with a
following preposition or is the only one of four
verbs which fits the structural pattern.

P Students should be aware of the different aspects of vocabulary tested in this part of the paper. Questions testing
semantic meaning through context require careful reading of the whole text. This is particularly important in the case of
linkers. Equally, students should be aware that the missing word(s) may form part of an idiom, fixed phrase or collocation,

so they should always check the words around the gap carefully.

P Students should discuss different methods of recording and recycling vocabulary and be encouraged to experiment
with different techniques. Effective use of a good up-to-date monolingual dictionary is essential, and dictionary work

may be particularly useful to check and extend knowledge of lexis.

P As well as learning new words, students should extend their knowledge of collocations, fixed phrases and idioms.
Reading and listening texts used in skills work activities should be analysed afterwards for useful chunks of language.

P Auseful pre-reading activity is for the teacher to extract a number of two-word collocations from a text and separate
and jumble them. The students can then be asked to predict the original collocations before reading the text to check.
Alternatively, a number of collocations, idioms and fixed phrases can be extracted from the text and written on the
board with one word in each gap. Students can predict the missing words and then check with the text.

ASSESSMENT

P Inthis part, the focus of the gapped words is lexical or lexico-grammatical.

P> Each correct answer receives 1 mark.


https://www.cambridgeenglish.org/exams-and-tests/proficiency/preparation/

Reading and Use of English Part 2

My new friend’s a robot

HOW TO APPROACH THE TASK

THE TASK

Part 2 is a text containing eight gaps.
Candidates are required to draw on their
knowledge of the structure of the language
and understanding of the text in order to fill
the gaps. A single word is needed to fill each
gap - never a phrase or contraction. There
may be more than one acceptable word for a
gap, as given in the mark scheme. Candidates
must write their answers in capital letters on
the answer sheet.

P Students should treat the open cloze as they would any reading text, and look at the title and the whole text before

attempting to fill in any gaps. This will help them to understand what the text is about, and make it easier for them to fill
in the gaps. Emphasise that they should always keep in mind the meaning of the whole text when doing the task.

Students should always read the complete sentence that contains the gap before deciding on their answer, and should
always check for the possibility of negatives, conditionals or other structures that might put forward the opposite point
of view. They may need to look for a referent a name, place, pronoun, he/they, etc. in another part of the sentence and,

in this case, they should make sure that the word they write in the gap agrees with that subject.

P Students need to pay particular attention to the words before and after the gap, as they may form part of an

expression that is completed by the missing word.

P Remind students that they must only use one word to fill in each gap, and therefore they will not be expected to use a
contraction. If they are not sure of an answer, advise them to leave it blank and go on. Then, when they check their work
after doing the task, they should read the whole text through again. This may give them the clue they need to fill in the

word they are not sure of.

P In class, encourage students to note down and learn words and expressions in context, especially grammatical patterns
and fixed phrases. It is also useful if they mark such phrases in texts that they read.

ASSESSMENT

P In this part, the focus of the gapped words is lexical or lexico-grammatical.

P Each correct answer receives 1 mark.

Reading and Use of English Advice by task
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Reading and Use of English Part 3

THE TASK

P Part 3 is a word-building task, consisting of
a text with eight gaps. The types of word-
building involve not just the addition of
affixes (e.g. honest to dishonesty or person to
impersonal), but also internal changes (e.g.
strong to strengthened) and compounding
(e.g. rain to raindrop or set to outset). Any
number of changes may be made to the stem
word (e.g. doubt to undoubtedly is three

— changes) and candidates may be required

to demonstrate understanding of the text

beyond sentence level. Candidates type their

answers in the gaps, or write their answers in

capital letters on the answer sheet.

HOW TO APPROACH THE TASK

P Students should read the whole text before attempting to fill in any gaps. Some questions, such as making the base word
negative, require careful reading beyond sentence level.

P Students should be made aware of the range of words that can be formed from the same base word, including the
negative forms, e.g. friend-friendship—friendliness—friendly—befriend-unfriendly. This can be done by preparing tasks
in which all such possible words are given in a separate box. Alternatively, students can research and come up with the
words themselves. It can be useful to give students particular words to research individually or in pairs, using a good
English dictionary.

P Encourage students to note down all parts of a new word when they come across it in a reading text and not just the
base form.

ASSESSMENT

v

In this part, the focus is mainly lexical (e.g. affixation, compounding).

P Each correct answer receives 1 mark.



Reading and Use of English Part 4

Part1 0010 P2 0018 Pan3 0ot Pans  [B)20 27 2 20 0 Pans Dor

Part 0of7

Pat7 00f10

HOW TO APPROACH THE TASK

THE TASK

Part 4 consists of six key word
transformations. Each question contains three
parts: a lead-in sentence, a key word and a
second response sentence of which only the
beginning and end are given. Candidates
have to fill the gap in the second sentence

so that it is similar in meaning to the lead-

in sentence. The key word must be used.
Candidates are required to manipulate
structures and lexical phrases in their answer,
e.g. a verb in the given sentence might need
to be changed to a noun. They can use
between three and eight words including

the given key word. The key word must not
be changed in any way and candidates must
type their answers in the gap, or write their
answers on the answer sheet.

P Remind students that the answer must consist of three, four, five, six, seven or eight words. If they write more than eight
words they will not be awarded the marks. Remind them that contractions count as two words (don't = do not). Each
transformation is divided into two parts, each worth 1mark, so a candidate may score O, 1or 2 marks depending on the

accuracy of the response.

P Candidates must use the key word in their answer and they must not change it in any way. If they do not use it or if
they alter it, they will not be awarded the marks. When they write their answers on the answer sheet they should only
write the words that are needed to fill the gap and not the whole sentence.

P Remind students to pay careful attention to the frame for the answer, especially any verb in the final part of the second
sentence as it may indicate whether a verb in the gap should be singular or plural. They should also take particular note
of the words immediately before and after the gap.

P In preparing for this part of the paper, give your students practice in paraphrase use. You could ask them to rewrite
sentences from texts they have read, or rewrite sentences from their own or a partner’s written work. You can also use
tapescripts from listening activities: give students a paraphrase of a sentence and ask them to listen and identify the

original.

ASSESSMENT

P In this part, the focus is on grammar and vocabulary.

P Each correct answer in Part 4 receives up to 2 marks.

Reading and Use of English Advice by task

13



Reading and Use of English Part 5

,,,,,,,,,,, - THE TASK

jects.

P Part 5 consists of one longer text followed
by six multiple-choice questions which test
detailed understanding of the text, including
opinions and attitudes expressed within
it. The text has a title and may also have a
subheading. Candidates need to read the
text closely to understand exactly what the
writer is saying and in order to distinguish
[ 8> between apparently similar viewpoints or
—w-trerr o — reasons in the options. Candidates should
be able to deduce meaning from context
and interpret the text for inference and style.
They should also be able to understand text
organisation features such as exemplification,
comparison and reference. The questions
are presented in the same order as the
information in the text and the final question
may depend on interpretation of the text as
awhole, e.g. the writer’s purpose, attitude or
opinion.

HOW TO APPROACH THE TASK

P Preparation for the multiple-choice task should include practice in reading a text quickly for a first overall impression,
followed by close reading of the text in order to prevent any misunderstandings which may lead students to choose a
wrong answer. They must be aware of the need to check each option against the evidence of the text.

» When answering the questions, some students find it useful to consider a possible answer by first looking only at the
stem and not at the options. They then underline the part of the text which gives the answer, and finally compare this
with the options. However, they must be aware that it is also necessary to check each option against the evidence of the
text.

P Students need to read texts in which opinion, attitudes and feelings are expressed, e.g. interviews with famous people,
short stories which focus on how characters feel about the situations they find themselves in, and magazine articles in
which there is a strong authorial voice or viewpoint. Activities which focus on recognising and evaluating attitude and
opinion and inferring underlying meaning will be helpful. Students can also be encouraged to identify similar features in
texts of their own choice, and to work in groups to prepare questions (not necessarily multiple choice) focusing on these
features.

P Part 5 texts often contain complex ideas, and in the classroom students should be encouraged to discuss these and
relate them to their own experience and world knowledge both before and after reading.

P Students will find it helpful to analyse and discuss structural/organisational features of texts, at paragraph level and
beyond. For example, there may be a question which tests the ability to recognise a main idea and an example of it, or
one which involves comparing or contrasting ideas or examples.

ASSESSMENT

P This part tests candidates’ detailed understanding of a long text, including its purpose and organisation and the
opinions and attitudes expressed within it.

P Each correct answer receives 2 marks.



Reading and Use of English Part 6

uestions 37

= — THE TASK

Cowboys of Madagascar

P Part 6 requires candidates to select from

. eight options the correct extract to fitin

each of the seven gaps in the text. There is

only one correct answer for each gap. There
: = is no example answer. The task consists of a

gapped text followed by the extracts from the

text and one further extract which does not

fitin any of the gaps. The text has a title and

may also have a sub-heading. Candidates
LMLLLERLY oo = need to read the gapped text first in order

v

to gain an overall idea of the structure and
meaning of the text, noticing carefully the
information and ideas before and after each
gap as well as their development throughout
the whole of the gapped text. They should
then decide which extract fits each gap, and
write the appropriate letter in each gap. They
should remember that each extract may only
be used once and that there is one extract
that they will not need to use.

HOW TO APPROACH THE TASK

Encourage your students to read the main (base) text first so that they gain an overall idea of the structure and
development of the theme or argument of the text, before starting to do the task. They should pay attention to the
information and ideas before and after each gap as well as throughout the whole of the gapped text. Students
frequently make the wrong choice by selecting options which fit the text before the gap, and neglecting to check that
the text after the gap follows on smoothly.

Students should be trained to consider the development of the text as a whole, and not to focus on each gap
independently. Students should keep on referring to the developing argument in the base text. Sometimes students will
need to choose carefully between two extracts as possible answers, and will need to make decisions about which is the
most logical extract to fill the particular gap. They should not rule out an answer for consideration on the grounds that
they have already used it, as the earlier use may be incorrect.

Practice is needed in recognition of a wide range of linguistic devices which mark the logical and cohesive development
of a text, e.g. words and phrases indicating sequence of events, cause and effect, premise and conclusion. In class, the
task can be adapted by photocopying the text and cutting up the paragraphs, which gives students additional visual
support and allows them to compare alternatives more easily. If this activity is done in pairs or groups, students will also
be encouraged to justify their combinations and links to one another. It is very important to look at a variety of complete
texts from different sources (magazines, books, fiction) and to analyse and discuss in the classroom their style, structure
and organisation.

Candidates should beware of approaching the gapped-text task as an exercise requiring them merely to identify
extracts from the text and sections in the text which contain the same words, names or dates. The task is designed
to test understanding of the development of ideas, opinions and events rather than the superficial recognition of
individual words.

ASSESSMENT

This part tests candidates’ understanding of text structure and their ability to follow text development.

Each correct answer receives 2 marks.

Reading and Use of English Advice by task
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Reading and Use of English Part 7

uuuuuuuuuuuuu

THE TASK

‘| P Part 7 consists of asingle page of text divided

into sections and a set of 10 questions. The

text is divided into four to six sections — the

options. Candidates are required to match

the questions with the relevant information

from the text. To do this, they need to

understand detail, attitude or opinion in the

questions, and locate a section of text where

- 'a that idea is expressed. At the same time

they need to discount ideas in other sections
which may appear similar, but which do not
reflect the whole of the question accurately.
Some of the options may be correct for more
than one question - in other words, there
may be several questions with the answer

A, for example. There are three main text
types: different people giving their views on a
topic; a single text divided into sections; and
extracts from a single text, such as a book or
long article.

HOW TO APPROACH THE TASK

Students need to practise skimming and scanning texts in order to prepare for this task. They should practise scanning
texts for the particular information required and not feel that they must read every word in the text. Each section of text
will contain some redundant information.

The internet is an ideal medium and source, as it encourages easy access of texts and quick reading to find the
information one is seeking. As well as skimming and scanning articles, students can read to find common features in
different articles or read to locate different views on a particular topic.

Questions for the multiple-matching task are printed before the text so that the candidates know what to look for in
the text. However, there are various ways of doing this task and students should be put in a position to try different
techniques.

Sometimes a question may have two elements, such as a writer’s surprise at being confronted by a difficult situation.
Students may find evidence of a difficult situation in a particular section of the text and think they have found the
answer even though no surprise is expressed. Thus it is important to train students in finding a paraphrase of the whole
idea in the question, not just one element of it.

Students should be discouraged from selecting an answer solely on the basis of matching a word in the question with a
word in the text, since careful reading of a particular part of the text is required to ensure an accurate match in terms of
meaning.

Students could work towards creating their own multiple-matching text, by interviewing each other and converting their
notes into four people’s views on an aspect of, e.g. work or university life. Students could then write their own questions
on these texts for other groups to read and answer.

ASSESSMENT

This part tests candidates’ ability to locate specific information, detail, opinion and attitude in a text or a group of short
texts.

Each correct answer receives 1 mark.



Paper-based sample test

<« J9A0O uInj|

pajuasaidal
Bunaidiayul
Algeueaul
sbulq
Bundope
passiwsip
pajeinbneul

Buuanbuoo

[= I = T = R = N = N = N = B =]

pajoidep
Buiuswiwod
Allenyadiad
sleaq
Bulubisal
panoiddesip
paysijqeise

Buikiieo

0O 0o 0o o 0o 0o o o

psjensni
Buissalppe
Ajwioyun
spioy
BuiAldde
palojdap
pabiawa

Buunydeo

m 0 M m M M0 0 o

pasijoquiAs
Buninbua
Apuauew.ad
sayojeo
Buiosal
papiebaisip
pajeuibuo

Buipuewwod

< <« € €« € €« < <

N o < 1 © N~ ©

‘slamsue Ases ou pue jybnouy Joy
pooy yonw Buipiroid ‘snonbiquie pue xajdwod aie "t (8) suonenyis pue siajoeleyd ay| "Sanss|

|e100S pue [eJow et (2) mou sdeos Auew ypum sepnyje Ul Biys jueoyiubls e usaq sey aiay]

"SaA|asWaY) psousadxe aney

(g)

os|e sdeos Jo Jajjew }098[qns ay| "sease Auew ul }sIxa Jabuo| ou Aew SaIUNWIWOD YONS SUIS ‘SIOMBIA

Aew Aayy swa|gqold o13saWwOp UO SN} * * (9) sau0}s ayy aouls s1omala Joy [eadde jealb

awos ul sbuiesy albje)sou Bupjors ‘spooylnoqyblau Ju-Apybly ‘Ajpusiy ul 19s usyo ase sdeog

"A)lleas woly adesss o) Jeplo
ul sswwelboid asay) 0} v () Aluo siamaIA YIm ‘JusWUIBHS}US SSBIpUIW SEB Tt (g) ueaq
aney sesado deog ‘syeaiq |erosswwod buunp sjonpoud Jisy) pajowold oym ‘siainoejnuew jusbisiap
Aq pahe|d Ajjeuibuo ajos ay) 0} sepnje deos, piom 8yl ‘SOS6L By} Ul yoeq aiuab e se (2)
sy ) 90UIS suol|iw Jo uoneulbewr ayy T (1) u pspasoons sey )| ‘pHom sy} ul swwesbouid

uoisins|s} Jo adAy Jendod Ajusisisuoo jsow ayy si esedo deos jeyy 7 (0) puoAeq Ajeuns sty

sesado deog

a 92 89 v

abusjeyo @ jusssip 9 juswnbie g andsip v 0

*(0) Buluuibaq ay je ajdwexa ue si aiay |

‘Joays Jamsue ajesedas ay} uo siomsue INok yiepy
‘deb yoea sy 1589 (@ 40 D ‘g ‘V) JOMSUE Udlym BpIdap pue MO|aq 1x8) By} peal ‘g — | suolsenb Jo4

| Hed

17

Reading and Use of English Paper-based sample test



<« Jano winj

‘sjsnualos pasudins Apealb

JATOAT Sey swugy (2) ur pouad yoys e yons ur Ajigejdepe oy L "ajew|d Japjiw
SSIUO0Ud e 0} asuodsai ul ajesbiw Asy) seouelsip ayy bBupnpas et (g2) @Je spiuq
aWOs ‘JOAOMOH ‘[eAIANS wia)-Buo) Jiay) Jojy seouanbasuod sjgenojesur aney

pinoo Aues oo} yoeq Bumeb ‘saLojlIe) ysijgelsa ued Aay) oS s|eAl Jiay) uey)

JOVINVAQY JalJes uinjal 0} spilq Joj (22) s! 3 ybnoyyy “Iep.ey sy} sexew abueyd

ajew|o Ing uoisioald jealB yym pajoipaid aq pinod sejep uinjas ay) ‘jsed ayj uj

‘uofjeunsap papusjul Jidyy
319V.L103dS wouy Jey dn pus pue Buoim e (12) sbuiyy 196 Aew spuiq pasusuadxaul Ing
3JSN3IS ‘ajebineu way) sdjgy pjal oidubew s,ypes ayy o} (02) 113yL "shauinol

nayy Buuuibaq alojpgq ssausss|isal ajgelapisuod Aeidsip |im spaiq Auepy

¥N220 e (61)
uowwod AjBuisudins e [jiis si uonelbiw ‘ybiAep jo Junowe 8y} ul uoneleA s

s @19y} a1aym ‘soidosy ay} ul ‘ssajaypensN ‘sayoeosdde uwnine se Aep auy

3N3IO Jo yibus| Buibueyo ay) 0} puodsas 0} pawwelboid (1) osje ale syueibip
3OYVIS ‘pooy} Jo e (21) auy Aq paydwoud si )1 a1aydsiway uisyuou ay) u| ‘sajoads

NOSV3s pag Auew Aq usxepspun Asuwinol “YNOSYIS (0) snojued sy si uonelbiy

spJiq jo uoneabiw ayj

‘pJeoghay
pue asnow e yym Bupyis uey) [ednjeu alow S| IX8}U0d SIy} ul Ajjua [e)BIp B yons yum uopoeIBIU|
‘) YIm ases je 99} uosiad ay) djay |im ‘saouaisyeid S1asn S)l ules| 0} Ajjiqe ayy y (91) pue

euosiad ayjl-uewny e yum joqod ay} buiwweiboud ‘jlrews Buisn siaplo joxiewsadns aoe|d 0} gam ay)

ypm Bupesbajul ‘esnoy ayy punose Buidiay sjoqol abesiaua sisaulbua et (51) 48yuny Bupjoo

'sjo9(qo
2l1uoJ}09d Sjewlueul yum sdiysuonelal dojaasp ued ajdoad yoiym oy e (1) @y} umoys Apeaue
aAey siaindwod pue sauoyd ¢awl Jo pouad Buoj e Jano j (¢1) obebua 0y Juem noA jey os

aAey 0} pasu uoluedwod d138YUAs B saop jeym :siy} si uonsanb Big ay] ‘saiijeuosiad [epyie pasu
|m A8y} pua sy} 0] ‘suewny yum joesajul o} Aem e paau |Im Aay) ‘A1o100s jo ped sabbig e et (z1)

ayew o} uibaq sjoqos se ‘yeyy anbie sissulbul -uozuoy By} vttt (1) s1 ebueyd ‘1enamoH

‘sJojesado uewny Jiay} yym sdiysuoneal dn Bupjys jo (01) ‘suojewoine qunp
ale sjoqos ulepow ‘Aiabins xajdwod Buunp }SISSe pue SIed J|quIasse 0} Tt (6) pajeonsiydos

ybnouyy -uasayip Albunuioddesip si Ayjeal ing (0) ‘Ayjeuosiad e aAey sj0qos uonodly U|

j0qoJ e s puaily mau Ap

LI T T T T T Ia]vInfo]s]v[a]s][o] ewwexa

‘J99ys Jamsue djeledas ayj uo SY¥J1137 TV.LIAVD NI SIomsue JnoA ajp
'(0) Buluuibaqg ay} je sjdwexa ue s| 818y "dul| dWeS dy} ul adeds ay} Ul S} Jey} pIOM B WIO 0} Saul|
By} JO BWos Jo pus a8y} Je sjeyided ul UsAIB pJom 8y} S "Mojeq X8} 8y} peal ‘pg — L suonsenb Jo4

€ Hed

LTI TTT T T T T T T T T2[n]e][o] mwwexa

‘Jjoays Jomsue ajeledss ayj uo S¥J1131
IVLIdVYD NI siemsue 1nok ayipn (0) BuiuuiBeq ayy je sidwexs ue s aiay| ‘ooeds yoes Ul pIOM duo
Kjuo s ‘eoeds yoes S}y 1S8q YOIUM PIJOM BUj} JO JUIY} PUB MO|aq 1X8} 8y} peal ‘9| — ¢ suonsenb 1o

¢ Med

18



<« J3A0 uIN|

ucmhjmﬂmmh mr_u HWNQ Umv__m\s mf_w wm ...................................................... «W:.— _
ybnes

‘Jueinejsal ay) jsed pay[em ays Se Juswow e Joj eww mes isnf |

"9l X3} 8SED[d ‘BUIOY JBB NOA UGUYM *rrrrrrrrrrrrrrsssssrsrsssssssss e OoN
moy

‘1| AJaA s,)1 JI UBAs ‘awoy 186 NoA usym sw 1xa) ases|d

0€

6C

SUOISSMOSIP *++7+7++ +7H+ H 5 s UOISIOap SIY 1eys pajels Jabeuew ay |
uado

“JayHNy UOISIOBP SIY SSNOSIp 0} pasnyal Jebeuew 8y 8Z

OGNS v s JeAILIED BY |
Japun

‘leAluled sy} Jo ss800ns 8y} Bujusleslyy si woddns jo oe| Y 22

‘sanbes||00 0M} Joy usamiaq  pauy eI
sopis

‘sanbes||00 oM} Jay Usamjaq juawnbie sy} JO N0 Aejs 0) pau} eI\ 92

JOAUP BU AQ SNIQ BUY UMO -+ oo sioBussseq
Aem

'SNq 8y} UMOpP aAowW 0} s1ebusssed psajonsisul JoALp 8yl §Z

‘Joays somsue ajeledas ayj uo spiom Buissiw sy} Ajuo SjIAA

Buyorem A 01 uooalgo Aue arey _ 0 _

ZIUIEA NOK SIUM NOK *#7+7 #5755 01 noA og
uonoalqo

¢uted noA ajiym noA yojem | j puiwi noAog 0

:a|dwex3y

‘(0) @|dwexa ue si alay "uaAIb piom ay} Buipnjoul ‘spiom Jybia

pue 231y} usamiaq asn }snw NOA "UdAIB piom ay} aBueys jou oq ‘usAlb piom ay) Buisn ‘sousjuss
18113 8y} 0} Buuesw Jejiwis e Sey }i Jey) 0S 80UBJUSS PUOJSS By} 8)e|dwod ‘0 — GZ suopsanb Jo4

¥ Hed

19

Reading and Use of English Paper-based sample test



<« J3A0 uIN|

‘pejos|Bou usaq aAey }i 0} pajejal seapl (884 Aay L a
“JX8)JU0D [BIN}ND JBPIM S} Ul )i 88s sn djay Asy L o)

'}l 8)B8l10-81 0} PapPasU S||I¥S 8y} aAey Aay L ]
‘uonouny [euibuo sy uo ybi| moayy ued Aayl v
;opew sem

109[qo 8y} alaym eale sy} Ul 8Al| oym ajdoad Woly S)UBWIWOD SpNjoul Joyine ay} saop AYm

‘sjoejope Jualoue pals)je Ajjelaqiiap aaey ajdoad jey) 1oe} sy} salojdap aH
109[go 8y} Jo aouepodw sy} abpnl o} JaISES }I SO EeW SIU) By} SaAd19g OH
‘pabewep Ajjeluapiooe uaaq aney sjoalqo Auew os jey) s}aibal o
"aoueolubis Jo JaAe| Jayuny B Se S|y} SaWod|om aH

<mon

¢8Wi) JoA0 abueyd usyo s}08(qo Jey) Joe} 8y} 0} SpniNe S Joyne ay} St 1By

‘|leyap 0} uopuale Jajeald

‘yoeolidde [eonAjeue alow e
‘punoJbxoeq [eduo)sly pasijeldads aiow
‘uonINIUI JO |9A8| Jajealb e

<mon

10}

s|[e2 s}0a[qo Jo uonejaidiaiul ay) ‘s)xa} Jo uonelaidiaiul 8y} o} pasedwod jey) sAes Joyine ay |

*AI0}SIY JO MBIA paselq e Ul s}nsal
*90UBIBYIP [BJNYND JO JUNOIDE SYE] O} S|IB}
"AI0)SIY JO SUOISIBA [BJO SUOISIP
‘suoljejaidiajul Auew 00} 0} spes|

<«mon

auo|e SIX8) U0 plIom 8y} Jo Alojsiy e Buiseq jey) seAsijeq Joyine ay L

‘spoliad [EOLI0}SIY SNOLIBA JOAO SJUSAS A8y sule|dxa yoiym
‘suoseas Auew 1o} JaA0 Jybnoy usaq sey Yyoiym

aw} Jano pabueyo sey aoueoyiubis asoym

‘sawly Auew pajaidisiul-al usaq sey Bujuesw asoym

<mon

109[qo Uk Jo a|dwexs ue Se SOAISS BUO}S BJOSOY B |

"SJUBAS UIESD JO 9oUBdIUBIS ay) sayen|eAs-al j|

‘aAl0adsiad |anou e wouy }sed ay} jo uonelaidiaiul ay) sayoeoudde
‘s|enplAlpul uey} Jayjes A}a190s Jo malA Jo julod sy} woly AIoisiy Je Soo| )|
'suelo)sly snolnald 0} a|qe|ieA. Uaa( JOU SEY Jelj) 90USPIAS MU WO} S)auaq )|

<mon

¢ydesBeied 1si1y 8Y) Ul 400Q SIY INOGe S3ew Joyine ay} SSop WIe[o JeyAn

9¢

S€

ve

€€

[4%

24

*9BOS [BQO[S B UO PIISAIU0D PUE Pajeqap
9q UBD SINSSI [ONS AIOYM BUIIR UE SI I :5199(q0 JO UONOI[[09 © IsnfJou ST wnasnui & 0§ "SSUIY) Yons ul paioyoue
Apuanbaig st £103s1Y JeY) pue ‘A10JSIY 127} JO SSUIPLAI MIU YINOIY) SIA[IsWwAY) Suruljop A[SuIseaIour a1e priom
AU} punoIe SANIUNWIWOO PUB SILNUNOY) "PUB[OWOY 19y} Ul AL1ed [[Is sTuly) 9say) s3utueaw jeym uredxo ueo
Aoy A[uo se ‘opew 910M $)99[q0 9y} IOYM SILIUNOI IO SINIUNUILIOD J) WO SIIIOA SIPN[IUI OS[8 J0Oq SIY ],
*PasSNOSIP A0y} 0} Je[Iuls $199(qo yum Ajeuoissajoid [eap oym o]doad Aq S)USWIOD Sk [[oM SB “DlIOM O]} IIAO
ITe woiy srejoyds Surpes] £q sisA[eue pue yoreasar syuasald os[e )1 g ‘S1IadXd UMO  SWNISUW ) UO SMBIP
1] 'seAndadsiod pue SO010A JUIRHIP AuBT SIpN]OUT A[91LIdqQIOp J1 ‘SWUNASNIU UT MOU dJe J0O0q oy} Ul $199[qo
asay) [[e ySnoyje oS ‘wolj Surjoo] a1 nok AIdYM pue e nok oym uo Surpuedap JUAIIIP sN0O| AI0ISTH

11 paId)[e yorym spotiad 191e| oY) JO Inq ‘OpBW SeM I YOIYM 10 PlIoMm d) JO
Jsnf 10U JUSWNJOP B SAW093q 192[q0 oy [, “diysioumo mau jo samses[d 10 oprid oy 109721 03 10 Furuedw a3ueyo
0 A[91eI10qI[op PAUSISAP 2I19M SUONIUIAIUI 10Je] ‘A[Juanbaiy jng ‘[eAOWI [NJOOI0] IO UOIIBABIXS ASWUn[d wWolj
10 ‘W YJIM SIWO) TRy} dFeWEp dY) AJOISW SI SIY) SOWNIWOS ‘SIUIAD 191R[ JO SYIBW dY) WAY) UO Jedq $199[qo
1IN0 Jo 1oquinu d31e] A[SUl[LIE)S Y 19SIN0 JY) Je PIUITBWI USdq ARY JOAIU P[NOD TRy} SSUIUBIW MIU UO Surye)
‘pareao udeq daey Aoy} 10jye Suo] — peSueyo dre 1o — dFueydp Aoy Jeyy SI SSuIy) Jo SONSLIAORIEYD ) JO AUQ

“10AT[Op Aewr )1 spySisur oy) Suruuim jo adoy ayy ur ued am se ‘Ajjeonsod
se ‘A[snorouad se 11 Yum SurSeSud 9f1] Jouio} sy 0) Joejoe Y Surwnidl ‘uoneurSew Jo ded| ojqeIdpISUOd B
Je1) 0) Ppe 0} 9ARY dM Ing "suonsanb [eonLId yse 0) sn mo[[e Yorym — [eor3ojodoIyiue OLIUAIS ‘[BO130[0dRYIIR
— ospIadxd JO SoIMONys OABY ASINOD JO Op oM ‘5193[qo Ay "sAojd 110y} ‘SUOIOISIP IIY) ‘SSOUNURIL]
1107} 23pn( 0] MOY JUIBI[ JARY A\ 'SPIOJDI UINLIM JO JUIWISSISSE INo JIsisse 0} smeredde [eono jo soumuad
oAy oM PuE ‘ssed01d JTeriuue] € SI s1x0) Jo Apnys oy woly A103s1y SUNIIAN "OUOP UEY) PIes IDISed yonul os [y

‘sprodar uanLIm oY)
se A[snoto3u se pue A[doop se pajordiojur pue pajeSorrdiul oq jsnw PraIYs Ay ‘Aep jey) uo Suiod A[jenjoe sem
JeyM JONISUOIAI 0) Juem dm J] Joysung Jo soudradxa isiig siy 10jje JySijy ur uew e Aq paddoip prarys uopoom
& A[UO QAR oM ‘OIS UBI[RNSNY ) WOI "$}10da1 dYNUIds PuL SJUNOIIL SSAUIIM-0Ad dARY am apIs ueadoinyg
Syl woi] ‘s[eulduoqe uelensny pue sueddoing udamiaq INUNOOUd sy Ayl sdeyrod st A1oisiy o1
-UOU puB J)BINI] USIMID] ANOWIWASE SIY) JO S[dWILXS 1SAIBI[O Y[, “JOU Sey QW) Y} JO ISOUW 10] ‘P[I0M ) JO
JSOW [IYM ‘SPI0OAI UILIM PeY IOAD SeY PJIOM Y} JO SWIOS AJUO dSNBIAQ “QUOJE S)X9) YINOoIy) 1 Op Jouued nok
‘Anuewny jo 1ed auo 9391a11d A[npun jou s20p jey) A10)SIY B “plIOM [OYM Y} JO AI0ISIY oY) [[2) 0] JueM NoA J|

"AImued 61 91 JO puod oy Je walsAs Suntm uendAS jueroue oy} Jo Jusuuoydroop
oy} 0) Aoy © se A[[eulj pue ‘ysnLg Oy} pue Youdl Yy} ueamjaq Arealr ayy Suump Aydon e se ‘sowmn uendASg
JUDIdUE UL JUAWNJOP [eS9] & st :soLI0)s Sunjeurose) da1yy ur djox Surue)s e pakeld sey 11 jeyy moys | ‘ojduwrexo
10J ‘OUO)S B)ISOY Y} SE UMOUY J9[qE) POqLIOSUI JudIouE dy) uo 1ydeyo Aw ur ‘sny "$jo9(qo [enpiarpur ySnoiyy
pajoexjar quasaid ‘1oAamoy ‘are A3t [ *9Fe)s 21ju2d J0u oIk — dduessIeudy ueddoing oy ‘pepyIeq jo uononnsap
[oSuoy o ‘ondwrg uewoy Ay} Jo SUDJEW AY) — SJUIAD [EOIUOUER)) 'SJUSPIOUI PAJeIqI[do JO SO[)eq Snourey
‘SOJEp UMOUN-[[OM MOJ dTe 9IdU], "AUBWI 0} JEI[IWEJUN Wads [[IM $}09[qo 9say) woyy soS1owo jey) A10isiy oy L

‘opew 219M A3} YOIyM I10J PIIOM Y] JO [[9) PUE ‘SJUIAD [BNPIAIPUI URY) JOY)Rl
$9ss0001d x9[dwoo pue sANRI00s oYM JO Jeads A ], "IOIUNOIUD 0) AJOYI SIB dM QJUIPIAD IdYJ0O I[N e
— PAAILIIAI 3q 0] [[1IS AUBW ‘[RINI03[U0D SWOS ‘9[qeI[aI Swos — 1sed dy) woiy s[eudis asay [, )1 uodn 109[Jo1 om se
SWI UMO INO JNOGR Pue AI0ISIY UI SJUSWOW JUSISJJIP INOGER ‘SUONORIAUI PUB SIUSWUOIAUD ‘saoe[d pue sajdoad
Jnoqe sOFessow — dWII) SSOII. ILIUNUWIOD $)99[q0 YoIym soFessow oy Surroydioap Aq ‘a10joq pardwone useq
jou sey jey) Aem e ul plIOM ) JO AIOISIY B [[9) 0} SALI) J00q ], SIBAA UOI[[IW 0M] ISe[ d) 19A0 )1 Aq padeys
u23q pue pliom Ino padeys dABY dM MOY 23S 0) ‘9qO[F Y} SSOIOR pue W) UI JoBq [dABI} OM Y0Oq SIY) U]

$393[qQ 00T Ul PIIOAA Y3 JO A10)SIH V

'J99ys Jomsue ajesedas ay) uo SIOMsSUe INoA yiep
‘Ixa) 8y} 0} Buipioooe 3saqg sy ulyy noA yoym (@ 1o 9 ‘g ‘) Jamsue ay} asooyd ‘9¢ — Lg suonsanb
Jo4  ‘swnasnw ul pjay sjoelqo [eouo)sly Jnoge }ooq B 0} uolonposiul ue peas o) Buiob eie noA

S Med

20



<« J3A0 uIN|

josuns 1oyje [[om Juros jdoy usyo
om Jey) Apipuewioueolns] ur Aep joyIewr
oyew 0) Auny Ino sem yons nq ‘dwed
dn j0s 0) Sutuoad Aj1ee oYy ur dojs pinom
om pourewr p, -uns Suize|q B Iopun
sAep 10J WoY) 9A0Ip dM ‘AIojes 10J spIoy
1opo s dn Sururor ‘weyy 1oy pred pey
aM JeyM 201M) A[ySnol yojd} pinom Aoy
arym ‘[eyides AseSe[ej U} ‘OALIRUBURIUY
10J  pounsep  Apprewnn  9IM  SIQ

‘aa0qe A)ySiiq Suruiys uoour [[nj
) ‘s1ud) rysayew no ur A[punos 1dofs
om ‘Aqleau SuIzeld o[es oY) YAy IAsuns
21059q dureo dn 10s U9}J0 OM ‘IOALI B SSOIOR
owWed oM JI Pue ‘pIey 00} SIO)S IS[[BWS
98I} J}I0M 0] URY) 19)J9Q MUY SIDAOIP Y]

‘SIed Jeap
uo 1o sostwoid s ueronijod oy [ -opisSuore
uel pue 2918 yum padooym sKoq ay pue
SSE[O JO INO USIP[IYD dY) 19] JAISBW[00YDS
oyl ‘opIspeol oyl 01 uel pue sopeds
PouMOP SP[al) 9OLI Ul UdW FunoA {SI9A0IP
oy Sunoai3 pue opeo oy  Suunwpe
0] AJojeIpauiul payd)Ims uonude SIdud)si|
oyl ‘ySnomy) possed oALp  QoUBISIP
-3U0] ® USYM 1991S UrBW O} Ul Yo33ds
e SulAlS sem ueronijod e ‘U0ISLOd0 dUO UQ

‘Surpern J1ot) 0) WAy}
1J9] 9m pue 9AqpooT sn PIYSIM SIOAOIP
oy ‘Suos aanurerd e gy "sn ojeredos mou
pinom Jjey) doueisip oy jo onuds ur dooy
pinom om souowow Addey oy pue pareys
s[eawr 2y “‘1a)y3ne| pue drysuorueduwod o)
191930) oW INO U0 FUNIS[JAI [[9MdIB]
Jo soyooads [ewoy oI paSueyoxd
oM ‘URIp[Iyd  snound  £q  papunoing

“spue[ysiy
Q) OJUT }SBD QALIP 03 A[)Ned Anq 0) Sur0T 1M
oym ‘Ajrurej siy jo owos paurol om 1oym
‘AurewiojequIy  Jo UMO) JONIRW  PIJR[OST
Ay} 0) JONI) B J00) dM ‘Q[)3ed Juny[e) snuIw
07 1oye pue ‘Apjerpowrt Jjjo 3 Ny OM

‘SPUB[YSIY UINSIM 3y} 0] I[11ed
Io[ews jo pIoy e Surye) s1oAolp jo dnoid
Joyjoue paurof | pue A[uoA ‘eynoi jey) aye)
0} Jurysim JoN ‘sioyIew jeauwr s [eydeds ay)
Ajddns 03 uo wWaY) J00) OYM ‘OALIBUBURIUY
woly 19Anq ® 0] SINO P[OS 9AY ‘SUONBINO[RD
juonis Supyewr pue s109)s oYy dn Sureko
Apomb puels suoleq o[)ed (SISSAUNRIM puB
sypSuans jods 0) Surured] ‘soIINOAB] I}
100 Jut0d pUE SJUJJ Y} U0 JIQUIR]D UIP[IY)

*9J1] SuIA0Ip A} 10 WISBISNYIUD AW
uaduwep jou pIp ulel JueISUOd Ay} Ing ‘urel
9y} ojul SpeAY I} pamoq A3y} se passaidop
powdds oed oy uoAg Suippaq durep
ur Surdoays ‘Aep [1e 1om Sureq :Surroip Jo 31q
3soySnoy oy sdeyrod sem syl ‘Sumnuoiun
SeM 9[ZZLIP 9]} 10J ‘sjeodurel se $joays onseld
1IN0 pasn am pue Aep [[e sh 10A0 Juny pnod

‘98] JO JI0M A1) Sk uorysej AseSeren
Aqreard4y ur 31 Sundoooe ‘ssof Ino uo [[omp
1.UpIp am Jng ‘siedmod paup Suropinours
I9A0 [10q 0] 90U dY) 10J 1IBM MO[s ‘Fuol ®
Sem JI PUB JIIJ B 9YeW 0] YoIyMm (Im AqIedu
pPOOM OU Sem IO} ‘SO0M INO 0] Ppe Of

‘Kouinofl e yons
uo Addey 2q 0 101 9[0yMm B PI2U J,UOP NO X JUdWNTIR
Ue 0 PIOM SSOIO B PIEAY JOAJU | ‘SIOAOIP O (PIM
PI[[9ABI) | SOXQWO[IY JO Spalpuny dY) IOAQ 9q Ued
Surpeaen ojdwis moy jsnl s 1 ‘pa[[oAL) | WOYM [)Im
uow SunoA oy} WoIJ JuIed] 3q 0} UOSSI © S, 2191} J]

Slre
1JOS SIOAOIP 9} 0) FUIULISI| (SISBAq AY) FUIXLOD pue
Surppouad ‘ooed o[peo 18 Junjem :peor oy} Jo WAyl
Sy} 0} PaUONIPUOd dWLddq APOq AUl SB SUWIOIIIA0
Apisea orom  sdiyspley Joumu yons Jeyl JuIed] |

e ]

*1S310J 9y} OJUI SPIRMISED SN J00) AduInof

INO ‘9I9Y WOLJ "SOPIS[[IY Ay} 9[BOS JBY) SIOBLID} JILI
JBOU OJUI PIAIED USIQ SeY PUB| JO dIBJOJY ISe| AIOAD
‘puejst ay) Jo 1ed papmoid jsouwr oy} d1e spueyIy YL

*PROI YINOS-YLIOU Ureul
s Jeosedepejy Suofe spuey3y [enusd oyl ysnoay)
dn oaup opmes 1oyjoue uo woyy poutol opy -open
oy ur Apuey orow pey AfUop d1oym ‘oesejequiy
je JoyIew o[ped 150881 PuodAs s IeOSeIepey O}
UuMmOp peol Aq SaN_WO[Y (0f I B 103 9m Q19 WOL]

2

*J1 0) WIY 9ABJ] 0} PAPIdAP | pue Ao os “Yromrioded
oyl o os 0) sAep jo o[dnod e oye) pnom I
*9[Ned SI1Y 10J 19ANnq B pUNOj JupIsald oY) ‘BUBYRARIL]
Ieau a3e[[IA & yInoay) Surssed ‘udym pud usppns € 0}
owred pueprury oyl ySnoxyy sSundpuesw prezeydey
JRUMOWOS  INQ  JUOPISAId Oy} WY  POWBUNOIU
om <wedy siy Suruiof sem ] predy oy udyM MoIqokd
ue dsIel . UPIp OYM Uew snoronSue| joeq-pre[ & sem
IOAOIP pedy A, "TeoseSepelA [enudd Jo syead 1soysiy
o) 10A0 SULIOPUEM MO[S B ‘AOUINO[ IOISEd UE Sem SIY],

[ w ]

*S[BLI0D UOPOOM o) 0jul passord

9[Ned JO spaIpuny oY) Aq pasiel ‘UMO) Ay} 10A0 sTuey
Jsnp Jo pnojo agny e ‘Aepsoupopy A19Ag ‘Iedsedepej
ur jodIew 2[ped 1saSIe] oy) SISOy APIPUBWIOUBOIIS]

'soA®9] Ul paddeim sayeo pue 99JJ00
Surpes Apeorje orom doys dn jos 03 somowo[y| 9]

Ppay[em pey oym Iy3nep Ioy pue UBWIOM B Ing ‘Umep
jsnl sem 3] "sserd jom ‘[[e3 9y ul A|Mo[s paydoow
o[ed oyJ uoneunsep Ino woy JIey jou ‘doyjiy
Apnojo & uo ‘durep-mop ‘ajome om Suruiowr jxau oy,

Lo |

‘pareaddesip pey

SI99)$ INO JO 0M] Jeyj) J0A0OSIP 03 paddols om uoISesd0
QUO UQ SN PuIYeq SIOAOIP oY) 0} sSururem Sunnoys
‘101po80) proy oy dody 01 poSSnns om se d[ed
INO JO 9pIS IOYId dUI[ B POULIO) Sh JO owog YSIu
SSO[UOOW & UO UIAJUN A[SNOIOYORAT) owWeddq JYSI[Aep
S} UL JB[J PAWIASS JBY) PUNOIL) "SI00YS UIAIT MU YLIOJ
Suuq pue sse1d A1p pjo oyj Jjo uinq o) 3| saIyysnq
Jo s3uwl 93ueI0 OU) POMO[F SSOUNIRp dU) UL JJO Jej

| e |

“JUAUNUOOQNS UBIPU] Y} PUB BOLY
Jseq JOAO [[e PUnoj o[)ed PAUIOY-JUO[ ) ‘SI99)S NGOZ
7S JO PI9Y INO (1M SSOIO 0] JIOM dM PUB[ dY) SBM
SIY L, "SO[IWL J0J 9JI[ JO USIS OU UYO SI AISY], "UOISOId
[10s JO SIedS pal peoiq oY) Aq AJuo uayolq Auojouour
ay) ‘uozuoy oyl o) osu pue dip sy Sunemnpun
'sse18 yeuueaes Juikems ‘[e} nq smoi3 Surpou
aroym ‘sure[d opim Jo odeospue] B ul pauopueqe
9IoyMmOou  JO J[pPIU 9yl Ul JBS UONRUNSIP InQ

| X

"PUR|SI AU} SSOIO® d[}1ed SUIALIP
911 s1y jo jsowr juads pey oym uew Funok e ‘Aluop
JOW [ 9I9H °PeOl dY) UO JJI dIeys 0 wWoym [m
s1oA0Ip Jo dnoid e 1o} Surjoo| Aprpuewoueolis] Jo
umo) I91UOL) oY) J0j papeay | ‘uoniquie Aw [Jnj oJ,

*aerrew oy Joud
wayy ur opex) 0} uawr unok 10j 9orjoeld uowwod S I
pue pue[sI 3y} uo Sjoquiks Junod are A3Y], 9[1Bd JA0[
AseSe[e]y 9y} yonw Moy JO UONBOIPUI UB SIAIS SIYJ,

| | & |

‘spueyS1y [enudd oy ul a3e[[IA SuruLrey
-O0L1 QJOWdI B Ul PAAI] | 0OUIS IOAD OUI PIJRUIISE]
oAey uowl AseSeey Sunok Aq uoyeMOpUN SOALIP
9[Med Y, ‘[[om 21myno ayy pue aFenJue oy ‘Oidoad
9} MOUY | PUB SIBIA 99IY) URY) SIOW 10J IeOSeIepRIA
ur poAl] oA 9siSojodoIyiue [BIMINI-0100S B Sy

‘143 212302 213 uo udw Lsp3IVIPPY Sunod fo dno.d v surof uvwiaa.,y ayny 1s13ojodo.nyun ay |

JIBISESBPERIA JO SA0qM0)D)

‘Joays

Jamsue 9jesedas ay} uo siamsue JNoA diely -asn 0} pasu jou op noA yoym ydeibesed eljxe auo
sialayl ‘(ep — L&) deb yoeas sy yoiym auo ay} H — v sydelbeied ay) wolj 8SO0yD "JOBIIXS Y} WO}
panowsal usaq aney sydeisbesed uanag -|oiue suizebew e woly J0enxa ue peas o} Buiob ale noA

9 Hed

21

Reading and Use of English Paper-based sample test



‘ST 18D B jeym
dsei3 03 10K sey oouonadxo INOA 9asnedaq s Jey) ng YSeId B dABY [[,NOA 9JUBYD poos S, 1Y) ey}
NI JOUIOIUI Y} UO UONBULIOJUI JI9S NOA J[ (N0 pulj [[,NOA puB JALIP B 10J 31 d)e) NoA J uop Aym,,
:ST 31 JBUM BOPI OU SBY PUB 910Joq JBd B UJIS JOAJU S, 0UYM dU0dWOS 0) Jurkes oI 1Iq B S,)] JouIoiul
ot Sursnstw are o[doad jey) Aes 03 s 31 ang1e p[noo nok Aem AJuo ) nq ‘yurod Jurisarayur ue s, J] "SSO[
aAneyrenb e st o101} os ‘yydop YInous oAeY 3,US0P I 4IOYS 00} S} "UONRULIOJUI JO pury Suoim )
SI JOUId)UI J) WOJJ Urelq dy) ojul SUIOD UOT)BULIOJUL oY) Jey) dwos Aq panSie Sureq si 3] -oSpajmouy
Jo uonismboe oYy 03 daNpuod AYSIY s1 ooq d[oym e yYInoly) A[SNOLIOQR] [MBI} Uey) Joyjer
osary oyur dip 03 pue ‘sdnzeSury ano£ je uorurdo 10 uoneuLIOUT JO $90IN0S d[dNNU dAeYy 0} Ayruniroddo
oyl -opsoddo oy onSre Ajqeqord pnom noA ‘erousl ur ofpoymouy ureS sSuroq uewny Aem
oy e Surjoo] Aq ‘}oJ UJ "0I0Z SI UTRIQ 3} UO J03JJO SNOLIOIA[OP © SBY JOUIOIUL JU} JBY} SOUIPIAD Y

uel

“J078[NO[BJ 19300d 9 1O Snoeqe 9y} ‘S)[00q S JUBOYIUSIS SB ‘WY JO UOISUIXd JuneIaq

I9Y)OUR ST J] "SPUIW INO 0} JBAIY} OU SI JOUIAUI Y} )s3q S 1y "9SNOW B JO YII[O Y} YIM UIR)qO MOU
ued | jey) so[na pue a3pojmouy yim dn pa330[o [[e ‘suoInou AW Jo 9)sem B JeUA) "SYO0QIX0) dOUIIOS
JO sayjems 18a13 1oy Aq pauIed] | [00U9S Je Sem [ USUA\ UONBULIOJUT Sumjiusuer) pue JuLio)s Jo skem
mau uo asirendes pue axmded 0y purtu uewny Ay Jo Aoeded ay) Aewnsaropun Aoy, “paresnsiydosun
oYy 0) 108uep © S Aep A10Ad asn Aoyy ASojouyod) AIeurpioenxe oy} jey} Iedj Oym ‘SIOIIM pue
SIB[OYOS ‘SISNUDIOS ‘SOIUOPROR ATk AQY [ "PUIU UBUNY dY) JO UOISULIXd dluedIo ‘Funeroqi| ‘[njiopuom
s1y) wogy Jsowr Juniyouaq are oym 9jdoad jo s110s A19A 9y o8 — $00)8)0d ON09 JO suoneroudsd oonpoid
[T 31 JeT 301paId oYM 9SO} — JOUINUI OY) JO SONLIO SNOIJIO0A ISOUT Y} JO SUWIOS Jey) SNOLND S J]
uped D

‘spiom Aoy 9[3003 jsnf

1 MON N0 31 3uIy9s ‘syooq Aw y3noay) Surod sioy puads pinom | Juowudisse ue 10j papaau | 9jonb
€ SeM 9191} J1 0§ ‘euwrelp pue A1ood Jo sj00q Jo sovq Oy} Ul soxopur pajrejop Jurjidwods Jo jqey oy
ojur 303 T ‘91 Jo aSe oy wor “Sury) I9yjoue s 210y} Uy [ "(ureSe wy uewdIog 21U ue Y3noiy) Jis o}
oouaned Ay dARY IOAD [[J A[OYITuUn s 31 Jey) AJoweu 9991Jo-apIs Judjod AIOA B [)Im QU0 J1oq[e) S[orIIU
® SI Jey) — A9y uo(g ueroisnw zzel ay) jnoqe Arejuswnoop ysipams e woyy dijo e Suryojem 2q ued
‘Opou YSIpoMS UI UL O[IYM ‘WM JSOIOW Oy} UO ‘I9J[ JUSUIOu & ‘pue uewiSIog Jewdu 1030911p wiij
USIPaMS o1} Inoqe Suryjowos d1m 03 SuIAn 910y Surpis oq ued I ey ury) o, ok jdurd) 0} — Yrm uo
Surnag 2q pinoys noA yIom ) 0) JUBAS[AI A[2INDSQO WY} JO AuBw — SANI[IQIsSOd JO OSISAIUN B S A1)
pue uMop 31 NOA MON "Op 0} YONuI } Usem I3Y} JSIP IN0K 0} J1 SPBW NOA 2DUO JAUIUL JU) 210Joq
sAep jurenb asoy) uJ JouIIul oY) Aq Aeme pa[qqIu Juroq SI 91eNULIU0 0) ANIqR AW NUIY) | SOWIOWOS
oo 4

"WOPSIM PUB UOIBINPI 10J 9010] B oq
AJure)100 UBd JOUIAUI OYf) USY) )1 0) SSIOJE 921 IARY dM SB FUO| SE PUE ‘soSewll pue SJUSWNIOP dIBI JO
9A0I) 9Insear) & sopiaoid A[SuiseaIour JouIojul d) Jey) M) OS[e SI J1 INq 9SI0M J) 10J Uelo ‘Surdueyd
s1 peal 3uraq s JeyAy ‘mou Jurgns 31 [[ed jsnf om — Apuejsuod aurfuo pear 9jdoad inq ‘Surpear jo [jouy
[1eop 9y} SPUNOS 1OUINUI Y} Ty} Peal [[B 94,9\ “PI[d[[eledun sI jourul o) Aq papiaoid uoneuriojur
MBI 0] SSOO0B A1) Jey) ‘PUIl AW 0) ‘UonNsanb ou SI 219y} ‘SSO[OYLIDAIN "9)LINOOL JSOW 9} A[LIBSSI0oU
jou ‘romsue 1ejndod jsowr oy sopraoid Ajorowr yoIeas 9]3000) € 9SINOO JO puy °ssof e A[o3o[dwiod
uoyo are djdoad ‘yoreas 213000 B BIA J[qR[IBAR A[JRIPOUWIWI JOU SI UOHBULIOJUI JI :AJ[ROLjRWRID
o8ueyo s)qey SupyuUIYl U9dS 9A] ‘SIBOA ()] U ISIBJUSWIUOIAUS POpIWuod jsow oy ssedins
pnom uro£oa1 10j uoissed s)1 pue ‘Ajronudyine 1oj uonew ‘Ydop 10 99BJINS SIMIISqNS URD I] I T8
S )1 9[IYM OSUSSUOU PUR UONBULIOJUISII SUIPBAIS ‘MOUY oM NUIY) OM JeyMm SN S[[9) USIJO JOUINUI A,

Jeles Vv

ZSIAI] Ino SuiSueyd JIUINUI AY) S|

*UOIJELLIOJUI SSLIOWSW O} PasU Y} psonpal sey |

‘pJom usplm ayy ssadolid 0y ajdoad salinbal s )

*a|qeuonsanb si }I uo |eusjew jo Ayjenb ayy

"JaulBUl B} JO BSN }S8Q BYew UBD am Jey} aopoeid pue awi} yim Ajuo st i

"SN 0} JN220 AjUsppns jey) Seapl uo dn Moj|o4 O} Sh SB|qeuD }|

‘leulBio Jou S|}l UO |elsjew 8y} Jo Yyonjy

‘g|qissod
Alsnoinaid sem uey) seapl jo abuels Japim e 0} ajdoad Buisodxe Aq Buiules| sisisse )|

‘anlebau pue aAlisod Yyjog ag ued sn yoeuapis 0} Jamod sy

'sjoe} 8jeuUIWSSSIP 0} AJ[IGe S} Ul S|90X8 )

‘papunojun e j| 0} SS8J0. [ESIDAIUN JO S}BUS] U} JNOJE SUOBAISSDY

TP

¢Jdulajul ayj ynoqge suoiuido asayj o yoea saalb uosiad yoiym

‘Joays Jomsue ajeiedas sy} uo siomsue InoA yiep

*90UO0 UeY) 810w uasoyd aq Aew ajdoad ay] ‘(@ — V) @/doad ayy wouy 8sooyo ‘gg — yp suonsanb o4
quiyy am Aem oy} pue saAl| Jno BuiBueyd si jaulaiul 8y} Jayiaym Jnoge ajoie ue peal o} bulob aie noA

Lyed

22



Assessment

Answer key

Answer Key for both digital screenshots and paper-based sample test.

Please note that the digital exams do not use letters for the multiple choice options.

Reading and Use of English sample paper 2

1 B 9 enough 17 scarcity / 25 | Were instructed / told to | make
. scarceness their way
2 B 10 | incapable
3 b 1 18 | genetically 26 not to take sides / to avoid
on taking sides | in the argument
4 A 12 19 occurrence
uP 20 . success is under threat | due to
5 B 13 | with sensitivity 27 | / because of / owing to (a/the)
21 | spectacularly lack of
6 D 14 extent / degree
22 | advantageous 28 | wasnot|open to further
7 B 15 ahead / —
forward 23 progressively 29 matter how | lateitis / may be /
8 C might be
16 giving 24 | evolutionary
30 caught a glimpse / caught sight

3 C 37 | F 44 | C
32 | B 38 | D 45 | A
33 | D 39 | H 46 | B
34 | A 40 A 47 | D
35 | A 41 C 48 | A
36 | C 42 | E 49 | B
43 | B 50 | D

51 A

52 | A

55 | C

| of Emma
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Paper-based answer sheet
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Paper 2:

Writing tasks

S e

1 hour 30 mins

The writing test contains two parts. Candidates are required to complete two tasks: a compulsory one in Part 1and one from
a choice of three in Part 2.

Writing a

1 1 20 compulsory essay

240-280 words

The task focus is discursive.

Candidates are required to
write an essay summarising
and evaluating the key
ideas contained in two texts
of approximately 100 words
each.

Writing

(choose one task

2 1 2 O from a choice of

three)
280-320 words

The focus is on writing one
of the following: an article,
an informal letter, a formal
letter, a report or a review.

Contextualised writing
tasks, each specified in no
more than 70 words.

o [

Writing
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¢/ Candidates need to read the question very carefully

in order to perform the task set effectively. Students
need practice in identifying what the task is and what
needs to be addressed.

It is important that students are familiar with the
format of the paper, the different requirements of
Part 1and Part 2 and the range of text types used so
that in Part 2 they can make the best choice from the
questions which are available.

Candidates should get into the habit of planning their
answers thoroughly before they begin to write. This
will encourage an organised and coherent approach
and prevent irrelevant digression. Practice in writing
to time will help prepare students to answer the
question under examination conditions, produce the
appropriate number of words required in the time set
and avoid the possibility of running out of time.

The various task types which appear on the paper
require the use of a range of language functions, for
example the language of persuasion, description,
recommendation and comparison. Students should
be given guidance in identifying these, and practice in
using them.

Remind your students that correct spelling and
punctuation are important. If spelling errors or faulty
punctuation impede communication, then this will

be reflected in the mark awarded. Candidates are
expected to use a particular variety of English with
some degree of consistency.

Familiarity with the assessment criteria can be
another useful part of preparation. Candidates
are assessed on a scale incorporating four analytic
criteria: Content, Communicative Achievement,
Organisation and Language.

Tips for preparing learners for the Writing test

Completing the digital test
(digital test only)

° Thereis atimer on the screen which tells candidates
how much time they have left.

° Candidates may take pens and pencils and water
in a clear, see-through bottle into the exam room,
but nothing else (including bags and anything
electronic).

° Students should be given timed practice of typing
and editing their answers on screen so they are
comfortable completing the tasks in the time
available.

° The word count appears on the screen as students
are typing. However, they still need practice in
writing tasks within the word limit so that they know
when they have written an appropriate amount.

Completing the answer sheet
(paper-based test only)

° Candidates write their answers on the separate
answer sheets. Answers should be written in pen.

° Remind your students that in the exam they must
write their answers on the lined pagesin the
separate answer sheets for Writing. There is no need
to make a fair copy of aresponse, and copying what
has already been written is a waste of time in the
exam. If a candidate needs to make an alteration
to what they have written, they should cross out
the relevant words. Those words will be ignored.
Crossing out and making legible alterations will not
have a negative effect on a candidate’s mark.

Expected word length

The specified word range is intended as a guide. If
significantly fewer words are written, this is likely to mean
that the task has not been successfully completed. However,
in the context of the new Cambridge English Writing mark
scheme, candidates are not explicitly penalised for the
length of their response. Exceeding the recommended word
range is therefore acceptable (though if there is resulting
irrelevance, repetition or poor organisation, these may be
penalised).



Advice by task

This section shows example screenshots from the C2 Proficiency Digital exam. To access the complete
digital sample test, please scan the QR code, or go to camengli.sh/47JFkmT

Writing Part 1- Compulsory task

nnnnnnn , THE TASK

“| P InPart 1, candidates are asked to write an
essay. The question in Part 1always has a
discursive focus. Discursive writing is a style
e = used in academic writing and it requires

the high level of language competence
appropriate at C2 level. In addition, the ability
to identify key points from a text is considered
important at C2 level. The CEFR states that

at this level candidates should be able to
‘summarise information from different sources,
reconstructing arguments and accounts in a
coherent presentation of the overall result’.

P This part tests the candidate’s ability to write
an essay, summarising and evaluating the key
points from two texts and including their own
ideas in the answer.

HOW TO APPROACH THE TASK

» Candidates are required to base their answers on input material which will take the form of two texts, each
approximately 100 words long. The texts will be based on a variety of authentic, contemporary sources. Since the task
focus is on productive language, the input will be well within the reading competence of candidates at this level.

»  Candidates should be trained to read the two input texts very carefully. Each text, approximately 100 words in length,
will present contrasting or complementary views on a topic. It is important that students learn to identify the key points
in each of the texts, as these points will form the basis of a candidate’s essay. Candidates must integrate a summary of
these points, an evaluation of the abstract arguments involved and their own ideas on the topic in a coherent essay.

P Candidates may, of course, use key words from the question, but must avoid ‘lifting’ whole segments of the input. No
credit will be given for language or ideas that have not been appropriately expanded on or integrated into their
writing.

P Because of the discursive focus of this part of the paper, students need to be equipped to discuss a range of topics.
Reading and discussing articles in English on a variety of issues will help them to develop their ideas and extend their
vocabulary in order to cover the arguments raised in the texts.

Writing Adyvice by task 27
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Writing Part 2 - Choice of three tasks

THE TASK

’ * .| » InPart2, candidates have a choice of task.
The different task types are intended to
provide the candidates with a clear context,
B topic, purpose and target reader for their
writing. For questions 2-4, the task types used
are article, essay, letter, report and review.
The characteristics of each are detailed on

page 29.

HOW TO APPROACH THE TASK

P Candidates are required to write one of the following: an article, an essay, a letter, a report or a review. The input for
the questions in Part 2 is considerably shorter than in Part 1, and will not be more than 70 words in length. The rubric
for each question will define the purpose for writing, identify the target reader and therefore indicate the appropriate
format and register required in the answer.

P There is considerable choice on this part of the paper: advise your students to choose task types and topics that
appeal to their interests and experience.

P Make sure students know how important it is to read the questions very carefully and to identify, before they begin to
plan their answers, what they hope to achieve through writing (the purpose of the task), to whom they are writing (the
target reader) and their role as writer.

P The question identifies the context, the writer’s role and the target reader, which helps the candidate to choose the
appropriate register. It is also very important that students learn to distinguish between the various task types required
by the questions in Part 2. Even though a candidate may display an excellent command of the language, an answer will
only achieve a high mark if all the above factors are taken into account.

P The questions in Part 2 are shorter than in Part 1, but just as much care is required in reading them. Candidates who do
not read a question carefully enough may seize on a familiar topic and start the task before they have identified exactly
what is required. It is always the case that there are at least two, if not three elements in these questions, and only
candidates who produce an answer dealing adequately with all elements of the question can expect to gain a higher
mark.

P Encourage your students to use a wide variety of grammatical structures and language functions and to explore the
use of a range of vocabulary and expression.



An article is written on a particular theme in a style which makes
it suitable for publication in an English-language newspaper,
magazine or newsletter. The question identifies the topic for the
article, and the type of publication mentioned gives the candidate
guidance as to the appropriate register to be used - for example,
how academic or lively the article should be. The purpose of an
article is to convey information; it may contain some description
and/or narrative, and candidates should bear in mind the need to
engage the interest of their readers.

Students should be reminded that a successful article interests
and engages the reader, often with some description, narration
and anecdote. In some cases, a personal angle will be appropriate
and a catchy title will attract the reader’s attention. However,
remind students that there are many different types of article, and
that they should check carefully to see what kind of publication
they are being asked to write for. An article in an academic
publication will have a very different style and choice of language
from one in an international magazine. It may be appropriate

to use headings for the various sections in an article; whether

this is done or not, the article needs to be well planned and
paragraphed. Reading and discussing a range of articles from a
variety of publications will be useful preparation here.

An essay is usually written for a teacher. It should be well
organised, with an introduction, clear development and an
appropriate conclusion. The compulsory Part 1essay question will
involve reading two short input texts on a particular topic and
summarising and evaluating the key points from these texts in the
context of a coherent essay on the topic, including the candidate’s
own views. The set text essay questions specify what particular
aspect of the set text (development of character or significance of
events) should form the content of the essay.

Essays may be united by a central idea which provides a point and
purpose to the writing, so they need careful planning. Students
should be encouraged to practise organising the points they

wish to make and the textual references that will support these
points in order to write a clearly structured essay with a suitable
introduction, development and conclusion.

A letter is written in response to the situation outlined in the
question. Letters in the C2 Proficiency Writing paper will require
aresponse which is consistently appropriate for the specified
target reader, and candidates can expect to be asked to write
letters to, for example, the editor of a newspaper or magazine, to
the director of an international company, or to a school or college
principal. A letter to a newspaper or magazine may well include a
narrative element which details personal experience; other letters
may be more concerned with giving factual information.

It is important that a letter begins and ends appropriately: it
may be appropriate at the beginning to explain the reason for
writing, and the letter should have a suitable conclusion. Students
should be encouraged to read and discuss letters in newspapers
and magazines as this may help make them aware of the style of
writing required.

A report is written for a specified audience. This may be a
superior, for example, a boss at work, or members of a peer group,
colleagues or fellow class members. The question identifies the
subject of the report and specifies the areas to be covered. The
content of a report is mainly factual and draws on the prompt
material, but there will be scope for candidates to make use of
their own ideas and experience.

The purpose of the report must be identified so that the correct
information can be selected; establishing the identity of the target
reader will ensure that a suitable style and choice of language is
used. It is also important for students to read the context carefully
to identify their role as writer. A report should be well organised
and clearly arranged in sections and students should be given
practice in achieving this, perhaps by using section headings; they
should also be given practice in writing an effective conclusion.
Students should also be encouraged to develop an awareness of
the language commonly used in reports, for example the language
of describing, comparing, analysing and making recommendations.

A review may be about a book, magazine, film, play, or concert,
but it may also be about, for example, an exhibition. The target
reader is specified in the question, so the candidate knows not
only what register is appropriate, but also has an idea about the
kind of information to include. A review does not merely require a
general description of, for example, an event or publication, but it
specifies the particular aspects to be considered. For example, the
review may employ narrative, as well as descriptive and evaluative
language, and a range of vocabulary relating, for example, to
literature and the media such as cinema or TV.

In order to become familiar with what is required of a review,
students should read and discuss a range of reviews such as can
be found in various magazines and newspapers. The language
appropriate to a review will include, for example, language for
describing, narrating and evaluating, and students should try to
extend their vocabulary to include that related to literature and
the media.

These indications of readership and purpose are not comprehensive, but are intended to give some guidelines to the

different task types.
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Assessment

Assessment scales

Tasks are marked using assessment scales that were
developed with explicit reference to the Common European
Framework of Reference (CEFR). The scales consist of

four subscales: Content, Communicative Achievement,
Organisation, and Language:

° Content focuses on how well the candidate has
fulfilled the task, in other words if they have done
what they were asked
to do.

¢ Communicative Achievement focuses on how
appropriate the writing is for the task and whether
the candidate has used the appropriate register.

° Organisation focuses on the way the candidate puts
together the piece of writing, in other words if it is
logical and ordered.

° Language focuses on vocabulary and grammar.
This includes the range of language as well as how
accurateitis.

Responses are marked on each subscale from O to 5.

When being marked, the length of responses and varieties
of English are taken into account:

° Guidelines on length are provided for each task;
responses which are too short may not have an
adequate range of language and may not provide
all the information that is required, while responses
which are too long may containirrelevant content
and have a negative effect on the reader. These may
affect candidates’ marks on the relevant subscales.

° Candidates are expected to use a particular variety
of English with some degree of consistency in areas
such as spelling, and not, for example, switch from
using a British spelling of a word to an American
spelling of the same word.

The subscale Content is common to all levels:

5 ° Allcontent is relevant to the task.

° Targetreader is fully informed.

® Minor irrelevances and/or omissions may
3 be present.

¢ Targetreader is on the whole informed.

° lIrrelevances and misinterpretation of task
1 may be present.

° Target reader is minimally informed.
o ° Contentis totally irrelevant.

¢ Targetreader is not informed.

Writing Assessment
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The remaining three subscales (Communicative Achievement, Organisation, and Language) have descriptors specific to
each CEFR level:

Demonstrates complete command
of the conventions of the
communicative task.

Communicates complex ideas

in an effective and convincing
way, holding the target reader’s
attention with ease, fulfilling all
communicative purposes.

Text is organised impressively
and coherently using a wide
range of cohesive devices
and organisational patterns
with complete flexibility.

Uses a wide range of vocabulary,
including less common lexis, with fluency,
precision, sophistication

and style.

Use of grammar is sophisticated, fully
controlled and completely natural.

Any inaccuracies occur only as slips.

Uses the conventions of the
communicative task with sufficient
flexibility to communicate complex

Text is a well-organised,
coherent whole, using a

Uses a range of vocabulary, including
less common lexis, effectively and
precisely.

Uses a wide range of simple and

Cc2 ideas in an effective way, holding variety of cohesive devices complex grammatical forms with full
the target reader’s attention with and organisational patterns control, flexibility and sophistication.
ease, fulfilling all communicative with flexibility. .
9 7 Errors, if present, are related to less
purposes.
common words and structures, or occur
as slips.
Uses a range of vocabulary, including
. . . less common lexis, appropriately.
Uses the conventions of the Text is well organised and PPRrop Y
communicative task effectively to coherent, using a variety Uses a range of simple and complex
C1 hold the target reader’s attention | of cohesive devices and grammatical forms with control and
and communicate straightforward | organisational patterns to flexibility.
and complex ideas, as appropriate. | generally good effect. .
P pprop 9 Y9 Occasional errors may be present but
do not impede communication.
Uses a range of everyday vocabulary
. ropriately, with ional
Uses the conventions of the . gpp op o'te Y. with occasiona .
L Text is generally well inappropriate use of less common lexis.
communicative task to hold the . .
) . organised and coherent, using .
B2 target reader’s attention and . - Uses a range of simple and some
. . a variety of linking words and . .
communicate straightforward . ) complex grammatical forms with a good
. cohesive devices.
ideas. degree of control.
Errors do not impede communication.
Uses everyday vocabulary generally
appropriately, while occasionally
Uses the conventions of the Text is connected and overusing certain lexis.
communicative task in generall coherent, using basic linkin . . .
B1 . d W 9 9 Uses simple grammatical forms with a
appropriate ways to communicate | words and a limited number of
. - . . good degree of control.
straightforward ideas. cohesive devices.
While errors are noticeable, meaning
can still be determined.
Uses basic vocabulary reasonably
appropriately.
Produces text that communicates Text is connected using basic, . . .
A2 Uses simple grammatical forms with

simple ideas in simple ways.

high-frequency linking words.

some degree of control.

Errors may impede meaning at times.
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All content is
relevant to the
task.

Target reader is
fully informed.

Demonstrates complete
command of the
conventions of the
communicative task.

Communicates complex
ideas in an effective
and convincing way,
holding the target
reader’s attention

with ease, fulfilling

all communicative
purposes.

The following assessment scale, extracted from the one on the previous page, is used for marking candidate responses.

Text is organised
impressively and
coherently using

a wide range of
cohesive devices and
organisational patterns
with complete flexibility.

Uses a wide range of vocabulary,
including less common lexis, with
fluency, precision, sophistication and
style.

Use of grammar is sophisticated, fully
controlled and completely natural.

Any inaccuracies occur only as slips.

Performance shares features of Bands 3 and 5.

Minor irrelevances
and/or omissions
may be present.

Target reader is on

the whole informed.

Uses the conventions of
the communicative task
with sufficient flexibility
to communicate complex
ideas in an effective
way, holding the target
reader’s attention

with ease, fulfilling

all communicative

Text is a well-organised,
coherent whole,

using a variety of
cohesive devices and
organisational patterns
with flexibility.

purposes.

Uses a range of vocabulary, including
less common lexis, effectively and
precisely.

Uses a wide range of simple and
complex grammatical forms with full
control, flexibility and sophistication.

Errors, if present, are related to less
common words and structures, or
occur as slips.

Performance s

hares features of Bands 1and 3.

Irrelevances and
misinterpretation
of task may be
present.

Target reader is

minimally informed.

Uses the conventions of
the communicative task
effectively to hold the
target reader’s attention
and communicate
straightforward and
complex ideas, as

Text is well organised
and coherent,

using a variety of
cohesive devices and
organisational patterns
to generally good effect.

appropriate.

Uses a range of vocabulary, including
less common lexis, appropriately.

Uses a range of simple and complex
grammatical forms with control and
flexibility.

Occasional errors may be present
but do not impede communication.

Content is totally
irrelevant.

Target reader is
not informed.

Performance below Band 1.
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Writing mark scheme

Glossary of terms

1. General

Generally

Generally is a qualifier meaning not in every way
or instance. Thus, generally appropriately refers to
performance that is not as good as ‘appropriately’.

Flexibility

Flexible and flexibly refer to the ability to adapt — whether
language, organisational devices, or task conventions

- rather than using the same form over and over, thus
evidencing better control and a wider repertoire of the
resource. Flexibility allows a candidate to better achieve
communicative goals.

2. Content

Relevant

Relevant means related or relatable to required content
points and/or task requirements.

Target reader

The target reader is the hypothetical reader set up in the
task, e.g. a magazine’s readership, your English teacher.

Informed

The target reader is informed if content points and/or task

requirements are addressed and appropriately developed.
Some content points do not require much development (e.g.

state what is x) while others require it (describe, explain).
3. Communicative Achievement

Conventions of the communicative task

Conventions of the communicative task include such
things as genre, format, register and function. For example,
a personal letter should not be written as a formal report,
should be laid out accordingly, and use the right tone for
the communicative purpose.

Holding the target reader’s attention

Holding the target reader’s attention is used in the
positive sense and refers to the quality of a text that allows
areader to derive meaning and not be distracted. It

does not refer to texts that force a reader to read closely
because they are difficult to follow or make sense of.

Communicative purpose

Communicative purpose refers to the communicative
requirements as set out in the task, e.g. make a complaint,
suggest alternatives.

Straightforward and complex ideas

Straightforward ideas are those which relate to relatively
limited subject matter, usually concrete in nature, and which
require simpler rhetorical devices to communicate. Complex
ideas are those which are of a more abstract nature, or
which cover a wider subject area, requiring more rhetorical
resources to bring together and express.

4. Organisation

Linking words, cohesive devices and organisational
patterns

Linking words are cohesive devices, but are separated
here to refer to higher-frequency vocabulary which
provides explicit linkage. They can range from basic high-
frequency items (such as and, but) to basic and phrasal
items (such as because, first of all, finally).

Cohesive devices refers to more sophisticated linking words
and phrases (e.g. moreover, it may appear, as a result), as
well as grammatical devices such as the use of reference
pronouns, substitution (e.g. There are two women in the
picture. The one on the right ...), ellipsis (e.g. The first car he
owned was a convertible, or the second a family car), or
repetition.

Organisational patterns refers to less-explicit ways of
achieving connection at the between-sentence level and
beyond, e.g. arranging sentences in climactic order, the use
of parallelism, using a rhetorical question to set up a new
paragraph.

5. Language

Vocabulary

Basic vocabulary refers to vocabulary used for survival
purposes, for simple transactions, and the like.

Everyday vocabulary refers to vocabulary that comes up in
common situations of a non-technical nature in the relevant
domain.

Less common lexis refers to vocabulary items that appear
less often in the relevant domain. These items often help to
express ideas more succinctly and precisely.

Appropriacy of vocabulary

Appropriacy of vocabulary: the use of words and phrases
that fit the context of the given task. For example, in I'm
very sensible to noise, the word sensible is inappropriate

as the word should be sensitive. Another example would

be Today’s big snow makes getting around the city difficult.
The phrase getting around is well suited to this situation.
However, big snow is inappropriate as big and snow are not
used together. Heavy snow would be appropriate.



Grammatical forms

Simple grammatical forms: words, phrases, basic tenses
and simple clauses.

Complex grammatical forms: longer and more complex
items, e.g. noun clauses, relative and adverb clauses,
subordination, passive forms, infinitives, verb patterns,
modal forms and tense contrasts.

Grammatical control

Grammatical control: the ability to consistently use
grammar accurately and appropriately to convey intended
meaning.

Where language specifications are provided at lower levels
(as in A2 Key and B1 Preliminary), candidates may have
control of only the simplest exponents of the listed forms.

Range

Range: the variety of words and grammatical forms a
candidate uses. At higher levels, candidates will make
increasing use of a greater variety of words, fixed phrases,
collocations and grammatical forms.

Overuse

Overuse refers to those cases where candidates
repeatedly use the same word because they do not have
the resources to use another term or phrase the same idea
in another way. Some words may unavoidably appear often
as aresult of being the topic of the task; that is not covered
by the term overuse here.

Errors and slips

Errors are systematic mistakes. Slips are mistakes that
are non-systematic, i.e. the candidate has learned

the vocabulary item or grammatical structure, but

just happened to make a mistake in this instance. In a
candidate’s response, where most other examples of a
lexical/grammatical point are accurate, a mistake on that
point would most likely be a slip.

Impede communication

Impede communication means getting in the way of
meaning. Meaning can still be determined indicates that
some effort is required from the reader to determine
meaning.

Writing Glossary of terms
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Sample answers and comments

Question 1

Candidate A

Behavioural Change

Our modern life often poses us a question — what is acceptable in terms of behaviour considering the fast pace at
which modern society changes. Besides, the shift towards the cult of individuality has been obvious for the past years.

Nowadays, we are all aware of the fact that society is made up of different generations each of which has their own
preferences and habits deeply ingrained in their consciousness. In this connection the generation gap is considered
to be a perennial problem. It is a well-known fact younger generations are more technologically advanced than the
previous ones, moreover the young are quicker on the uptake and more resilient to ever changing demands of our
life. Despite that, | am inclined to believe that only by being tolerant to each other and accepting the right of each
generation to adhere to their own set of beliefs and ideas we will be able to peacefully co-exist in society.

At last society has recognised the need for each member to be an individual. Throughout the history of humanity
members of society have had to fit the mould and conform to the set of principles and beliefs accepted. For example,
even 50 years ago woman’s only domain was household chores. Nowadays, we are relieved to see that women are
equal members of society fulfilling their potential and rising thru the ranks. Some of them even manage to achieve
dizzy heights.

In conclusion, our society is moving forward by leaps and bounds, patterns of behaviour and social norms are changing
as well. So, only by coming to terms with the above-mentioned we, all members of it, won’t be deemed as misfits and
relish our existence in

the society.

Comments

All content is relevant to the task, although the final key point is not addressed.

4 .
Content Nevertheless, the target reader would be informed.

Uses the conventions of the essay with sufficient flexibility to communicate complex
Communicative ideas in an effective way, holding the target reader’s attention with ease and fulfilling all
Achievement communicative purposes as set out in the task. The register is occasionally uneven (rising
thru the ranks, dizzy heights).

The text is a well-organised, coherent whole, using a variety of cohesive devices and
organisational patterns with flexibility (In this connection, the above-mentioned, moreover,
For example, Throughout the history of humanity) though Despite that does not seem to be
employed correctly.

Organisation 3

A wide range of vocabulary, including less common lexis, is used effectively, and sometimes
with style (deeply ingrained in their consciousness, perennial problem, quicker on the
uptake, adhere to their own set of beliefs, fit the mould, fulfilling their potential, by leaps and
Language 2 bounds, social norms, coming to terms).

Uses a range of simple and complex grammatical forms with control and flexibility.

Grammatical and lexical errors are present but do not impede communication.




Question 1

Candidate B

The term ‘society’ describes a group of people having something in common - a birdwatchers’ society shares a pastime,
society in a more general rather more sociological sense shares a set of values. So, by definition, a certain degree of
conformity is needed: If no-one adhered to such values (or nobody shared the pastime) there would be no society.
However, conforming to social norms, meant to uphold the values, requires these to be meaningful and the meaning of
norms will change just like the people making up a society will change. After all, the norms are just a reflection of the
people living according to them. Consequently, adherence for adherence’s sake is wrong and this is where individuality
comes into play. Norms have to be critically reviewed, lest they become stifling. So indeed, conformity does not bring
about progress. Yet individuality has to take into account others’ individuality as well, that is to say, one’s own ends
where that of others begins. While this limits the degree of individuality of any single person within a society, it allows
society to exist as such in the face of individuality. Just as individuality — being, being treated as and seeing oneself as
an individual - is vital for a person’s health, so it is for society, which should be made up of healthy individuals. Older
individuals might disagree with younger ones about which values bear which weight or indeed about which values
they share at all. This might be due to values having changed between the time when the older ones were raised and
‘imprinted’ with values and the time when that was the case for younger ones. But it might also be that the actual
values (norms) haven’t changed that much but are rather expressed differently. Most of the time, norms drift rather
than leapfrog towards new meaning. Still, the perception is a disagreement. The rise of electronic equipment in public
places illustrates this. Whereas older people might consider it unacceptable, it is normal for younger ones. Yet at

the heart of the matter is not the issue whether such devices are used or not but how - sensitively and with respect

for others, or not. And | think that most people would agree that sometimes they do not want to be disturbed - and
that is the value that is still shared. In everyday life, such disagreement can only be resolved by communicating.
Communication is a two-way process and, as such, requires understanding, awareness and respect for other people’s
views.

Comments

Target reader is fully informed.
Content 5
All content is relevant to the task.

Uses the conventions of the essay to communicate complex ideas in an effective and
4 convincing way, holding the target reader’s attention with ease, fulfilling all communicative
purposes.

Communicative
Achievement

Text is a well-organised, coherent whole, using a wide variety of cohesive devices and
organisational patterns with flexibility (The term ‘society’ describes ..., So, by definition,

Organisation 4 However, Consequently, Yet, Whereas, Yet at the heart of the matter is not .. ). Clear
paragraphing would have enhanced coherence further.
Uses a wide range of vocabulary, including less common lexis, with fluency, precision,
sophistication and style (in a... sociological sense, individuality comes into play, critically
reviewed, stifling, leapfrog towards).

Language 5

Use of grammar is sophisticated, fully controlled and natural (Just as ... so it is for, But it
might also be that...).

Any inaccuracies occur only as slips (being, being).
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Question 1

Candidate C

The over-arching theme of these two texts is social behaviour.

The first considers the fact that different groups of society have different ideas about what is acceptable behaviour.
What is normal for one set of people may appear rude to another group. This text makes the point that it is important
to appreciate that others may have differing viewpoints, claiming that such awareness can help to avoid social
conflicts. The second text looks at the issue from a contrasting angle. It argues against the desirability of behaving in
socially acceptable ways. Its contention is that being too concerned about social conventions stifles individuality and
may even have a negative effect on our own psychological health.

In my opinion, there is little to disagree with in the first text. It is an undeniable fact that behavioural norms vary across
generations, classes and cultures and it is also true that understanding and tolerance provide the soundest basis for
our approach to social difference.

The second text is possibly more contentious. While it may be the case that some people are over-concerned about
etiquette and unimportant social rules, | feel that some conventions for social behaviour have a positive impact on
everyone’s lives. It all depends on the type of rule. | do not feel that it is important to know which way you ‘should’ tip
your bowl when eating soup or when you should or shouldn’t wear gloves but | do think it is desirable to say please

and thank you and to behave in a considerate way towards one’s fellows. In other words, | think that basic social
conventions serve a useful purpose but that they should be used to oil our interactions rather than becoming too much
of an end in themselves.

Comments

Target reader is fully informed.

Content 5
All content is relevant to the task.
Communicative 4 Uses conventions of the essay to communicate complex ideas in an effective and convincing
Achievement way, holding the target reader’s attention with ease, fulfilling all communicative purposes.
. Text is a well-organised, coherent whole, using a wide range of cohesive devices and
Organisation 4

organisational patterns with flexibility.

Uses a wide range of vocabulary, including less common lexis, with fluency, precision,
sophistication and style (over-arching theme, differing viewpoints, contentious, an end in
Language 5 themselves).

Use of grammar is sophisticated, fully controlled and completely natural.




Question 1

Candidate D

How should we behave in society? Should we follow social norms or should we use our own individual judgement to
decide what is the appropriate way to conduct ourselves?

Some people find it very important to obey the rules of etiquette, to do what others consider proper. There are
people - often the older generation — who get very upset when others do not follow social conventions, when they, for
example, speak loudly on mobile phones in public places or lick their fingers or queue jump.

However, it should be noted that the things that irritate people will vary from one society to the next; the rules of queue
behavour, for instance, are very different in London, Moscow and Istanbul, and how it is acceptable to use a mobile
phone differs considerably from one society to the next. Similarly, it is important to remember that social conventions
change over time. It was once considered improper to eat on the street but now no-one pays the slightest attention

to someone walking along munching a sandwich or an apple. The key to avoiding conflict, it seems, is imaginative
empathy.

In generadl, it is counter-productive to worry too much about what the socially acceptable way to behave might be in
any given situation. It can stop you thinking about what is the moral way to behave as you may become more focused
on what is ‘proper’ rather than on what is right. You can also start suppressing your own important individuality and
originality as you become unhealthily anxious about what others might be thinking.

The rules that do not — and should not - change are those regarding behaviour that has an effect on others. Dropping
litter, for example, or pushing someone out of the way should always be condemned as inappropriate behaviour

Comments

Target reader is fully informed.

Content 5

All content is relevant to the task.

Demonstrates complete command of the conventions of the essay. Communicates complex
Communicative 5 ideas in an effective and convincing way, holding the target reader’s attention with ease,
Achievement fulfilling all communicative purposes. Effective use of opening question to engage the

reader’s attention.

Text is organised impressively and coherently using a wide range of cohesive devices and
organisational patterns with complete flexibility (Some people ..., However, Similarly, The
Organisation 5 key ..., In general). Paragraph divisions clearly support the internal organisation of the
argument, which integrates evaluation of key points and writer’s own views subtly and
fluently. Opening question clearly addressed and returned to in the conclusion.

Uses a wide range of vocabulary, including less common lexis, with fluency, precision,
sophistication and style (social norms, conduct ourselves, obey the rules of etiquette,
Language 5 imaginative empathy, unhealthily anxious, inappropriate behaviour).

Use of grammar is sophisticated, fully controlled and completely natural.
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Question 2

Candidate E

Childhood Book

One of my favourite childhood books is the ‘Six Bullerby Children’ written by Astrid Lindergren, a famous Swedish
author. The story is set in a three-farm remote village of Bullerby in Sweden.

The narrator is a seven-year-old girl, Lisa who, with her parents and two older brothers — Lasse and Bosse, lives in one
of the houses. Lisa describes the daily life of the children in Bullerby which — contrary to what one might think when
imagining life in a small, remote village - is far from boring. The children have plenty of funny ideas, which often lead to
amusing adventures.

Although the book was included in the compulsory school literature when | was a child (which often meant long, boring
reads), | have truly enjoyed the adventures of Lisa and her friends. Despite very limited resources (the story is set in
1930s when children did not have many toys, not to mention a TV or video games!) the children always come up with
exciting games or things to play with. This is something | admired and wished | could do when reading the book.

Another thing which appealed to me as a child was the natural childlike way in which Lisa (or Astrid Lindgren, the
author) could tell the story connecting effortlessly with the young readers.

Despite the environment in which the children live nowadays has changed considerably since 1930s, children will always
be children and if the book has appealed to so many young generations since it was published, | believe it will retain its

impact. It can be more, even more relevant today, when children are presented with things to play, instead of inventing
games themselves. Reading the book could definitely wake up their innate creativity.

‘Six Bullerby Children’ could, however, also be more relavent to adults who would like to either ‘return’ to their
childhood for a little while, or be able to connect with their own children a bit better.

Comments
Content 5 All content is relevant to the task. The target reader is fully informed.

The conventions of the review are used with sufficient flexibility to communicate complex
4 ideas in an effective and convincing way, holding the reader’s attention with ease, fulfilling
all communicative purposes.

Communicative
Achievement

The text is a well-organised, coherent whole which uses a variety of cohesive devices and
organisational patterns with flexibility (contrary to what one might think, Although, however,

Organisation 3 s . . . .
9 This is something, Another thing) although there are instances when they are not used
accurately (Despite, not to mention).
A range of vocabulary, including less common lexis, is used effectively and precisely (limited
resources, effortlessly, remote village, come up with).
Language 4 A wide range of simple and complex grammatical forms are used with full control, flexibility

and some sophistication (wished I could, far from boring, contrary to what one might think
when imagining life in .. ). There are a few slips (since 1930s, | have truly enjoyed).




Question 3

Candidate F

Jobs Fair
Recent Jobs Fair

Last weekend there was a Jobs Fair in the Town Hall. Over 100 different international companies and organisations
had stands giving information about the careers they can offer young people. There were plenty people on each stand
to answer questions and to give advice and there was also a wealth of promotional literature available, The Fair also
arranged a series of work-related talks, films and other events in the course of the weekend.

Promotions of particular interest

Allin all it was an excellent event. There were two stands that | personally found particularly interesting and relevant.
The first was one promoting opportunities for language teaching abroad. This is something that | and a number of
fellow-students have been seriously considering. We were able to find out there about what qualifications we would
need, what kind of working conditions we could expect and where there might be interesting vacancies for us to apply
for.

The second stand that drew my particular attention was one for a charity offering young people opportunities to
gain experience of other countries and cultures while helping on a range of voluntary projects abroad. These projects
included medical, environmental, construction and educational work in a number of different countries. | was able to
talk to several young people who had already participated in such work and gained a very positive impression of the
benefits of taking part.

Value of such events

In my opinion such events are of great benefit to young people. They inform us about opportunities that we might not
otherwise have known about. They expand our horizons in terms of what we can aspire to. Several of my friends, for
example, left the event feeling that their career plans had been transformed by what they have discovered during the
Jobs Fair. We all agreed that our eyes had been opened to new opportunities in a very valuable way.

Comments

Content 5 All content is relevant to the task. The target reader is fully informed.

A good command of the conventions of a report is demonstrated. Complex ideas are
communicated in an effective way, holding the reader’s attention with ease and fulfilling all

Communicative | , communicative purposes.
Achievement
The style is appropriately formal throughout and the use of appropriate headings shows

that a suitable format has been adopted.

The text is a well-organised and coherent whole that uses a variety of cohesive devices and
Organisation 3 organisational patterns with flexibility (All in all, This is something that..., in terms of, In my
opinion) although, in the final paragraph, a range of cohesive devices is somewhat lacking.

A range of vocabulary, including less common lexis, is used effectively and precisely (a wealth
of promotional literature, work-related talks, stands, fellow-students, vacancies).

Language 4 The use of grammar is often sophisticated, fully controlled and completely natural (... that
we might not otherwise have known about, left the event feeling that their career plans had
been transformed by ...).
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Question 4

Candidate G

Long-distance Travel

The Scottish writer, Robert Louis Stevenson, used to say that he travelled ‘not to go anywhere but to go.” In other words
he loved travelling for its own sake. Although | enjoy being at a new destination, | agree that the journey there can be
the most exciting and rewarding part of any holiday.

Some years ago | studied Russian at university and used to travel frequently to Russia. | usually went by train, by far the
cheapest way to get there then. This involved a three-day train journey across the Channel and then over the North
European Plain through Belgium, Germany, Poland and Byelorus to Moscow. The train from Ostend was a Russian one
and once on board you felt as if you were already in Russia, especially as you poured yourself a glass of tea from the
samovar at the end of each carriage and made yourself comfortable for the two nights you'd spend in your sleeping
compartment.

| loved the sense of gradually making my way into a different world. Towns and villages became less frequent and fields
turned into forests as we chugged eastwards. The children who waved at the train as it passed began to have high
Slav cheekbones. Travelling slowly gives you time to savour the gradual changes, to think about where you're going or
where you’ve just been, to adapt to a new way of being. This opportunity to reflect isimmensely enriching.

These days it's cheaper to hop on a plane than a train and you can now get to Russia in three hours instead of three
days. Lunch in London and dinner in Moscow has become possible thanks to the jet engine. In many ways the journey
could be seen as easier now. But in my opinion travelling by rail is still much more satisfying, providing a real sense of
the distance - both geographical and social — between different countries.

Comments

Content 5 All content is relevant to the task and the target reader is fully informed.

A complete command of the conventions of the article is demonstrated, with ideas
communicated in an effective and convincing way, holding the target reader’s attention with

Communicative 5 ease and fulfilling all communicative purposes.
Achievement
The introduction is particularly effective, with the reader drawn in by the use of a highly

appropriate and interesting quotation from a famous writer.

The text is organised very well and is coherent throughout, using a good range of cohesive
Organisation 4 devices and organisational patterns with flexibility (Although, Some years ago, But in my
opinion, These days).

A wide range of vocabulary including less common lexis is used effectively, precisely and with
style (chugged eastwards, immensely enriching, hop on a plane, to savour, samovar, for its

Language 5 own sake).

The use of grammar is sophisticated, fully controlled and completely natural. It is worth
noting that there are no grammatical errors at all, not even slips.




Question 4

Candidate H

Jobs Fair
Long-distance Travel

With the rapid pace in which technology has been developing over the last decades, air travel has become more and
more affordable to the hoi polloi. This is particularly true since the spread of the ‘no-frills’ airlines which have taken
over Europe by storm. Air travel offers relatively cheap and fast journey to its passengers, which explains its recent rise.
But are these journeys pleasant ones? Recent opinion polls show they are not. People are unhappy about the weight
and size limits on luggage, numerous changes, stress related to queues to check-in, security and then to the gate.....
The largest ache for air passengers, however, seems to be the lack of human interaction amid the ‘de-humanising feel’
of the airports.

I recently had an opportunity — and a pleasure - to travel by train to a family wedding in Germany. Despite the fact the
journey took 6 hours longer than it would by plane, it was a truly enjoyable experience. The rail track passed through
beautiful, green mountain valleys, offering amazing views of numerous castles perched on the mountain sides and

the views of medieval towns. | have also met a few very nice local people who entertained me during the journey with
interesting and funny stories of their family weddings.

Thanks to excellent views and the people | travelled with, the journey felt unbelievably short. There are many
advantages of travelling long distances by train, most of which overweight the largest disadvantage to some — namely
the length of the journey. First of all - one is able to meet interesting people and engage in long conversations - a train
journey seems to be a more welcoming environment for social interaction than a quick flight is. Secondly, whilst passing
through the towns and villages rather than flying over them one is able to better experience the culture. There are also
practical advantages - like the lack of strict luggage restrictions, less queues and the ability to open the window to

get some fresh air. There are also less problems with the leg space and a possibility to stretch them by strolling to the
restaurant carriage or up and down the train.

To conclude, train travel could lead to a better travel experience comparing to the aircraft, under the condition that
the passenger is open to experiencing the journey and is able to sacrifice a bit more time travelling.

Comments

Content 5 All the content is relevant to the task. Target reader is fully informed.

The conventions of the article are used with sufficient flexibility to communicate complex
ideas in an effective way, holding the target reader’s attention with ease, fulfilling all
Communicative communicative purposes.

Achievement The final paragraph is more appropriate to the conclusion of an essay rather than an
article, but generally the style is appropriate for an article written to engage and hold a
reader’s interest.

The text is a well-organised, coherent whole which uses a variety of cohesive devices and
organisational patterns with flexibility (First of all, namely, Thanks to).

Organisation 3 There are a couple of instances of incorrectly used cohesive devices (comparing to, under
the condition that) and the third paragraph could have been divided into two for greater
clarity.

A wide range of vocabulary, including less common lexis, is used effectively and with fluency
(‘no-frills’ airlines, de-humanising, perched on the mountain sides, social interaction, engage
in long conversations, strolling). However, there are examples of incorrectly chosen words

Language ) (ache, overweight) and in a few places vocabulary is repetitive (views).

A wide range of both simple and complex grammatical forms is used with control and
flexibility.

Occasional errors do not impede communication.
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Paper 3:

Listening tasks

approximately 40 mins (including 2 minutes to check your answers in the digital

test, and 5 minutes to transfer your answers in the paper-based test)

The listening test contains four parts. Each part contains a recorded text or texts and corresponding

comprehension tasks. Each part is heard twice.

NUMBER OF NUMBER

PART
QUESTIONS OF MARKS

TASK TYPES

1 6 6 Three-option
multiple choice

2 9 9 Sentence
completion
3 5 5 Four-option
multiple choice

4 10 10

Multiple matching

FOCUS

The focus is on gist, detail,

function, purpose, topic,
speaker, feeling, attitude,
opinion, etc.

The focus is on detail and
stated opinion.

The focus is on opinion,
gist, detail, inference and
agreement.

The focus is on gist,
attitude, main points and
interpreting context.

FORMAT

Three short unrelated texts
lasting approximately 1
minute each, consisting

of either monologues

or exchanges between
interacting speakers. There
are two multiple-choice
questions per text, each
with three options.

A monologue lasting 3-4
minutes.

A text involving interacting
speakers lasting 3-4
minutes.

Five short themed
monologues, of
approximately 35 seconds
each. There are two
multiple-matching tasks.
Each multiple-matching task
requires selection of the five
correct options from a list
of eight.

TOTAL 3 O 3 O



Tips for preparing learners for the Listening test

v/ The best preparation for the Listening test is exposure
to, and engagement with, a wide range of spoken
English, including a range of voices, accents and
styles of delivery. News broadcasts, documentaries
and discussions can be used as suitable texts, as can
light entertainment and drama broadcast in English.
Classroom discussion activities also provide an
invaluable source of listening practice.

¢/ Candidates should familiarise themselves with the
format of the test and the task types, which are
always the same. It is helpful to work through a sample
paper before the examination takes place and to
have practice in completing the digital platform or the
answer sheets.

¢/ Students should listen to a range of text types and
accents regularly as a variety of voices, styles of
delivery and accents will be heard in each Listening
paper to reflect the various contexts presented in
the recordings, as appropriate to the international
contexts of the test takers.

Build up students’ confidence in listening by grading
listening tasks from easy to more challenging.

Make students aware of how much they themselves
bring to a listening task. For example, discuss with
them what they expect to hear in a particular context.

¢/ Students should practise listening to and reading
the rubric so that they are sure they understand
what they are listening for, and what they have to
do. The instructions for each task are given on the
screen or in the question paper, and are also heard
on the recording. These instructions include the
announcement of pauses of specified lengths, during
which candidates can familiarise themselves with the
task.

¢/ Remind students that they should use the time allowed
before each part to read through the questions
carefully, so that they know what to listen out for.

¢/ As students listen to texts, encourage them to
concentrate on what the speakers say, and to listen
for both stated and implied attitudes and opinions,
especially in Parts 1, 3 and 4.

¢/ Train students to follow the questions through as they
listen to a text so that they can ‘locate’ the answer to
each question.

v Encourage students to confirm their answers when
they listen to each text for the second time.

Students should get used to answering all the
questions, even if they are not sure - they have
probably understood more than they think.

V' Text types consist of monologues or interacting
speakers, in the style of interviews, discussions,
conversations, radio plays, talks, speeches, lectures,
commentaries, documentaries, instructions.

Completing the digital test
(digital test only)

Candidates mark or type all their answers directly
onto the computer.

Candidates may take pens and pencils and water
in a clear, see-through bottle into the exam room,
but nothing else (including bags and anything
electronic).

Candidates should listen carefully to the instructions
which the invigilator gives and follow the instructions
on the computer screen.

Candidates should check that they can hear the test
properly. If they cannot hear the recording, they
should raise their hand and inform the invigilator
immediately.

There is a timer on the screen which tells candidates
how much time they have left.

Candidates may make notes on paper during the
exam, for example if they want to write down two
alternative answers where they are unsure. They

must leave these notes on their desk at the end of
the exam.

Make sure students have plenty of practice listening
on headphones. They can do this individually
through homework tasks but they should also have
some practice in class as a group.

Completing the answer sheet
(paper-based test only)

Candidates are advised to write their answers in
the spaces provided on the question paper while
listening. There will be 5 minutes at the end of the
test to copy the answers onto the separate answer
sheet. Candidates indicate their answers by shading
the correct lozenges or writing the required word or
short phrase in a box on the answer sheet.
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Advice by task

This section shows example screenshots from the C2 Proficiency Digital exam. To access the complete
digital sample test, please scan the QR code, or go to camengli.sh/47JFkmT

See these tasks in full from page 50.

Listening Part 1

THE TASK

P Part 1tests candidates’ ability to listen for a
variety of focuses.

0

P The six questions in this part relate to three
separate texts (two questions per text).
The texts may be self-contained or may be
extracts from longer texts. The three texts

are a mixture of monologues and texts with
interacting speakers. Candidates should
ABNULERER) e : read the introductory sentence carefully

as this gives information which will help
to contextualise what they will hear. Each
question focuses on a different aspect of
each text, for example:

What is the speaker’s attitude to those who
complain?

In the speaker’s opinion, what explains the
team’s recent lack of success?

HOW TO APPROACH THE TASK

P Candidates should be very wary of choosing an answer just because it contains a word or phrase which they hear
on the recording. They should listen to the whole text carefully and then choose the answer. Similarly, they should not
answer the question ‘too soon’, and perhaps jump to the wrong conclusion.

P Candidates can prepare for this part by listening to a range of short extracts of speech and concentrating on the main
points of what they hear, as well as predicting the purpose of the text and the attitudes and opinions expressed.

P Working with the tapescript, marking where the correct answer is located, can help candidates gain confidence in their
listening skills. This could then be followed by discussion of the reasons for the distractors being wrong.
ASSESSMENT

P This part tests candidates’ ability to listen for a variety of focuses.

P Each correct answer receives 1 mark.


https://www.cambridgeenglish.org/exams-and-tests/proficiency/preparation/

Listening Part 2

Questions 7-15

e i THE TASK

? P Part 2 tests candidates’ ability to listen for
specific words or phrases and produce
written answers in response to the sentences.

P Candidates listen to a monologue of an

informative nature, aimed at a non-specialist

audience. The nine questions in this part
take the form of incomplete sentences. The
candidates show their understanding of what

Pat1 00fG Pat2 (T8 910 11 12 13 14 15 Pat3 0of5 Partd 0of 10 v they hc\/e heord by Comp|eting gcps in these
sentences. Answers are short, generally in
the form of single words or noun groups. They
must be spelled correctly and must fit into the
grammatical structure of the sentence. The
questions follow the order of the information
in the text and candidates write down the
words that are heard on the recording.

HOW TO APPROACH THE TASK

P Tasks such as gap-filling exercises which focus on retrieving facts from an informative text will prepare students for this
part.

» Candidates need to get into the habit of reading what is before and after the gap in the sentence so that they do not
attempt to repeat information which is already in the sentence, and to check that what they have written fits into the
grammatical structure of the sentence.

P Candidates should be discouraged from attempting to write long or complicated answers.

P Remind students that they should write the actual word or words they hear.

P Remind students that they should write their answers clearly when they copy them onto the answer sheet, using capital
letters if they are not sure about their handwriting.

ASSESSMENT

P This part tests candidates’ ability to listen for specific words or phrases and produce written answers in response to the
sentences.

P Each correct answer receives 1 mark.

Listening Advice by task
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Listening Part 3

THE TASK

m P Part 3 tests candidates’ ability to listen for
opinion, gist, detail and inference.

P Candidates listen to a text in which opinions
and attitudes are expressed, both implicitly
and explicitly. The five 4-option multiple-
choice questions in this part focus on detailed
understanding of points raised. Questions
follow the order of the information heard in
the text, but the final question may test global

<[]

understanding of the text as a whole.

HOW TO APPROACH THE TASK

Classroom preparation for Part 3 could include initially focusing on the question and not the options. This encourages
students to concentrate on the focus of the question and really listen to what the speaker says about this point.

Students should listen carefully to locate where the answer to the question lies. You could ask students to raise their
hands when they hear the ‘cue’ (the first reference) for the next question.

Summarising what the speaker(s) say is valuable practice for this part.

It is useful for students to work with texts where opinions are stated indirectly rather than directly and to practise
flistening between the lines.

If the answer to a question cannot be heard during the first listening, encourage students to mentally leave that point
and refocus on the next question. The second listening allows students the opportunity to finalise their answers.
ASSESSMENT

This part tests candidates’ ability to listen for opinion, gist, detail and inference.

Each correct answer receives 1 mark.



Listening Part 4

Questions 21-30

You wilhear

ForTask 1

Task 1
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THE TASK

Part 4 tests candidates’ ability to identify the
gist of a number of short texts on a theme
by identifying main points and interpreting
context.

Part 4 consists of a series of five short
monologues on a theme. The text is 3-4
minutes in length with each monologue lasting
approximately 35 seconds. The monologues
represent spontaneous speech, delivered

by speakers with a range of backgrounds
and voices. There are two parallel multiple-
matching tasks, each with a different focus.
In each case, the correct option has to be
chosen from a list of eight.

P The series of monologues is heard twice,
but candidates may approach the task in
either order. Each task focuses on a different
aspect of gist understanding, for example:
interpreting attitudes, identifying main points
and opinions.

HOW TO APPROACH THE TASK

P Remind students that they will hear five different speakers, but that the texts have a thematic link. In this part of the test,
the whole series of texts is heard once and then the whole series is repeated.

P Encourage students to think about the theme of the texts and to think about the kinds of attitudes and ideas that they
expect to hear in connection with the topic in question.

P Remind students that they will be listening for gist meaning in these texts. Activities which require students to pick out a
speaker’s main point, feeling, attitude or opinion are very useful.

P Remind students that they must answer both tasks and that they will only hear the series of monologues twice. They can
choose how they approach the tasks: approaching both tasks simultaneously, answering the most accessible questions
on the first listening and the more challenging questions when the recording is repeated, attempting one task on each
listening.

P Research has shown that different candidates approach this task in different ways, with equal success, so avoid
imposing one particular strategy on them. Classroom activities could focus on helping students identify the best method
of approaching this task for them.

ASSESSMENT

P This part tests candidates’ ability to identify the gist of a number of short texts on a theme by identifying main points
and interpreting context.

P Each correct answer receives 1 mark.
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Part 4

You will hear five short extracts in which students talk about doing an internship, professional work experience in a company.

TASK ONE TASK TWO
For questions 21 — 25, choose from the list (A — H), what reason each For questions 26 — 30, choose from the list (A — H), what
speaker gives for choosing the internship. unexpected experience each speaker had during their internship.

While you listen, you must complete both tasks.

A afriend’s recommendation A being given a lot of responsibility
B the company’s good reputation B making a future career decision
Speaker 1 ‘:IE Speaker 1

C the convenience of the location C making life-long friends

. Speaker 2 I:IEI . . . Speaker 2
D the chance to relate theory to practice D attending high-level meetings
E the opportunity to work outdoors Speaker 3 I:EI E using cutting-edge technology Speaker 3
F the international make-up of the company ~ Speaker 4 F making useful contacts Speaker 4
G the chance to travel Speaker 5 I:EI G being offered a permanent job Speaker 5
H the opportunity to work with an expert H winning an award




Audio script

Cambridge Certificate of Proficiency in English Listening
Test.

I am going to give you the instructions for this test.

I shall introduce each part of the test and give you time to
look at the questions.

At the start of each piece you will hear this sound:
You will hear each piece twice.

Remember, while you are listening, write your answers on
the question paper. You will have 5 minutes at the end of
the test to copy your answers onto the separate answer
sheet.

There will now be a pause. Please ask any questions now,
because you must not speak during the test.

Now open your question paper and look at Part 1.

You will hear three different extracts. For Questions 1-6,
choose the answer (A, B or C) which fits best according to
what you hear. There are two questions for each extract.

Extract one

Conducting yourself effectively at business meetings is
about ensuring your presence is felt. Be aware of sitting up
rather than slouching, but maintain a relaxed appearance.
Spreading papers around looks chaotic, and there’s a
tendency to suppose having phones on the table in front of
you makes you look important and in demand. It hints more
at a propensity to get diverted from the issues at hand. A
notepad and pen will be more effectual in suggesting you're
on the ball, as will placing yourself in the eye-line of movers
and shakers and looking focused.

Have a glass of water to hand, as this will keep you alert
and will also check your urge to blurt something out without
due consideration. You want your observations to be valid
and articulate, so a well-judged sip before responding can
ensure against anything too off-the-cuff. Do contribute in
the early stages of the meeting as the longer you hold off
the harder it gets to chip in, and you could get left behind.
It's best to come up with ideas that appear to demonstrate
foresight and that you think others will deem sensible and
go along with.

Extract two

F: Why did you decide to start a green learning
organisation to target schoolchildren?

M: We're in a time now where everyone’s talking about
climate change, but everything’s been refined to four
words: carbon, energy, transport and offset. That’s
all  ever hear and people believe that by focusing on
these, our planet will be healthy again. So we need a
concerted effort to introduce a programme that'’s about
investigative learning, not prescribed pathways. The
challenge is how we market the message in a way that
will resonate and compete. Because we're bombarded
by advertising messages 24 hours a day.

F: Are you trying to get your learning programme into the
school curriculum?

M: I'm in two minds because it would be awful if it became
just another class, like ‘Oh no, we've got ecology today! |
love going to schools though, that’s the payback, sitting
with kids. They have an amazing perspective on things.
We grow more cynical as we grow older and have
preconceived ideas about what's possible and what'’s
not. Kids are like, ‘Why are we cutting down trees if it’s
bad for the Earth? We must stop right now!

Extract three

Many people are hampered by what they think of as a fit
and proper subject for the camera. But, it can be healthy
for your creativity to apply the same kind of attention

and effort you might to a so-called ‘important’ subject or
spectacle, to instead, the mundane stuff that most people
ignore. The idea of finding the extraordinary simply by
giving the ordinary your full attention began with surrealist
painters in the 1920s.

This has even more resonance now, with the onset of
globalisation, which may homogenise things in one way,
but also means that the remaining differences between
cultures are often found in the simplest things. A henna
stencil, used as body decoration for special occasions, may
be unremarkable in Asia, but in the West it makes an image
oddly intriguing. Even so, as has always been true, it’s not
enough just to find something and make a snapshot of

it. For the photography of the ordinary to work, it's more
important than ever to give the image your fullimaginative
and skilful treatment. The best photographers often do this
instinctively.

That is the end of Part 1.

Now turn to Part 2.

You will hear a journalist reporting on a scientific expedition
to a volcano in Papua New Guinea.

For Questions 7-15, complete the sentences with a word or
short phrase.

You now have 45 seconds in which to look at Part 2.

Biologists had long harboured a hunch that the extinct
volcano of Mount Bosavi in the jungles of Papua New
Guinea could contain a treasure trove of undiscovered
species. Its high crater walls meant that animals contained
within them have evolved in isolation for thousands of
years. Scientists had never been inside and so an expedition
was planned involving a team of biologists and naturalists,
but the TV crew, who would film it for a documentary series,
outnumbered them alll.

The producer was charged with sorting out the logistics of
the mission. He and a researcher flew by helicopter to the
nearest village, a 4-day trek from the volcano, and sought
the permission of local people to film there.

Concerned not to consume the local resources, they also

Listening Audio script
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arranged for sweet potatoes to be planted, reducing the
quantities of rice and canned food that would need to be
flown in. After six months, the harvested yield would sustain
expedition members during their time there. A base camp
was established near the village and eventually the rest of
the team arrived.

Local tribespeople were employed, who, though they had
some knowledge of the crater, had always judged it too
inaccessible to visit regularly. An advance party headed out
to locate somewhere a helicopter could land. In charge was
a skilled climbing professional who, with the help of local
hunters, would scale the mountainside and enter the crater
itself. Once inside, they found an area where a helicopter
could land.

The time was then right for the others to head for the
crater. Flying in, they were greeted by vegetation dripping
with diverse life-forms. The volcano teemed with so much
life that it took just 30 seconds to discover a new species of
frog, and even then they almost squashed it.

By the time they re-emerged from the crater this would

be just one of 16 frog species catalogued for the first time,
including one with long pointed teeth more akin to a snake’s.
Despite being hot, dirty and sweating for much of the time,
the naturalists were ecstatic. The jungle within the crater
walls revealed stick insects the length of a human forearm
or huge fat-lipped fish that looked as if they'd swallowed an
octopus. Butterflies, some with dimensions closer to those of
a paperback, fluttered everywhere, many of which were
already documented.

Most biologists consider it an achievement to name

one new species, but in rainforests as remote as this the
discoveries seemed endless. They also had the daunting
task of assigning names to their finds. One caterpillar
awaiting cataloguing provided a source of amusement.
The hairy creature bore more than a passing resemblance
to the eyebrows of a political figure and could well provide
inspiration for its ultimate labelling.

One of the team’s naturalists, Steve Backshall, chanced
upon a tree kangaroo as he combed the areas alongside
the streams for unfamiliar creatures. Tree kangaroos are
notoriously wary of people, but this one was unfazed by the
team’s presence, confirming suspicions that the crater walls
had effectively cut off the animals living within, allowing
them to remain innocent of the danger humans could
represent.

The most exciting discovery was of a giant rat recorded
rummaging around on the forest floor, after being captured
by what'’s known in the trade as a camera trap. Members of
the team were awed by its size and suspected it could be a
new species but needed to see the animal in the flesh to be
sure. Trackers caught a live specimen which measured 82 cm
from nose to tail and weighed around 1.5 kilos.

After a fortnight within Bosavi’s crater, some of the group
visited the island of New Britain, several hundred kilometres
to the east of New Guinea. The volcano there is active

and their goal was to observe its activity, and chart the
caves there, believed to be the deepest in the southern
hemisphere, and a likely location for further incredible

discoveries. Sudden spectacular volcanic activity, however,
forced them to make a premature departure, bringing this
remarkable expedition to a close.

Now you will hear Part 2 again.

That is the end of Part 2.

Now turn to Part 3.

You will hear part of a discussion between two language
experts, George Steadman and Angela Conti, who are
talking about how advances in communication are affecting
English usage.

For Questions 16-20, choose the answer (A, B, C or D) which
fits best according to what you hear.

You now have 1minute in which to look at Part 3.

Mt:It’s great to welcome two researchers from the university
linguistics department, Angela and George, to lead
our discussion of what’s happening to our language
today. Folks are pointing to communication on the
internet as evidence of a language collapse. Are they
right, Angela?

F: Well, traditionally we've had two mediums - speech
and writing. Now we have a third - electronic
communication — producing a fundamental difference
in the way language is communicated. The internet’s
many things: emails, chat rooms and so on. In each you
see a new form of language - an amalgam of writing
and speech, if you like, with its own conventions. What
do you think, George?

M2: Throughout history, technology has allowed us to do
new things with language, starting with printing in
the 15th century, via the telephone to broadcasting.
Just think of all the varieties of usage on radio and
television that have come into existence. But with each
advance there have been people who've prophesised
doom. Now naysayers are proclaiming that the net
is allowing the language structures to fall apart. But
we're in a transitional period, so the jury’s still out.

F: Another thing that people are moaning about is the
language in text messaging.

M2: There’s a difference, in my view. All the usual stuff
people worry about with language, has some basis.
If somebody says, ‘Splitting infinitives is making the
language go down the drain, it’s because people do
actually split infinitives. With text messaging though,
it's people fantasising. Their main criticism is, ‘Texts are
full of strange made-up words and misspellings. They
firmly believe that, although they’ve probably never
texted. And one of the first planks of my research was
to examine large quantities of texts, to find that more
than 90% of words have standard spelling. So it’s a
myth.

F: But texts do contain some abbreviations and they're
what people find salient about them.

M2: That’s a fair point, but there are other aspects of the
myth too. Some people believe that the culprits are



teenagers who are forcing the language into unknown
directions. Though if you look into it, as | have, you find
virtually every commonly used abbreviation has roots

that go way, way back.

F: And interestingly, if we did a survey of texting, wed find
the amount kids generate is probably under 20%.
Adults of all ages text now, and institutions text more
than everyone put together — that’s texts sent by
companies and the stock market, or universities and
broadcasters. When you consider the etiquette, most
of these organisations bar abbreviations, because
they’re concerned they cause ambiguity.

M2: Well, what about this new ‘literary’ genre - text-
poetry? What's your take on it?

F: Its supporters say the length constraint in text-poetry
fosters economy of expression, just as other tightly
constrained forms of poetry do. To say a text-poem
must be written within 160 characters at first seems
just as pointless as to say a poem must be 14 lines, but
put the form into the hands of a master, and the result
can be magic. Of course, text-poetry has some way
to go before it matches traditional forms, but they've
had quite a head-start!

M2: There’s something unparalleled about it. This is
nothing to do with the use of texting language or
length. It's more the way the short lines have an
individual force. With a text-poem you stay focused on
each line as it appears on the tiny illuminated screen.
It can be very powerful, though, of course, most are
nauseating rubbish. So what's new?

F: So, what conclusion can we reach?

M2: As far as linguistics is concerned, we need to observe
the rapid changes and do research. There are still
an extraordinary number of doom-laden prophecies
about damage to the language that things like
texting are unleashing. But research has begun to
dispel these notions. The most important finding is
that texting doesn’t erode children’s language. In fact,
it improves it in certain aspects. The latest studies
have found strong links between text language and
the skills underlying success in standard English in
pre-teenage children. The more short forms in their
messages, the higher they scored on reading and
vocabulary. And the younger they received their first
phone, the better.

F: People assume that children are learning poor spelling
and non-standard grammatical structures. They fail
to realise that before you can write and play with
short forms, you need a sense of how the sounds of
your language relate to the letters. If you're aware
that your texting behaviour is different, you must
have already intuited that there’s such a thing as a
standard.

Now you will hear Part 3 again.

That is the end of Part 3.

Now turn to Part 4.
Part 4 consists of two tasks.

You will hear five short extracts in which students talk about
doing an internship, professional work experience in a
company.

Look at Task 1. For Questions 21-25, choose from the list
(A-H) what reason each speaker gives for choosing the
internship.

Now look at Task 2. For Questions 26-30, choose from the
list (A-H) what unexpected experience each speaker had
during their internship.

While you listen you must complete both tasks.
You now have 45 seconds in which to look at Part 4.
Speaker 1

I've just got back from my internship in New Zealand. I'm
studying environmental policy and when | was looking

for an internship, | was determined not to spend my time
cooped up in some dingy office so when | saw the amount of
fieldwork this one involved, | went for it. | had to go and talk
to dairy farmers and analyse damage caused by flooding
using some very complicated - for me - technology! One

of the scientists | worked with wants me to take up a post
monitoring water quality when I've completed my studies.
I'd never thought of living in New Zealand permanently - I'll
have to see.

Speaker 2

I'd always wanted to go to vet school, ever since | was really
little, but never really thought beyond that. And funnily
enough, it’s only when | went on my internship and worked
in a bird sanctuary that | realised that rehabilitating

native birds was where | saw my future. In fact, | must email
someone | know who's doing just that in Spain; perhaps

she can put me in touch with some organisations. The
internship’s lived up to my expectations in every sense. |
knew that a leading zoologist was working at the sanctuary
and | got to work with her on several occasions — so my
dream came true!

Speaker 3

| chose to do an internship at a photographic studio next
to the art school where | study in New York. The fact it’s

on my doorstep is a bonus but that wasn’t the deciding
factor when choosing. They get photographers, designers,
technicians from everywhere and it was that global
perspective on photography that | was after. It was pretty
scary at first; I'd go into a meeting and by the end of it I'd
find that I'd been allocated a project to manage. Nothing
had prepared me for that. OK, there were people to
support me, but until | asked for help, | was just expected to
get on withit.

Speaker 4

My internship was one of the best experiences I've had so
far. It motivated me to study hard and as a result I've now
got areally well-paid job in a financial institution. It was
crucial for me to find something that would give me hands-
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on experience of what we were covering in lectures and my
placement gave me just that. What | didn’t see coming was
the fact that in my second month there | was nominated
and chosen for the National Honour Society. | was thrilled
especially because | know that the panel of judges was
made up of some really famous business people.

Speaker 5

A friend had warned me that research science internships
can mean working day in, day out, in the same lab
somewhere. That’s why the most important criterion when
selecting my internship was that it had to be in a large
company where | could go to branches in different cities
and broaden my experience that way. The knock-on effect
of that, that | hadn’t thought about was that I'd got to work
with some of the latest microscopes and scanners. So both
my life-long ambitions were fulfilled during my internship.
I've now got to make sure that the ‘real’ job I've applied for
lives up to that experience.

Now you'll hear Part 4 again.
That is the end of Part 4.

There will now be a pause of 5 minutes for you to copy your
answers onto the separate answer sheet. Be sure to follow
the numbering of all the questions. | shall remind you when

there is 1minute left, so that you are sure to finish in time.

You have one more minute left.
That is the end of the test.
Please stop now.

Your supervisor will now collect all the question papers and
answer sheets.



Assessment

Answer key

Answer Key for both digital screenshots and paper-based sample test.

Please note that the digital exams do not use letters for the multiple choice options.

Listening sample test

1 C 7 tv/film crew 16 | C
2 B 8 sweet potatoes 17 C
3 B 9 climbing 18 D
4 B 10 frog 19 C
5 C 1 paperback (book) 20 | B
6 B 12 eyebrows 20 | A

13 streams

14 camera trap

15 caves

In Part 2, bracketed words do not have to appear in the answer.

21

22

23

24

25

26

27

28

29

| >» © | 6|Oo m T m

30

m
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Paper-based answer sheet
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Paper 4:

S e

Speaking tasks

The Speaking test contains three parts. There are always two examiners. Candidates are usually assessed in pairs, however
if there is an uneven number of candidates, candidates can be assessed in groups of three. One examiner acts as both
interlocutor and assessor and manages the interaction either by asking questions or setting up the tasks for candidates.
The other acts as assessor and does not join in the conversation. The tasks consist of short exchanges with the examiner;

a collaborative task involving both candidates; a 2-minute long turn and follow-up discussion. Candidates are assessed on
their performance throughout the test.

2 minutes

A conversation between the interlocutor
and each candidate (spoken questions).

General interactional and social
language.

2 4 minutes

A two-way conversation between the
candidates. The candidates are given
instructions with written and visual
stimuli, which are used in a decision-
making task.

The focus is on sustaining an interaction;
exchanging ideas, expressing and
justifying opinions, agreeing and/or
disagreeing, suggesting, speculating,
evaluating, reaching a decision through
negotiation, etc.

10 minutes (2-minute
long turn for each
3 candidate and

approximately 6
minutes following the
long turns).

An individual long turn for each
candidate followed by a discussion on
topics related to the long turns. Each
candidate in turn is given a written
question to respond to. The interlocutor
leads a discussion to explore further the
topics of the long turns.

o 30

Organising a larger unit of discourse,
expressing and justifying opinions,
developing topics.
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Tips for preparing learners for the Speaking test

¢/ Classroom activities which involve students working
in pairs and small groups will give them practice in
skills such as sensitivity to turn-taking and responding
appropriately to their partners, which is essential to
success in the Speaking test.

Ensure students have the opportunity to work with
different partners in the class.

Make sure your students are familiar with the format
of each part of the test. They should be aware of
the interaction patterns (in Part 1they speak to the
interlocutor, in Part 2 to each other, and in Part 3 to
each other and the interlocutor).

It is helpful for the students to know the timings for
each part.

v Encourage your students to speak clearly and audibly
so that they can be heard by both the interlocutor
and assessor, and to paraphrase when they do not
know or cannot remember
a word.

¢/ Train your students to listen carefully to the
instructions so that they know precisely what they
have to talk about.

¢/ In order to make a fair and accurate assessment of
candidates’ performance, the examiners must be
given a reasonable amount of language to assess.
Remind students it is their responsibility to give a good
account of themselves.

¢/ Remind students that they can ask for clarification of
instructions before they begin a task.

Format

The paired format of the C2 Proficiency Speaking test

(two examiners and two candidates) offers candidates the
opportunity to demonstrate in a controlled but friendly
environment, their ability to use their spoken language skills
effectively in a range of contexts. The test takes 16 minutes.
One examiner, the interlocutor, conducts the test and gives
a global assessment of each candidate’s performance.

The other, the assessor, does not take any part in the
interaction but focuses solely on listening to, and making an
assessment of, each candidate’s oral proficiency.

The standard format is two examiners and two candidates,
but in cases where there is an uneven number of
candidates, the Speaking test may be taken by three
candidates together instead of two. Examiners are trained
to ensure each candidate has the same opportunity to
speak whether they are in pairs or in groups of three. When
three candidates are tested together the test format, test
materials and procedure will remain unchanged but the
timing will be longer: 24 minutes instead of 16.

The Speaking test consists of three parts, each of which
is assessed. Each part of the test focuses on a different
type of interaction: between the interlocutor and each
candidate, between the two candidates, and among all
three. The patterns of discourse vary within each part of
the test.

At the end of the Speaking test, candidates are thanked for
attending, but are given no indication of the level of their
achievement.



Advice by task

This section shows example screenshots from the C2 Proficiency exam. To access the complete sample test,
please scan the QR code, or go to camengli.sh/47JFkmT

See these tasks in full from page 63.

Speaking Part 1

- e THE TASK
Certificate of Proficiency in English
Test

P ————— P Part 10of the test consists of an initial greeting, establishing where
Interlocutor Good morning / afternoon / evening. My name is ....... and this is my the candidates come frOm, and whether they are Working or

e ey Anyour e e e T Gt haveyourmate studying at the moment. The interlocutor then asks one question,

T ke tok " selected from a list of six, to each candidate in turn.

irst of all, we'd like to know something about you.

Where are you from (Candidate 4)? And you (Candidate B)? 3 ) .

lovess Candidte 5] Ave you working or studying at the moment? P The candidates do not need to talk to each other in this part of the

[address Candidate 4] And you? . .

Slcta furthr guesionforcah candidae test, though they may if they wish.

+ What do you enjoy best about the place where you're living now?

« How difficult would it be for you to move away from the area you're living
in now?

« What for you is the most interesting aspect of learning English?

+ How much time do you spend travelling every day?

Do you think it's easy for people to find a good job nowadays?

« In the future, do you see yourself living in your own country or
somewhere abroad?

Interlocutor Thank you.

HOW TO APPROACH THE TASK

P After the initial greeting, examiners will ask candidates where they come from and whether they are working or studying
at the moment. Candidates will then be asked one question each about their everyday life, work and study experience,
where they are living, interests etc.

P In class, students can practise interviewing each other using questions similar to those in the same task on page 63.

ASSESSMENT

P Interview - this part tests candidate’s ability to provide information about themselves.
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Speaking Part 2

Part 2 (approximately 4 minutes |
& minutes for groups of three)

Certificate of Proficiency in English
Test

1 Magazine article - Risk

Interlocutor

Candidates

of
| Interlocutor

Now, in this part of the test you're going to do something together. Here are
some pictures of people in different situations.

Place Part 2 booklet, open at Task 1. in front of the candidates.
Select two of the pictures for the candidates 10 look at*.

First, I'd like you to look at pictures * and * and talk together about which
picture interests you more.

You have about a minute for this, so don’t worry if I interrupt you.
(2 minutes for groups of three)

Thank you. Now look at all the pictures.

I'd like you to imagine that a magazine is planning an article on taking risks.
These pictures will be used to accompany the article.

Talk together about the positive and negative aspects of taking risks, as shown
in these pictures. Then suggest one other type of risk that could be included in
the article.

You have about three minutes to talk about this. (4 minutes for groups of three)

Thank you. (Can | have the booklet, please?) Retrieve Part 2 booket.

Magazine article - Risk

v

THE TASK

In Part 2 the candidates are given spoken instructions and are
provided with a visual stimulus (one or several photographs) to form
the basis for a task which they carry out together.

First, the candidates are asked a question which focuses on their
reaction to aspects of a maximum of two pictures, and they are
given 1minute to talk about this. After this, the interlocutor gives the
candidates spoken instructions for a decision-making task.

Candidates are expected to work together towards a negotiated
completion of the task and are assessed on their speaking skills
while doing this; there is no right or wrong answer to the task.

The task gives candidates the opportunity to show their range
of language (speculating, evaluating, comparing, giving opinions,
eliciting, negotiating, etc.) and their ability to manage a discussion.

HOW TO APPROACH THE TASK

Teach your students to listen carefully to the instructions and to
carry them out. Students should be aware that their response to
the first 1-minute focus question that accompanies the visuals sheet
needs to go beyond the level of pure description and contain a
speculative element.

Train your students to take notice of the title on the visuals sheet.
First of all, it is very useful in helping them remember the examiner’s
instructions. Secondly, information given in the title about the
context or audience (e.g. Magazine article) will help students to
keep their discussion focused, and to ensure that the outcome is
appropriate.

It is very important that the students interact with each other in
this task. All classroom discussion in pairs and small groups provides
excellent preparation. Students should know how to make positive
contributions to move a discussion forward, and show a willingness
to take turns, inviting others to speak, listening and responding, as
well as initiating discussion themselves.

Encourage students to be good listeners. They should be able to pick up on their partner’s points.

Set up classroom activities that allow students to express their reactions to and opinions about pictures.

Encourage students to discuss the messages portrayed in visuals. Choose two or three thematically linked pictures from
your coursebook, or cut them out of a magazine (or get students to bring some into class); ask students to talk about the

aspects of the theme that the pictures illustrate.

Equip students with the functional language needed to manage a discussion, i.e. how to move forward, re-direct if
necessary, manage the conclusion, etc..

ASSESSMENT

Collaborative task - this part tests candidate’s ability to engage in a discussion and to work towards a negotiated
decision.



Speaking Part 3

| Certificate of Proficiency in English ‘ THE TASK
Speaking Test
P InPart 3 of the test, each candidate is given the opportunity to
Imorocutor Nown i prtf e st you'o s g o alk n your o o st wo it speak for 2 minutes without interruption. Each candidate in turn is
® Zﬁi}:ﬂ‘.’:.,,;,4),.v."g;i"kg.;hgiv,, s cord i usston vt on nd e o given a card with a question on it, and there are also some ideas on
Ao sights Hors s yourcard. the card which the candidates can make use of if they choose.
Place Part 3 booklet, open at Task I{a), in front of Candidate A.
Please let (Candidate B) see your card. Remember (Candidate 4), you have about two . . .
Finas o alk bfrs w i . e » Candidates should be aware that they must not speak during their
[Allow up to 10 seconds before saying, if necessary: Would you like to begin now?]
Gandite A partner’s long turn. The listening candidate needs to pay attention
st e while their partner is speaking as they will be asked a follow-up
Interlocutor Ask one of the following questions to Candidate B: . . .
 Whatre th boeftsof ol werking day? question after their partner has spoken. The candidate who has

*  How would you feel about working from home?

just finished their long turn will then be invited to join in.

o Is there such a thing as an ideal job?

;,h;.:;o?n » Inthis part, candidates need to be able to organise their thoughts
oo + Howsboutyeut and ideas, and express themselves coherently in appropriate
itomaostor oo, Gant hav th boklh,lease) i P language in the given time. Following both candidates’ long turns
and follow-up questions, the interlocutor leads a discussion which

further explores the topics of the long turns.

What makes people work more effectively?

o rules
* rewards
* other people

HOW TO APPROACH THE TASK

Remind students they can allow themselves up to 10 seconds before they need to speak. Some students find it helpful to
read the question out loud as a way of getting started.

Brainstorming activities in class will give students practice in getting ideas quickly.

After the question on the card, there are three bulleted points; these are ideas which support the question. Remind
students that they do not need to use these points if they don't want to. As a classroom activity, remove the bullet
points. This focuses the students’ attention on the main question.

Encourage students to focus on structuring extended contributions, for example by using linking, counter-argument and
summing up.

In order to give students practice in getting the feel of how long 2 minutes is, put them in pairs — one as a speaker and
one as a time-keeper.

In the discussion that follows the long turns, the interlocutor will ask questions addressed to both candidates. He/she
might not use the candidates’ names so students must be prepared to take it in turns to be the initial responder and
the one who reacts to that response. In class, make sure paired students get practice in being both the first speaker to
react to a question, and the second.

Remind your students that this is not a test of knowledge. It is quite acceptable to admit to not knowing much about
a particular topic, but this should be followed by some sort of opinion in order to provide a large enough sample of
language for assessment.

After your students have both done their long turns, read them the rubric that introduces the discussion phase (‘Now,
to finish the test, were going to talk about ... in general’). Ask pairs of students to write five or six discussion questions on
the topic. These sets can be exchanged within the class and discussed.

ASSESSMENT

Long turn - this part tests candidate’s ability to produce an extended piece of discourse.

Speaking Advice by task
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Assessment

Examiners and marking

The quality assurance of Speaking Examiners (SEs)

is managed by Team Leaders (TLs). TLs ensure all
examiners successfully complete examiner training and
regular certification of procedure and assessment

before they examine. TLs are in turn responsible to a
Professional Support Leader (PSL) who is the professional
representative of Cambridge English for the Speaking tests
in a given country or region.

Annual examiner certification involves attendance at a
face-to-face meeting to focus on and discuss assessment
and procedure, followed by the marking of sample Speaking
tests in an online environment. Examiners must complete
standardisation of assessment for all relevant levels each
year and are regularly monitored during live testing
sessions.

Assessment scales

Throughout the test candidates are assessed on their
own individual performance and not in relation to each
other. They are awarded marks by two examiners: the
assessor and the interlocutor. The assessor awards marks
by applying performance descriptors from the analytical
assessment scales for the following criteria:

° Grammatical Resource

® Lexical Resource

¢ Discourse Management

® Pronunciation

* Interactive Communication

The interlocutor awards a mark for global achievement
using the global achievement scale.

Handles communication on all topics, including
unfamiliar and abstract ones, with very little
hesitation.

a

Uses accurate and appropriate linguistic
resources with flexibility to express complex
ideas and concepts and produce extended and
coherent discourse.

4 Performance shares features of Bands 3 and 5.

Handles communication on a wide range of topics,
including unfamiliar and abstract ones, with very
little hesitation.

Uses accurate and appropriate linguistic
resources to express complex ideas and concepts
and produce extended and coherent discourse.

2 Performance shares features of Bands 1and 3.

Handles communication on a range of familiar and
unfamiliar topics, with very little hesitation.

-

Uses accurate and appropriate linguistic
resources to express ideas and produce extended
discourse that is generally coherent.

(0} Performance below Band 1.

Assessment for C2 Proficiency is based on performance
across all parts of the test, and is achieved by applying

the relevant descriptors in the assessment scales. The
assessment scales for C2 Proficiency (shown on the following
page) are extracted from the overall Speaking scales on
page 69.
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Maintains control
of a wide range
of grammatical
forms and

uses them with
flexibility.

Uses a wide
range of
appropriate
vocabulary with
flexibility to give
and exchange
views on
unfamiliar and
abstract topics.

Produces extended
stretches of language
with flexibility and
ease and very little
hesitation.

Contributions are
relevant, coherent,
varied and detailed.

Makes full and effective
use of a wide range of
cohesive devices and
discourse markers.

Is intelligible.

Phonological features
are used effectively to
convey and enhance
meaning.

C2 Proficiency Speaking Examiners use a more detailed version of the following assessment scales, extracted from the overall
Speaking scales on the next page:

Interacts with

ease by skilfully
interweaving his/her
contributions into the
conversation.

Widens the scope of
the interaction and
develops it fully and
effectively towards a
negotiated outcome.

Performance shares features of Bands 3 and 5.

Maintains control
of a wide range
of grammattical
forms.

Uses arange

of appropriate
vocabulary

with flexibility

to give and
exchange views
on unfamiliar and

Is intelligible.

Intonation is
appropriate.

Sentence and word
stress is accurately
placed.

Individual sounds are

Is intelligible.

Intonation is
appropriate.

Sentence and word
stress is accurately
placed.

Individual sounds are

Interacts with ease,
linking contributions
to those of other
speakers.

Widens the scope of
the interaction and
negotiates towards

Shows a good
degree of control
of arange of
simple and

some complex
grammatical
forms.

abstract topics. n m
articulated clearly. articulated clearly. an outcome.
Performance shares features of Bands 1and 3.
Produces extended Is intelligible. Initiates and
- stretches of language responds
Uses alimited i i itati Intonation is generall appropriatel
with very little hesitation. 9 Y pprop Y,

range of
appropriate
vocabulary

to give and
exchange views
on familiar and
unfamiliar topics.

Contributions are
relevant and there is a
clear organisation of
ideas.

Uses a range of cohesive
devices and discourse
markers.

appropriate.

Sentence and word
stress is generally
accurately placed.

Individual sounds are
generally articulated
clearly.

linking contributions
to those of other
speakers.

Maintains and
develops the
interaction and
negotiates towards
an outcome.

Performance below Band 1.
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Speaking assessment

Glossary of terms

1. General

Conveying basic meaning

Conveying basic meaning: the ability of candidates to get
their message across to their listeners, despite possible
inaccuracies in the structure and/or delivery of the
message.

Situations and topics

Everyday situations: situations that candidates come
across in their everyday lives, e.g. having a meal, asking
for information, shopping, going out with friends or family,
travelling to work, taking part in leisure activities. An A2
Key for Schools task that requires candidates to exchange
details about a store’s opening hours exemplifies an
everyday situation.

Familiar topics: topics about which candidates can be

expected to have some knowledge or personal experience.

B2 First tasks that require candidates to talk about what
people like to do on holiday, or what it is like to do different
jobs, exemplify familiar topics.

Unfamiliar topics: topics which candidates would not

be expected to have much personal experience of. C1
Advanced tasks that require candidates to speculate
about whether people in the world today only care about
themselves, or the kinds of problems that having a lot of
money can cause, exemplify unfamiliar topics.

Abstract topics: topics which include ideas rather than
concrete situations or events. C2 Proficiency tasks that
require candidates to discuss how far the development of
our civilisation has been affected by chance discoveries
or events, or the impact of writing on society, exemplify
abstract topics.

Utterance

Utterance: people generally write in sentences and they
speak in utterances. An utterance may be as short as a
word or phrase, or a longer stretch of language.

2. Grammar and Vocabulary

Appropriacy of vocabulary

Appropriacy of vocabulary: the use of words and phrases
that fit the context of the given task. For example, in the
utterance I'm very sensible to noise, the word sensible is
inappropriate as the word should be sensitive. Another
example would be Today’s big snow makes getting around
the city difficult. The phrase getting around is well suited
to this situation. However, big snow is inappropriate as big
and snow are not used together. Heavy snow would be
appropriate.

Flexibility

Flexibility: the ability of candidates to adapt the language
they use in order to give emphasis, to differentiate
according to the context, and to eliminate ambiguity.
Examples of this would be reformulating and paraphrasing
ideas.

Grammatical control

Grammatical control: the ability to consistently use
grammar accurately and appropriately to convey intended
meaning.

Where language specifications are provided at lower levels
(as in A2 Key for Schools and B1 Preliminary), candidates
may have control of only the simplest exponents of the
listed forms.

Attempts at control: sporadic and inconsistent use of
accurate and appropriate grammatical forms. For example,
the inconsistent use of one form in terms of structure or
meaning; the production of one part of a complex form
incorrectly; or the use of some complex forms correctly and
some incorrectly.

Spoken language often involves false starts, incomplete
utterances, ellipsis and reformulation. Where
communication is achieved, such features are not penalised.

Grammatical forms

Simple grammatical forms: words, phrases, basic tenses
and simple clauses.

Complex grammatical forms: longer and more complex
utterances, e.g. noun clauses, relative and adverb clauses,
subordination, passive forms, infinitives, verb patterns,
modal forms and tense contrasts.

Range

Range: the variety of words and grammatical forms a
candidate uses. At higher levels, candidates will make
increasing use of a greater variety of words, fixed phrases,
collocations and grammatical forms.

3. Discourse Management

Coherence and cohesion

Coherence and cohesion are difficult to separate in
discourse. Broadly speaking, coherence refers to a clear
and logical stretch of speech which can be easily followed
by a listener. Cohesion refers to a stretch of speech which is
unified and structurally organised.

Coherence and cohesion can be achieved in a variety of
ways, including with the use of cohesive devices, related
vocabulary, grammar and discourse markers.

Cohesive devices: words or phrases which indicate
relationships between utterances, e.g. addition (and, in
addition, moreover); consequence (so, therefore, as a
result); order of information (first, second, next, finally).



At higher levels, candidates should be able to provide
cohesion not just with basic cohesive devices (e.g. and, but,
or, then, finally) but also with more sophisticated devices
(e.g. therefore, moreover, as a result, in addition, however,
on the other hand)).

Related vocabulary: the use of several items from the same
lexical set, e.g. train, station, platform, carriage; or study,
learn, revise.

Grammatical devices: essentially the use of reference
pronouns (e.g. it, this, one) and articles (e.g. There are two
women in the picture. The one on the right ...).

Discourse markers: words or phrases which are primarily
used in spoken language to add meaning to the interaction,
e.g. you know, you see, actually, basically, | mean, well,
anyway, like.

Extent/extended stretches of language

Extent/extended stretches of language: the amount

of language produced by a candidate which should be
appropriate to the task. Long-turn tasks require longer
stretches of language, whereas tasks which involve
discussion or answering questions could require shorter and
extended responses.

Relevance

Relevance: a contribution that is related to the task and not
about something completely different.
Repetition

Repetition: repeating the same idea instead of introducing
new ideas to develop the topic.

4. Pronunciation

Intelligible

Intelligible: a contribution which can generally be
understood by a non-EFL/ESOL specialist, even if the
speaker has a strong or unfamiliar accent.

Phonological features

Phonological features include the pronunciation of
individual sounds, word and sentence stress and intonation.

Individual sounds are:
pronounced vowels, e.g. the /&/ in cat or the /e/ in bed

diphthongs, when two vowels are rolled together to
produce one sound, e.g. the /au/ in host or the /e1/ in hate

consonants, e.g. the /k/ in cut or the /{/ in fish.

Stress: the emphasis laid on a syllable or word. Words of
two or more syllables have one syllable which stands out
from the rest because it is pronounced more loudly and
clearly, and is longer than the others, e.g. imPORtant. Word
stress can also distinguish between words, e.g. proTEST

vs PROtest. In sentences, stress can be used to indicate
important meaning, e.g. WHY is that one important? versus
Why is THAT one important?

Intonation: the way the voice rises and falls, e.g. to convey
the speaker’s mood, to support meaning or to indicate new
information.

5. Interactive Communication

Development of the interaction

Development of the interaction: actively developing the
conversation, e.g. by saying more than the minimum in
response to the written or visual stimulus or to something
the other candidate/interlocutor has said; or by proactively
involving the other candidate with a suggestion or question
about further developing the topic (e.g. What about
bringing a camera for the holiday? or Why's that?).

Initiating and responding

Initiating: starting a new turn by introducing a new idea or
a new development of the current topic.

Responding: replying or reacting to what the other
candidate or the interlocutor has said.

Prompting and supporting

Prompting: instances when the interlocutor repeats, or uses
a backup prompt or gesture in order to get the candidate
to respond or make a further contribution.

Supporting: instances when one candidate helps another
candidate, e.g. by providing a word they are looking for
during a discussion activity, or helping them develop an
idea.

Turn and simple exchange
Turn: everything a person says before someone else speaks.

Simple exchange: a brief interaction which typically involves
two turns in the form of an initiation and a response, e.g.
question—-answer, suggestion-agreement.
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C2 Proficiency glossary

Affixation

adding prefixes or suffixes to a base word to make it fit a
particular context.

Answer sheet
the form on which candidates record their responses.
Assessor

the Speaking test examiner who assigns a score to a
candidate’s performance, using analytical criteria to do so.

Cloze test

a type of gap-filling task in which whole words have been
removed from a text and which candidates must replace.

Coherence

language which is coherent is well planned and clear, and
all the parts or ideas fit well so that they form a united
whole.

Collaborative task

the opportunity in the Speaking test for the candidates
to engage in a discussion and work together towards a
negotiated outcome of the task set.

Collocation

this term describes the likelihood of two words going
together, e.g. a good job, a wonderful occasion.

Comprehension questions

short questions testing information selection, linking and
sentence construction.

Discourse

written or spoken communication.

Discrete sentences

sentences not connected by context or meaning.
Distractor

each incorrect option in a multiple-choice item.

Gap-filling item

any type of item which requires the candidate to insert
some written material - letters, numbers, single words,
phrases, sentences or paragraphs - into spaces in the text.

The response may be supplied by the candidate or selected
from a set of options.

Gist
the central theme or meaning of the text.
Impeding error

an error which prevents the reader from understanding the
word or phrase.

Input material

the text which candidates have to base their answers onin
the C2 Proficiency Writing questions.

Interlocutor

the Speaking test examiner who conducts the test

and makes a global assessment of each candidate’s
performance.

Item

each testing point in a test which is given a separate mark
or marks e.g. C2 Proficiency Listening Part 1has six items.

Key

the correct answer to an item.

Lexical

adjective from lexis, meaning to do with vocabulary.
Long turn

the opportunity in the Speaking test for a candidate to
talk uninterrupted for a period of time, enabling them to
produce an extended piece of discourse.

Lozenge

the space on the answer sheet which candidates must fill in
to indicate their answer to a multiple-choice question.

Multiple choice

a task where candidates are given a set of several possible
answers of which only one is correct.

Multiple matching

a task in which a number of questions or sentence-
completion items, generally based on a reading text, are
set. The responses are provided in the form of a bank of
words or phrases, each of which can be used an unlimited
number of times.

Neutral style

a writing style with no specific features of formality or
informality.

Options
the individual words in the set of possible answers for a
multiple-choice item.

Paraphrase
to give the meaning of something using different words.
Phrasal verb

a verb which takes on a new meaning when followed by a
certain preposition or adverb (e.g. get away, take up).

Pretesting

a stage in the development of test materials at which items
are tried out with representative samples from the target
population in order to determine their difficulty.

Productive task

a task which provides candidates with a stimulus to which
the response is a piece of written or spoken language. As
well as the Writing and Speaking tasks, productive tasks
are found in C2 Proficiency Reading and Use of English, and
Listening.

Referencing

the technique of using ‘referents’.

Referent

a word or term that refers to another person, place, etc.
Register

the tone of a piece of writing. The register should be
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appropriate for the task and target reader, e.g. a letter of
application is written in a formal register.

Rhetorical/stylistic devices
techniques used in a text to achieve a particular effect.
Rubrics

the instructions to an examination question which tell the
candidate what to do when answering the question.

Sentence transformation

a task where a lead-in sentence is followed by a prompt
and a gapped sentence, which must be completed.

Stem word

the word at the end of each line in C2 Proficiency Reading
and Use of English Part 3 which is the basis for the word
that has to be formed.

Style

a property of a text which may be neutral, formal, informal,
etc.

Summary task

a task which requires candidates to summarise in a specific
number of words information from two texts.

Target reader

the intended recipient of a piece of writing. It is important
to ensure that the effect of a written task on a target
reader is a positive one.

Transactional letter

a letter written in response to a request for action or to
initiate action, i.e. the letter will trigger some outcome or
result, usually in the form of further communication. A letter
of complaint is transactional, a letter giving advice is not.

Trialling

a stage in the development of test materials at which
tasks for the Writing or Speaking papers are tried out with
representative samples of students to determine their
suitability as te

Acronyms

ALTE

The Association of Language Testers in Europe.
CEFR

Common European Framework of Reference.
EFL

English as a Foreign Language.

ESOL

English for Speakers of Other Languages.
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